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Preface

Since Part liI of the Education Act 1944 ca.le int) force, under
which independent schools are required to sock registration by the
Department of Education and Science, correspondence education has been
the ono significant sector of the educational system for the quality
of which no public agency takes at least soil() measure of responsibility.
Only now, with the appointment of the Correspondence College Accredp.
itation Council, is a public stake being established in this field.

The explanation for this slow awakening of public interest in
correspondence education derives froca its origins and from the history
of educational development in this country. Correspondence study has
tended to be regarded to medium of last resort for those people,
mainly adults, who wore unable for economic or geographical reasons
to obtain effective face-to-face education in an institution of further
education or a university. As the account of the development of
correspondence education in chapter one describes, this mode of study
was largely a product of growing social and occupational mobility
uaong large sections of the population during the half century or so
before the First World War. Hems it became associated with the
striving for professional status of the aspiring middle classes,
particularly in the coaaercial occupations.

Since correspondence study was regarded as an inferior form of
provision it is not surprising that educational reformers largely
ignored it in formulating plans for the extension of educational oppor-
tunities. The road to educational progress was thought to lie exclus-
ively along the extension to the whole population of the educational
opportunities which in past ages had been enjoyed by only a few.
Correspondence education) originating as it did from the deficiencies
in public educational provision, was expected to wither away as the
resources for 'proper' education increased.

This expectation has turned out to be a fallacy, both because
correspondence study has shown itself capable of competing with more
orthodox forms of provision, and because the phasing of the need for
education during the human life span has proved less predictable than
at one tine was thought possible. Men and women do not meet the need
for education with the completion of secondary education, or with the
achievement of some form of initial training for a career. They
require opportunities for further education at various stages of the
life span, both for reasons of professional advancement and for less
immediately vocational reasons. As a result, after 25 years of
unprecedented educational expansion, it is estimated that about half
a million adults are still studying by correspondence, and that this
number is growing.



Corroopondence education thus matins, maorically, a :major

sector of educ:Aion in this country. It is significant that, in

spitu of not.Lblo JtdvInces in eclucAional technology, the Open

University has found it .tdvis.:ble to switch its 0:aphasia from broad-
0.1.sting to correspwidence .10 the centrA. medium of instruction. As

the Report of the Planning Co.alittee explains, leach decree course
will uake substantial use of correspondence course techniques which

will provide the nucleus around which an integrated sequence of radio
and television progra,aues, of discussion groups and of shortresidontial
courses can be built.' It poems likely therefore that correspondence

study is here to stay and that it will play a more significant part

in the spectrum of public educational provision in the future than

it has done in the past.

The research ,roject carried out in the Depart:lent of Adult

Education of klanchester University, the results of which are sot out

in these three volumes, was initiated in order to reduce the area

of ignorance about the extent of correspondence education undertaken

by adults, about students' objectives and about the reasons for their

success or failure. The original impetus was the observation of the

important role of correspondence in the education of adults in the

United States of America. But although the project was initially

conceived as a joint Angle-Aillerican one, it becwe evident on

further investigation that conditions in the two countries differed

too widely to make a joint enquiry feasible. It was decided there-

fore to concentrate on the position in Britain and, within this, on

the higher educational levels, that is on correspondence study for

degrees and other advanced qualifications. The Department of

Education and Science made available a substantial grant which has

enabled us both to plot reference points in an hitherto uncharted

field and to undertake the two major surveys with which volumes I

and II of this report deal. It also made possible the assembly of

the comparative material contained in volume III. This we consider

to be of value particularly since the remarkable growth of corres-

pondence education in a wide variety of other countries, both

developed and developing, is a phenomenon which we in this country

would be foolish to ignore. Developments in the United States are

well documented in English. This study therefore concentrates on
Western and Zastorn Europe. Accounts of correspondence education
in France, Germany, Holland, Poland, Sweden and the U.S.S.R. are
given in volume III.

Volume I sets out the pattern of the study and the results of
two distinct enquiries; a retrospective survey of a sample of

The Open University, H.M.S.O., London, 1969, para. 65.



corruspowlence students known LIve begun their studies in 1964,and an unroLiunt survey of ,aen
wc)..ien launching out on a selected

nu fiber of c.purses during the c!:.lendar year 1967. Thu couprehensivenature of the 1-Ater cohort uakcs it desirable to extend the studyof it throughout its
correspondence 'life span'. It is hoped thatfunds for this continuation will be ..rado

Voluie IIcmtains the dotailud st4tistics upon which the
conclusions.bivoluuoI are based.

mr iconald Glatter, hesearch Associate in the Deartucnt, wasengtged fullti,.Le on the ,,roject fro.a its inception until Septcuber1968. Dr SubramAnian joined Lim as Research Associate froze December1966. Under uy general direction mr Glatter and Dr Subraraanian tooka large measure of responsibility for the ,.rapping out and the execution of the research. Groat credit is due to then for the energyand judgeucnt with which ahoy Ustinguished the relevant from a massof intractable Liaterial, for the precision with which they handledthe wain surveys, and for the sensitivity and tact with which theysecured the cooperation of our partners in the enterprise: thecorrespondence colleges, the professional bodies and other validatingauthorities and not least, the thousands of correspondence studentson whose goodwill
and interest the project has depended. We =knowledge elsewhere the help and encourage;aent which we received from awide range of collaborators. Here I wish to place on record ;ay ownindebtedness to these two colleagues.

Department of Adult education,

University of Manchester.

March, 1969

iv

E.G.W.
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Throughout the study we were much helped by the interest shown,
corporately and individually, by the project's advisory committee,
whose miLies ,.;.re given on p-ge vii. The contributions of two Members
have been especially formative. We have balefited greatly from the
detailed knowledge of advanced coumercial education of dr O.E. Sprakos,

and from the constructive t.todiation of Group Captain P.H. Wood,
Secretary of the Association of British Correspondence Colleges. ouch
of what has been achieved is due to their knowledge and their enthusiasm
for the project.

The nature and scale of the task which a number of correspondence

institutions agreed to undertake is indicated on page 63. In addition,
many of their representatives

gave willingly of their time and knowledge
during the planning stage of the project. The degree of co-operation
',.nd goodwill brought to the project by the correspondence institutions
exceeded our expectations. We wish to record our thanks in particular
to Mr L. Cowham, Or B. Mendes and Professor H.F. Trewman, of the Cleaver-
Hwae group of correspondence colleges; Miss J. Marshall, Secretary of
London University's Commerce Degree Bureau; Mr E.A. Andrew, Principal
of the International Correspondence Schools; lir K. Carter, Education
Officer of the National Association of Local Government Officers;
Mr B. Knight and Mr H.D. Perraton, of the National Extension College;
rir I.B. Young, Principal of the Rapid Results College; Dr J.C. Crawford,
Principal of the School of Accountancy; and to Col. H.T. Hooke,
Administrator of Wolsoy Hall.

The professional associations also gave us much help. Here we
are particularly indebted to Mr H.R. Rose, Secretary of the Corporation
of Secretaries; Mr E. Glover, Assistant Secretary of the Institute
of Bankers; and Mr T.B. Degenhardt, Deputy Secretary of the Institute
of Cost and Works Accountants. Mr R. J. Fell, Deputy External Registrar
of the University of London, has similarly assisted us in many ways
since he joined the External Department some two years ago.

We also received much help from people abroad who are concerned
with correspondence education, particularly in connection with the
visits to their countries. Acknowledgements are made in the reports of
those visits which appear in volume

Within our own Department, warm thanks are due to Mr W.J.A. Harris,
Lecturer in Adult Education, whose interest in correspondence education
has been of long standing. Mr Harris supplied a first draft of chapter
one of this report, basing it on his article in the January, 1967, issue



of Adult Education.* He also undertook the laborious task of analysing

a sample of the responses to the open-ended sections of the enrolment

questionnaire. A report on this analysis appears as Appendix H in
volume III. 4e also received considerable help on both design and

administrative aspects of the research from 'Fir C.D. Legge, Deputy
Head of the Department; and from airs Jean 2askett, who gave full-time

assistance during the final stages of the work, collating material and

producing the text of the report.

We should add that the inadequacies of this report can in no way
be traced to any of those mentioned above. The responsibility for
them is ours alone.

E.G.W.

R.G.

S.S.

Our thanks are due to the National Institute of Adult Education forpermission to use this material.



Consultative Committee

L.E. Ball, 0.3.E. 1

Dr C.E. Gurr
2

Mr E.M. Hutchinson, 0.B.E.

Mr Brian Jackson3

Mr C.D. Legge

Profeosor R.A.C. Oliver

Mr Sprakes,

Professor W.E, Styler

Thomaa

Professor H.F. Trewman

Professor R.D. Waller

Professor F.W. Aarburton

Professor E.G. Wedell

Professor H.C. Wiltshire4

Professor S. Wiseman5

Group' Captain P.H. Wood

External Registrar, University of
London

formerly Chief Education Officer,
iii.d.diesex. Chairman, Comittee
on Accreditation of Correspondence
Colleges

National Institute of Iiult Education

National Extension College

Deputy Hoad of Department of Adult
Education, University of MaLchester

Department of Education, University
of Manchester

Department of Education and Science

Department of Adult Education)
University of Hull

Association of Education Committees

Correspondence College Standards
Association

Professor Emeritus of Adult Education)
University of 14anchester

Department of Education, University
of Manchester

Department of Adult Education)
University of Manchester. (Chairman)

Department of Adult Education)
University of Nottingham

School of Education, University of
Manchester

Association of British Correspondence
Colleges

.111.11.11

1. On the retirement of Mr Ball, Mr R.J.L. Fell, Deputy
Registrar, took his place.

2. Resigned 1967 on appointment overseas.

3. Mr Jackson was succeeded by r A. Charnley in 1968.
4, Resigned 1968 on secondment overseas.

5. Resigned in 1968 on appointment as Director of the
National Foundation for Educational Research.

....110





It is ustimatod that uduc.ttion by post has a following in Britain
which nuabora at least 284,000 onrolments annually*. At any ono timo,
the number of studants taking a correspondunco course is likoly to be
about 500,000.

A.uraly by virtue of those numbers this form of study must by
considerod as a substantial sector of the British educational system.
Yet while in acandinavia, Australia or iranco, for examplo, corms-
pordonco study is part of the official educational provision for both
child and adult, in Britain it has rarely been provided under official
auspices and is alaost entirely limitud to adults. Tho predominantly
commorcial character of the provision hero, and the absence of corres-
pondence study frog the public system can be only partly explained by
social and geographical conditions. Britain has, it is true, a high
density of population, many urban centres, an intensive transport not-
work and a well-dovolopod school and college system. But other
countries with a much smallor population and broadly similar conditions,
such as Holland, have in fact more correspondence students.

There are tumoral reasons for the lack of reference to corms-
pondenco education by writers on education in Britain. Many
educationists think it suffers from ailment imperfections and presents
problems which prooludo its acceptance as an educational tool. Sharp
commercial practice by a vary few smaller firms has sometimes earned for
postal courses in general the reputation of being inefficient, anti-
social, and thorofore unworthy of serious note. Adult educators who
have long been pro-occupied with the definition of adult education in
terms confined to non - examinable and non-vocational liboral study have
frequently neglected correspondence education, without oven observing
the large amount of non-vocational, liberal, cultural and recreational
study sorved by it.

The two of postal courses by such official bodies as the Institute
of Array Edueation and the Prison Jorvice (through the Home Office),
confirms the particular advantages of correspondence education when
conventional forms of provision are not available or appropriate. But
apart from such spacial applications, the response of students them-
selves has been generally positive and often enthusiastic. The scale
and persistence of the student following of correspondence education,
and its consistent growth in spite of increasing alternative provision
of further and adult education, clearly suggest the need for a new
assessment of this area of educational activity.

* Committeo on Accreditation of Correspondence Colleges, 1966.
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it la claiaod t"nat oorrespoi.doaco tuition started about 1840,
when the original Pituan sent his atudonts inrtruction in shorthand
by postcords. ite woro syvtomatic organisation ditec from 1380 and
1690. 4arky- of the bettor .crown collogcs started during this period,

including University uorrosr,onCoce oollogo, Wolsoy ChaAbers,
(;loughs u, i,oulks Lynch and ahorrylu. .'lost of thou') bon odoatly

with the coaching of a low pupils by an individualarotired civil
servant (Skorryls, 1380) , a solicitor (loulks Lynch, 1384, or a

schlolmastor (Wolscy ) 111, lev. All woro eriainally concornod with
a single subject or examination, until a rapid expansion of cliontalo
(such as Wolaoy _allis growth from six to thirty pupils by the second
pay), suggestod possibilities.

Aany of thoso very early colleges survive today, so..totimos under

changed direction. The International Correspondence Schools, now
probably one of the largest, bogan hero in the 16901a as a subsidiary
of the Poorioan International Textbook Company: it was Inoorporatod

as a London organisation in 1909. Of the more traditional adult
education institutions ono, Ruskin Collogo at Oxford, was already
planning a corrospondonce study dopartmont in 1899.

most of the collages operatod from offi000 in locutions
which woro convoniont for postal sorvicos, and subsequently for access
to a 'pool' of school or college staff. The student clientele wrote
from all over the Lritish Islos. "room an early date thoy also enrollod
fro,A many parts of the .&apiro and ()oura..)nwoalth, south America,

independent Asia, and almost any area whore education used the medium
of .4nglioh. The statistics of correspondence study in aritain are

consequently difficult to disentangle from those relating to the world
as a whole. Noarly all the correspondence institutions are commorcial

concerns with little reason for keeping detailed records except those
essential to ofiiciont working or useful for publicity; and a fow
colleges arc understandably reluctant to release information they have
assembled which ;sight put them at a disadvantago in competition with
their rivals. Accurate statistics are in fact difficult to ostablish in
this sphere, and whore thoy aro available they must often be interpreted
with care in the absonco of gonerally acceptod uniform measures.

Even so, ono may deduce the trend from incomplete figures. As an
example, by 1900 International Correspondence Schools claimed a total
of 184,000 onrolaonts, and a further halfmillion over the years from
1905 to 1910 avoraging over 100,000 now onroloonts a year This
average was axcooded with onroluents of approximatoly 160,000 in both
1920 and 1925, and approximatoly 143,000 in 1950. By 1961 the same
college was claiming a total of more than seven million enrolments over
sixty to seventy years. As those figures do not differentiate between



British c.nd overseas students, it would perhaps be reasonable to

assume that about one million of this total were enrolments in

Britain, and another million from subsidiary offices in other

countries.

As further examples, Metropolitan College claimed a total of

1,000 enrolments by 1915, and yearly averages of 10,000 by 1927 and

25,000 by the 19601s. Foulke Lynch, a smaller but much respected

college, advertised a claim for nearly 16,000 professional examination

successes in accountancy up to 1939, and for 1,200 passes in the year

1954 alone.

Although statistical evidence of growth in correspondence education

is thus limited and unsystematic, convincing reasons for its develop-

ment aro not difficult to find. Despite increased provision after the

1862 grant regulations, the means of education available to adults

full short of the needs of the intelligent artisan and clerical worker

seeking help to qualify in the new skills and techniques of an indus-

trial era. Some colleges attempted to organise local branches, with

lectures and social events, and in these the meetings took on the

shape of a real educational mass movement which preached the gospel

of self -help and hard work. The members, as the college magazines

bore witness, were the young factory and shop workers, and the junior

clerks of the new towns. Private study offered them a remedy: in this

situation the correspondence student was normally the working adult.

In the twentieth century, educational and social agencies such

as the National Adult School Novement, the trade unions and the

College of the Sea have organised correspondence tuition to meet

specific needs. Their tots/ provision of subjects has ranged from

liberal and social studies to vocational training for local government

service; the level of Instruction from elementary to university

standard: but from the beginning enrolments were limited by the

sectional nature of their activity, and fluctuated for sectional

reasons. The National Adult School Movement postal courses (from 1917),

and the Hillcroft College postal tuition (from 1939), were both orig-

inally wartime measures, and both closed for lack of enrolments in

the 1950's. Their maximum annual enrolments were only 500 and 1,600

respectively. Most individual trade unions number their students

annually in hundreds, and the highest annual figure claimed is

generally about 7,000, although the T.U.C. claimed 14,000 enrolments

in 1964.

These figures clearly relate to a limited sector of correspondence

education, and have little significance in the general aspect. Never-

theless they do suggest that learning by post has long boon accepted

as a serious study medium by a variety of non-commercial agencies

characterized by their awareness of the educational and social aspir-

ations of the working man.



Hoy tuition is ori.lhApeL;

in contrIst wiek .orao el adult oducAlon, :.cost of which

need buildiry to heuse classes, post,1 study centres around a

highly orkonised office. It 11so involves the (tuthors of courses,

tutori4 guidance correction by letter, am a wiklely scattered

group of students each working in his own place and tiao.

Those not perwomlly inwived in tking or providing tuition by

correspondence usuIlly h,,ve little conception of th: relAively

sophisticated methods oaployed. Lech aajor college has its own

aothod but there are bteic betwean these. The larger

the college, (and some cater for ao ix.tny as 50,000 to 60,000 students),

the ,core complex is the task of preserving links between the educa-

tional and the ,Aainistrative sides of the work, which need to be

closely related.

Thu adainistrative side takes responsibility for printing or

duplicating study material, possibly the 'supply of text books, the

despatch and receipt of` aatorial on its way to and froa students and

the recording of their aarks. The supply of lessons, the teaching units

of the course, can take throe main forms. (1) 1.111MAJJULEMILWLha
goiLatgem, (oconomical, but open to criticism on educational

grounds); (2) 719.11:11ajaiimLltasigulajatervals, (relatively

expensive and demanding on study discipline); (3) /nson despatch is,
ziallakeligastimilig_csigraligs, (which sots
difficult adainistrativo probleas but appears to have distinct educa-

tional advantages).

Another major variation relates to the treatment of written

communication from the student, and to the personal advisory service

from the student advisor and the subject tutor. The submission of

essays may be through the record office to the tutor, or direct to the

tutor for return to the student through the office. Both tutor and

student will in this way have their work recorded, and the tutor's work

can be checked on behalf of the student. In either case the tutor..

studont and the student-college relationship vill aim to be as

intimate and personal as large-scale administration and written style

permit. This is intended to strengthen student motivation and to help

overcome the isolation of home study.

Tho educational side of a college is responsible for the writing

and editing of courses, their systematic revision and up-dating (a

strong feature in a good course), and for the postal tutoring of

individual students and marking of their work. The construction of a

good course will follow many of the principles of good face -to -face

teaching. It may include the encouragement of learner activity

through self -check exorcises and interim revision tests, written

assignments for correction and comment; detailed advice on specific and



general baohar)und reading, on note-t,:tkin6 stuLly h..:bits; and

attractive visu.:l or even oral FxticuLr attention will
be given to clarity of expression in the teching, to special
explanation of difficult concepts, to identificAion of subject
fundamentals, Inc. to logical progra.Lmin::! of the learn.Lng secuencos.
Tfteie are all especially desirable in i mAhod relying priurily on
communication by the written word. etudent response is much delayed
by post',1 time ane interruptions due to individu4 ..1 pro-occupations:
it is therefore essential to anticipate students' problems as far as
possiblo, in omc:r t) reduce the voluau of personal correspondence.

Jlach unit el instruction, the 'lesson', norm.Illy recuiros study
over a week or a fortnight and covers one topic or section of inform-
ation. The lesson '.y be bound, or supplied ready to be filed in a
loose-leaf folder. In most casus it includes required reading,
elucidation md comments, additional information, pictures, exercises,
assignments and tests. Thu style of presentation seeks to stimulate
study and preserve interest. Alm) it is possible to introduce other
techniques, such as meetings with tutors, laboratory work or broad-
cast material to minimise the disadvantages of isolated home study,
they arc often optional and distinct from the lesson. This combina-
tion of correspondence with other techniques normally presents serious
problems of timing and organisation. On the other hand the
advantages of correspondence study include work at the learner's own
choice of place, time and pace, with an important element of
personal attention and tuition.

IL ..9.201 of coTlagRadmagivallian

Commercial provision of correspondence education highlights the
cost of educational administration. The heavy cost of public provi-
sion is often largely hidden by the effect of subsidies on -one level
of fees in maintained institut:ons: the cost of correspondence
education has to be mot by the student fees. Although the level of
foes is severely restricted, both by competition between the colleges
and by their estimates of the value of their courses to students, the
students pay for any giver exmaination postal course fees which may
be as much as six or seven times as high as those for equivalent

courses in technical colleges. It is therefore the more remarkable
that so many choose correspondence tuition. Sven this level can be
maintained only on account of the high percentage of students who fail,
to complete courses. Different colleges have different attitudes to
such matters as the refund of foes if courses are discontinued. (See
Chapter Five). Many colleges oven 'guarantee' examination success (if
the course is fully completed), by offering free tuition until
failure is redeemed.
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Curie taken by correspendence stuaents may be jouped under
five headineo;

comiaurcial/businuss, (i.e. accountancy, banking, ineurance etc.)

university and school subjects, (e.g. English literature
ii-ranch, Physics, jatheLlatics)

technical

civil service/local governuent

general/recreational.

About a quarter to ono-third of all enrolments are in the business/

commercial group. This provides one clue to the expansion of corres-
pondence tuition. Aillerson (1964, p.134) links the spread of

correspondence education closely to the rise of the professional

associations in the late nineteenth century, in commerce, adminis-
tration and private practice, and to their adoption of qualifying
examinations. The growth in the number of professional bodies has

continued, and has provided further encouragement to home study. Some
associations even out up their own correspondence cnirses, since

postal tuition is a logical supplement to training techniques such as

apprenticeship and pupilage.

Aost larger correspondence colleps specialise in one field,

while usually offering many other courses. Metropolitan College,
Rapid Results and Foulke Lynch provide courses loading to profess-
ional qualifications in commerce; for the industrial and maim:Jr,.
ing subjects the British Institute of Lnginooring Technology and

International Correspondence Schools are the specialists. About a
quarter of the total provision is in courses for degrees and other

aoudouic qualificationso and here the specialists include National
&tension College and 4olsey Hall. Thu Civil Jorvice Correspondence
School provido' civil service training; the National and Local

Government Officers' Association concentrate on local government
service. The School of Careers is largely concerned with examination
work for the Police. The institution of external degrees in the late

nineteenth century and of the General Certificate of education after
the second world war have contributed to the increase in such

courses. The remainder, about a fifth, covers a wide variety of

training and recreational courses, ranging from rapid reading to

flower arrangement, and from memory training to writing for tele-
vision. But the vocational and academic subjects directed towards

recognised oxaainatlons have always provided the core of provision in

postal study, if only because of t. need for the courses to finance

themselves without external aid. The vocational motive provides the

strongest incentive for individuals to undertake all the expense and
effort of self-education and home study.

- 6 -



au; :An. ,v study of corr:spo..den,o tuition is the

vigour of thi2 br_ncL of adult ,Cuc:'.tion 2/1t. nogloct

an( scholarly as in °the' countr...us, th, de..I.Ind for

corr,spondonce tuAlon .Lnom.cos sA.to oi tho erowth of

other educational _lore 1,:a,.:ortant thL..n th, recerd

forwi - th, 1949 Carr-o.uneters Uo..L.iittue (on educ:tion

for coa.lorce) inc its ,lisa,lprow.1 of post.i.1 tuition; the 1955

ustablish.iunt o. an AssocLtti,,n of Lritish Corrospondonco Colleces;

tho 1962 Coto :'t in of the Gorrespon6unco "Journes(Aoc.L.stration

Bill); thu Oorrospondence C.;o1102;o 6tandal.ds ;Ls,socA.:Ition of 1963; and

the 1966 roport oi tho Gurr C;o:aaittce (on accreditation of corres)ondeace

collezes). ttic 1966 Wiltu Paper, ilniversity of the Air') w-th

its apparent chaphasis on broadc%6t courses, could not conceal the

essentiU rolianco of any such now institut.Lon on learning; and tuition

by correspondence.

.4eroia this arioi survoy of the develepLient and ;.lethods of British

correspondencu education generally, we have to consider ito role in the

specific area of our rosearch, nwely study in preparation for advanced

qualifications.
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Chapter Two

AWD 6COPE

The terms of reference for the enquiry raised two problems of
definition. What are 'home study courses!, and what qualifications

are 'comparable' with degrees? It is convenient to take the second
question first.

'Comparable qa1-.Lf-1.22..u.21,11!.

A strict official definition of 'comparability' would comprise

those qualifications which are recognised by the Secretary of State

as of graduate status for the purpose of determining a teacher's

salary scales.* A broader definition would also include courses

classified by the Department of Education and Science as 'advanced',

i.e., of thu level of higher education. These two categories wore
used by the Robbins Colaraittou in designing its survey of professional

education (BlaiugallaatiaLlismi, Appendix Two (B), Part V) .

In consultation with the Department of Education and Science
we decided to use a broader but more selective approach. lie sought

out areas of advanced education in which substantial numbers of people

were studying by means of home study courses, and con7,entrated on
these in our enquiry. As is explained later in Chapter Four, these
included not only courses falling within the Department of Education

and Science's classification of 'advanced', but also the Advanced
level of the General Certificate of Education, which is outside it.

'Home study courses'.

Having defined the field to be covered in terms of qualifications,
the definition of 'home study courses' was relatively simple. In the
United States of America, the term 'home study' is often used inter-

changeably with 'correspondence study', as in 'The Home Study Review:
a quarterly dedicated to correspondence education'. It seems to us
however, that 'home study' ought to refer to oy study, even completely
unaided, which is undertaken at home, or at least away fro:a the

setting of a teaching institution. The use of the phrase 'home study
courses' in our terms of reference suggested that the project should
be concerned primarily with gyptematic courses of instruction designed
to be followed in the student's own home. An examination of the
provision of study courses for the qualifications we decided to cover
showed that it consisted entirely of correspondence courses, although

* See: Department of Education and Science, -,10,1,2LQLplija3,-.9,r

Appendix V, Part B.
I Iii O.! le is 11.



one course, run by the iqational Extension College, Cambridge, and

described in Chapter Three, involves a somewhat unorthodox use of

the method.

On the face of it this would see.a to exclude:

(a) students studying completely unaided, since they are

not following systematic courses of instruction, and

(b) students studying partly by corresponoence and partly

by oral instruction at a teaching institution.

Both these important groups of students have, however, been included

wherever possIble in our investigations to provide comparison with

students following pure 'home study courses' as defined above. So

also have students following part-time courses only, e.g., at

evening classes.

Nevertheless our primary focus has inevitably been on corres-

pondence courses. For our purposes correspondence education can be

defined as organised provision for instruction and education through

the post, although postal tuition can be supplemented by many other

distance media, as well as by face-to-face teaching. Other terms

and expressions used in this reporemay be defined as follows:

pelf- tuition correspondence course - a course in which no assignments

are submitted by the student for correction by a tutor.

Exercises (or self-check exercises) - a set of questions included

in a correspondence lesson to help the student check for himself

his understanding of the material. These are not submitted for

correction and comment.

Assienment - a set of questions or assay topics included in a

correspondence lesson, the written answers to which are to be submit-

ted to the college or tutor for correction, comment and assessment.

Completion rate - the proportion of total students being surveyed

who do all the written work set in a course.

Dropout - the proportion of students who enrol for the course but

withdraw before the examination or test.

Aulage_mIg - the proportion of students who enrol for the course

but who do not complete it successfully, either through withdrawing

before taking the examination or by failing the examination.

In the next two chapters we consider the areas of advanced

education in which substantial numbers of students are taught by

correspondence.

* The definitions offered here relate only to the present text.
Selected terms arising in correspondence study have been defined
for international use by the European Council for Education by
Correspondence.
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Intro itiwz

In this country, A university ,lec:ree car: bo obtained through

corresp,,ndence stud, at ixesent only by sittin4 4 degree exachination of
the Univeroity of Landon as an external student, though at least one other
route will soon be opened up. The London external decree system is
exceptional also in that it enables students to obtain a degree solely
through correspondence study (or indeed withut takik any course of
formal instruction at all). In almost all other systems where degrees
can be taken by correspondence,

a compulsory oral element is included.*

A further peculiar characteristic is that the University acts
simply as an examining body towards correspondence students. Students
register with the University and have their candidature approved (in
general, a adnimum of five yearn before they intend to take their
decree), but must seek their tuition elsewhere. Only in one instance
does the University provide correspondence tuition directly: students
who intend to study for the external B.Sc. (4conomics) degree can take
the correspondence course provided by the University'a Commerce Degree
Bureau, which was originally set up by a Deed of Trust in 1920 when the
B.Com. was introduced. since then, the B.Com. has been merged into the
B.Sc.(Econ.), anit the Bureau's functions in the provision of corres-
pondence courses have been transferred to the B.Se.(Scon.). The signi-
ficance of this exception should not be exaggerated: the Bureau
services a relativeiy small proportion of correspondence students
perparing for external degrees: about one in every six in 1967/8.

The University has made ono other provision to give tutorial
assistance to undergraduates preparinz; for external degrees by corres-
pondence or privately, namely the External Advisory Jervice, which will
be discussed later in the chapter. Basically, however, the function of
the University towards those students is to hold examinations and not
to give tuition. A short digression into the past will help to explain
the reasons for this.

Development pf Egter44 Degree'

The University was established in 1836 simply to hold examinations
and confer degrees. The teaching was done by University and King's
Colleges, which had both been set up within the previous eight years.
University College had been created as a secular institution to counter

* But note the exception of South Africa, where, however, oral vacationschools lasting two or three weeks a year are said to be increasinglyimportant: Radel, F.S., o e 21,.t

in IllejleacayagAgit, Fall, 1962, p.15.
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the (aid social) vxoluolvunuoo of Oxford .ind Ca.lbridgo.

vile sot up a_ower t4,-, the IcodiesoLosslof

Univuruity (;4110r4u, ;tile; in (;J:xexv ti illivroity of Llidor was
b.,rn ff (L4apro.iu,,, tc tin-mtnn lnd o infer ,:luguos on candidatos

the two rivtl inotitutiona.

in itv ch.:.rtor thv :iniv0rsity wns Wm,
t, Ahur c4 -llueu;;0 and in 1650 u 11r 3u nuaur of

institutions 4 rollch)ut c.Atntrj, prod.sntly rxdic.11 collegos,
were

;foam 17.t%.r, the ruquirotAcnt that a candidate
tr4 tc halm v.tto%klod n %ffilictod institeutiJn was tiroppod, and
dL,rocia 4.11 disciALlus othr thin .lodicino could bu con2urrod on
succons:u1 utuduhto irro4poctivo oi their place, and even thoir
modo, As tuition. Thus London beca,a4.1 oifoctivoly an =barna].
University, ,A 'groat oxamination aachinol, nu AroytaLso has called
it,* without any teachin: rosponsJbillty.

Lvontullly, in 1898, following :luch criticism of tho unsatis-
factory eilar.%etor of tho University's role and two royal commissions,
the Univorsity was reconstituted a teaching University, having its
constituont collegea within the County of London but retaining the
oxtor'ial oxamining systom. Thus the distinction between internal
students and oxtornnl students was barn. This distinction was
originally intended to be primarily for admanistrative and not
acadonic purposos; that is, both internal and external students
would in general be equally eligible as candidates for Any of the
University's degrees.

In fact soveral degree examinations and special options
established for intornal students have not boon oxtondod to external
students, and the numbor of such cases has been incroasing. Recent
examples aro dogroos in Architocturo, Anthropology and Biochemistry,
and the Special Subject in Computing in the B.Sc. (Sconomics) degree.
Syllabuses also vary as botwoon internal and axtornal students in
the Itaculties of LngineorinE, Science, Aedicine and Laws.

Regulations recording university entrance requirements have
traditionally boon uniform for the two groups, although in practice
it has boon much easier to become a London external student than
an imornal student at London or any othor university. An external
student is normally registorod provided ho satisfies the minima
general and course requirements, unlike the candidate for admission
to a university as a full or part-time student who must also
compete for a limited number of places. Believing that this fact
was related to high failure rates among external students in the

* Armytage, W.H.G., gAalsjniversitigg. London, 1955, p. 236.
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Faculty ..cenemice, mere etrin.;ent re ure.aenta e'ere impoileU in 1962

for re:.p.otr AJ en oxt%rnel utueent for the 8.,40.(i.ceri)nics)

de:yee. or wits ae low es tw G.U.L. Advanced

level )A;J re,ietered ,nly if thtl were ebtained -41 the same

oceasloo) ;AAA. .Nerat;e ra.ede of B.*

Co4,irentee Ly euce vari ,Iene in ,Jetri ut,ndefels ent: examination

prevision between the int.rnU 0:Aernel eyutims, the University

Le4len'e ilobLino auport 6teurin, Committee concluded: 'The import-

ant paint is theta the standarC of echievement on the basis which a

:codour .e awared Aust be the S;,410 or all utulents, whether internal

or exturnal..1** This state,aent eilects a tyewint; ew,reness that the

functions of the internal and extern-1 (e:gree systems LI%) so different

thatpapert fro.a maintainik, parity of degree standart.ls, differing

acadeaic au well ,Ls administrative provisions need to be mude for each.

'moreover, the external system itself has fulfilled three quite

distinct fnnctiens for students resident in the United Kingdom. One of

them, as a ..letns whereby new university institutions could enter into a

period of tutelage before assuming full autonomy, is now over (Duke, 1967,

p.8). The other twe are still continuing, thouch their importance is

likely to diminish as a result of the appeerance of now institutions.

The firet is the opportunity given to non-university institutions to

provide degree courses for full-time and part-time students. The Robbins

Committee, recommending the establishment of the Council for National

Academic Awards, thought that this function of the London external degree

system would continue, particularly in respect of colle6es with few

degree-level students, or without a nucleus of full-time work at this

level (Higher LducAion Report, pera. 434) . Courses aoproved for the

degrees of the C.1 .A.A. are still tendin to be in the fields of science

and technology rather than arts and social sciences, and to cater for

'sandwich' rather than part-tIme students. Of the 56 courses approved

by the C.N.A.A. in 1967 - 8, 39 were in science and technology, and only

four were part-time. The Council status, however, that it attaches great

importance to the development of part-time courses, particularly for

mature students, and hopes that it will not be long before more courses

of this nature aro proposed by colleges.*** There does, however, appear
to be a continuing role for London external degrees in this field, at

least in the short term.

The other major function of the London external system has been to

promote examination facilities for students studying mainly at home, by

* See: University of London, pegulatieas Relagnc to University
fiampasattgmmata, July, 1967, pp. 16-17.

Unixiggttyd_kwapallosiglit, September, 1966, p.49.

*** Council for National Academic Awards, 1967-8 Report.
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mezis 'irrus)onCence cAarece cemiletely unaided. loor these

etudente, t. er, will 1)e 11 :eltern:tive when the Open Univesity oilers
ite eIret e:ur:.;ee in 1971. ThL. wIll .)11er c,urses letUng uegraes
And .61,:z. oo.nbin.tiJno of cerl-eepondunce,

weeLenu ruiadenthl coure0.J, listening/

oentre :-)r .ae:,na. The sinilicance of thu
01Jun iur the fetter: ei the L,Lden external de;!ree sifatem

seems to hevzJ been as e result an ',1-elouncement by

the Oeon 'Jniveroity Pl:tnnin ,Coilmittee in 1968 The Committee stated
that the Ivathbility of broe.cLet tr.weaieeJ.on timu weulc. not be

regarded Le; a lim.itinL; icter A.n the development of coureus.* This
will mole the UnivereitL, cc.nble oi a much wirer rani.;e, of

courses than w.a inli,i Jlly theu:;ht pructie.lble. On the other hand we
should note the statement in Cie recently published report of the

Committee that students will not be permittu,1 to stert their studies
at any time oi the year, as they con under the London system, but will
only be able to begin in Jlnuary.** London's precise role in catering
for home students beyond 1970 will clearly be affected by such consider.-

ations, as well as 14 the speed and extent of public acceptance of Open
University degrees as comparable with those of London.

Just as some degrees and options open to internal students are not
available to external students, so correspondence and private external
students have a restricted choice compared with other external students.
Thu B. c. (1;naineerin) degree can only be taken by a student who has
attended an approved teaching institution, unless he is already a quali-
fied engineer, and somewhat more surprisingly, degioes in sociology

cannot normally be tAen by correspondence or private students.

Al&grit Numbers

The policy of London University re arcing the external system was
clearly stated in its iiiemerandum of evidence to the Robbins Committee:

'The capacity of the University to dual adequately
with increases in the number of external students
cannot be indefinitely enlarged and the University
therefore is not seeking to expand its activities
on the external Bidet.***

It nevertheless foresaw, in 1966, an increase of pressure on the
external system in the short term, up to about 1969, while the C.N.A.A.
was beginning its operations.**** Table 1 shows that over the last ten

MOO.

Press release by the Open University Planning Committee, 38, Belgrave
Square, London W.C.1., 7th arch, 1968, pp. 3 and 4.

** Ths0a2n.112AnzgLy.t) Report of the Planning Committee to the Secretaryof State for Zducation and Science, London, H.M.S.O., 1969, p.18.
*** ducted in: Ulajasitatyoljarlaw ApqrRanistAtkop 1964 - 66,

op. cit., p. 47.

**** p. 4$.
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tn, nnibere r- eeent extemet eted-htn ,-reved as
candinatee liet '7e:yeen heve neon eantinunily incre-eing. Over
th, veri:A tire, lo, ictve niwet ubled, eith-o,h c.,rree-,:ndence
dnd etudentn Live increed 4 enly 50 eent. In 17:5(:-59,
c)rreeoendence :Tivate etwlente orao 43 Jur cent tn, total;
over the pest foul toe:/ hdv i.med abeat no thin:.

.;e..ivdrieene leetn,en 6no mere. /.ee in nu: ;-re ,f cerrespennence and
private: otudent, ,n th, ,ne .21n th,t al external deL;ree
students on the other, ere net in i-et verL,. 014Anlicant because of the
(uite different functions fulfilled ty the externel decroe system in
respect ef heme

stunente m,nti)ned oerlier. Of greater
importance ere tne erprtionn of ixivate,

oerreepondence, part-time and
full-time s'eudents etudents for jiret degrees .ehrouifieut the
United ingdem. The:le proportions have been calculated fur 1966-67 in
Table 2. The figure' for private and correspondence student;; in this
Table are higher than in Table 1, because they include students taking
intermediate, prelLainary an first year examinations, some of which are
not shown in the Univorsity'e annual statistics of external students.
The Table reflects the otrikin;, predeminance of the full-time course as
a method el preparation for fir et degrees in the United Kingdom. Avon
eandwici, course students, who have had to be included in the figures for
full-time ceurses, account for a maximum of 17,030 or 9.16 per cent of
the total,* althowpi this figure will increase markedly as C.N.A.A.
courses dovel)p. Part-time, includint.; home study, accounts for only
just over seven per cent of the total.

It should be noted that the fiE;are of 4.30 per cent for home students
is a maximum. I'ho relevant statistics are based un students whose
candidature for a University examination in a given year has been
approved. If the candidate does not sit th- examination, or sits but
fails it, he may re-apply to have his candidature approved for a later
year. If he gives up his studies, he still remains in the statistics
until the year for which his candidature was approved. The figures in
Table 2 are therefore an exaggeration so far as astlye home study is
concerned.

An important measure is the number of first degrees awarded to home
students, compared with the number awarded to students at oral teaching
institutions. This is shown fur 1966 in Table 3. Fractionally over
one per cent of first degrees awarded in the United hingdom in that yearwent to correspondence and private students.

11111101110.

11..161111111M1111.

* Department of iiducation and 6cience,
§tatipag_s_oljdottoa, 1966,Vol.3, Tables 10(i) and (ii), and information supplied by theUniversity Grants Committee. The U.G.C. figures on sandwich courses,however, relate to all undefixaduates, not just those on first degreecourses, so the figures Liven in the text can only be taken as maximafor sandwich course students.
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p ,LasT DECil

gOnti,44 ,ii.;;PhjD 01' MU: Ta.; OF
1266%.62F

1!u..,bers

r ...".......---------...............

-----"--1 Ualvollue
Asthids of 1 :nd N')/1.-

study 4

Um.v1r;Aty ihniver;aty
CrAlcp.ic6 :inrtitlitins i I.(;IUly

1.......--..... OMNI. Mr A.01111. MEMO -4111.+.0.......MIM ...1/IM

11111.4 I de f '

(including smdwich) 153,354 : 19.424

Part-time

C:grrespondence

Private

IPer

Total Kent.

172,778 92.89

2,362 ' 2,062 - 5,224 2.81

I 5,48 5,428 2.92. -

. . i 2,574 2,574 1.38
t

Total

Per Cent.

MUM

155,716 22,286 8,002 186,004 100.00

83.72
IM.I.AMMIPM11111MWMdIFOOM11 AMMIMM.INIMM.1.MW

11.98 4430
!

100.00
4414

11Mise. 41.104 .011111t

SO

* Excludes independent farther education establishments recognised as
efficient, in respect or hich separate figures relating to first
degrees are not available.

Source: Col.(i) Information supplied by University Grants
Committee prior to pullication of returns
for 1966-67.

Cool, (ii) Department of Ed4:cltion and Science,

Statistics of 41zilpn, 19t6, TAume 3,
Tables 1071) and (ii), Volume 4, Table 2.
and additional information supplied by the
Department, to cover intermediate degree courses
not shown separately in the Tables;
Sc WI' Education Department, Statistics at
.S.Ludents.AL22*:c.r.,lcso'tku
Education i n Sr 1,land, October 1966, Table 3;

Nu..thern Irelam Ainistry of Education,
ggialcsjp. 4, September 1967, Table 6.

Col.(iii)University of London, a o

aordstersUPAesitt., 1966-67,
Table III, and additional information
supplied by the Universityto cover certain
intermediate degree courses not shown in
the Statistics.



TABLE 3

ii`.LIL3T_ DECitalS

31.14..p101.

(a) Universities and University Callous

(b) Non-university institutions

(c) Correspondence and private study

Total

III:sabers

32,072

2,892

382

Per cent.

90.94

8.00

1.06

36,146 100.00

Source: (c) University Grants Connittee, ftqAurns fron

Acedanic Year 19.5 -66, Table 15.

(b) and (c) Department of Education and Science,
Sty glum, 1966, Volune 3,
Tables 17 i and 18.
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. 6TILDIUT8 OANDiairLS
OR ..S.ThaT AIN LONDON UNI_YLRoITY aTEE.NAL DEGRELLS

.1.91-4.241 .261/2.1. 196 Ai4D 1 67 6.

1958/9

Der:roes Nos.

B.1). (Pass & Eons.) 152 5.27

B.A. General 34 4-11.89 331

1961/2 i 196 4/ 5 , 1967/6

Nos. $ 1 Nos. ' %
!

Nes. %

198 5.93 . 397 11.10 273 6.47

9 37 1137 .

878 24.56 1,195 27:30

346 9.68 46b 11.59

151 4.22 193 4.75

166 4.64 209 4.95

311 8.75 378 8.95

B.A. Honeuru

LnAish

French

History

Ll.B.

B.oc.6:ecial
Hatt-w.

B.c. (,,con.)

Total for above
do ;roes

Total for all
de6rees

3764 17.47 638

165 5.72 235

85 2,95 91

103 3.57 135

310 10.75 361
moll1111

19.12

7.04

2.73
1

4.04

10.82

185 6.41 215

1,060 36.74 1,305

WW1 nen+. 1111111 -OW gar

6.44 ) 226 6.32

;5.45

2,554 88.53

2)885 100.00 3,337

3,046

231 5.47

1,201. e". -a.a.,
91.34 3,279 91.69

100.00 i 3,576 100.00,, .11. ...10 IMNI. =1...1.11.1111.M.11.1MS ,INYOME .1.11.Malw

3,874 91.76

4,222 100.00

Source: Adapted frol.i University of London, 41at.kgica...9.1.2:ezi_stemoln
Zaisiggi, 1950/9, 1961/2, 1964/5, and 1967X, Table III.

Note. The Thole understates the importance of the Ll.B. de6rae, because the
London University Statistics rolatinc to the total numbers of correspond-
ence students do not include those approved as candidates for interrlediate
deLroos. The numbers of approved candidates (U.K.) for the Intermediate
Examination in Laws in the years selected who were studying by correspond-
ence are: 1958/9: (not available); 1961/2: 389; 1964/5: 736;
1967/8: 1,000.



Teble i slip's tau (listrieutien of cerres)on,:ence etudents according

to the .:eLroe L.r ,Thieh they were approved as camlidates, et three-year

intorvels over the ,),et ye .re. The .aoet decree for the

carreepon,lence staCLent is et.,12. the 1.;.6c.(conomics), although the

ikmerd trend in reqe.stratione for this ca,,rue was temperarily reversed

by the introCuctioe of the stiffer entry rouirements mentioned earlier.

Deeiiito this, in the pe.st two years it hao Lec,un what looks like a slow
recovery.

hwever, aid c.i.ndidetue .-proverl for the inteneediate

Examination in Laws (seo the -1:4 et..; to the Table), taen the Ll.B. degree
hao been eliotly mere pepul :Mlle;: the entry rer:uirements fur the

B.sc. (,iicon.) wore raised, th'ugh this does not, of course, reflect

demand accurately because minimum entry require; cents still apply to the
Ll.B. Arts degrees 7.s a Lroup (B. A. General And B.L. Honours in various
subjects) have shown a remarkable rise over the past tan years, although
the numbers relative to the other degrees are probably misleadingly high.

Since there is no intermediate or Part I examination, Arts degree

students have to obtain approval of candidature only once, immediotely

fallowing registration, and it is therefore likely that many more lapsed
or inactive st4dants are included in the figures for Arts degrees (and
in those for B.Sc. special Aaths.) than for the others.

1011192:40 tuition for correspondence students

Where can students wishing to study or an external degree by

correspondence obtain advice and tuition? Virst, they can nuke use of
the External advisory Service of the University of London, which 'has

been established for the benefit of the private student, including the
student studying by means of a correspondence course, who may have no

access to tutorial advice and assistance in his studies'.* Three
Advisory :assistants are available, in Arts, Theology and AUsic; in Laws
and Economics; and in Science and EnO.neering. The service will, if

requested, give advice to a student on such matters as the most approp-

riate qualification to work for, syllabus recuirements, study facilities
and the reasons far unsuccessful examination results. It also provides,
free of charge, copies of brief study notes for most of the examinations

open to external students studying privately or by correspondence. Tho
rolovant study notes are sent to a registered student studying by one of
those methods as soon as his candidature for a particular examination
has been approved. The notes consist mainly of reading lists, and some
general guidance on how to approach the syllabus. They can in no sense
be regarded as a substitute for a course of tuition, either orally or by
correspondence.

* University of London, General Information for External students,
July, 1967, P. 14.
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The service alo, arranges v.-cation courses: there wore nine in
1967-, two in }'Tench lanzaage and literature, four Geography courses
(three held cAirses an: one survoyin course), and three courses in
PoYchoij;cy. The ';reach and Geolly courses last one weep and the
Psychology courses ;; lortniOlt. About 400 students attended those
oourceo du: in 1967-6, the -ronch courses being the most popular.
These had about 2(10 students Jr. the two courses, and o further 100 had
to be refused adrJassion through lack of accommodation. The pressure is
almost as ;great the Psychology courses. :J here such a situation
arises, fir: t, priority is given to external students studying privately
or by correopondKmce.

The popularity of the 6eo,Lraphy courses is
declinin ;, -,.nd they may have to be reduced in number.

For the Geogra)hy courses, which are residential, the student pays
between £15 and £17 to cover board, lodging and tuition through the
week. The Psychology courses are non-residential and cost £7 for two
weeks' tuition. The irench courses, also non- residential, cost from
£8 to £10 for one week's tuition. The courses are run on a self-funding
basis, except that the University bears the administrative costs of
armging thea and organising recruitment. A factor inhibiting expansion
in the number and ranee of courses is said to be the paucity of senior
academic staff willing to ma them, although the University policy of
not expanding external activities makes any significant increase in
vacation courses organised by .L,e University unlikely.

The selection of subjects i.r vacation courses, as a coaparison of
them with the data in Table 4 shows, is not based on their popularity
with correspondence (or private) students, but on the degree to which an
element of oral tuition is judged to be desirable. Thus the subjects
are selected so that Irench students can have oral language practice,
Geography students can undertake field studios, and Psycholo,y students
can take part in laboratory work.

This policy has meant that no oral tuition for the more popular
subjects would be available if certain departments of other universities,
mainly extra-mural departments, had not established courses in them.
There are one-week courses for B.Sc.(Econ.) et Cambridge (;aster) and
Leeds and Sheffield (summer); for Part I Ll.B at Leeds (Easter); in
Maths. at Bristol (summer) and a two-week aummer School in English at
Keele. These courses normally attract between thirty and forty students
each, though the Keel() SumMer School has eighty to ninety. At all
events, only a small proportion of correspondence and private external
degree students are able to take advantage of vacation courses. As one
senior Le:lain University official succinctly put it: is absurd that
a man from Cornwall does a London degree and the only oral tuition he
can get is at Leeds."



There aru aere than sixty eorresondence collozes in the United
angdem,* only a small proportion of which ciJ.ur courses for London

external dec,reos. This is n3t pernD.ps surprisin, since the Gurr

Comaittee concluded that loss than two per cent of enrolments xeccived
annually by U.E. corre,3ponclence collees froa ho is and overseas students

were lor Jxternal dot;ree c)u;:',3es.** Only one colle0D, Wolsey Hall,

Oxiord, provides courses ior Al the degreos shown in Table 4. In
addition, lietropelitan Collee, at. Albans, provides courses for the
B.A. General., Ll.B. B.Sc.(. con.); the Collego oi L w, Guildford,
and tho Rapid Re'3ults Collee, London, provide courses for the Ll.B.,

London University's Coaaerco De;ree Bureau provides courses for the

B.6c.(con, and the London Bible Colloe for the B.D. (General).

These are conventonal correspondence courses, usini::; the methods
outlined in Chapter One. No provision is aada for the inclusion of
elements of oral tuition. The National .Ixtension College, Cambridge, has
introduced a different typo of scheme, known as The Open University, in
which there are no written lesson notes or pre-set exorcises. The
College appoints tutors to guide students' study by setting and marking
assiomaunts and c;ivin general advice on progress. Tutors are available
for all the fJ:egrees shown in TThle 4, but applicants for B.,Jc.(Lcon.)

are referred to the Commerce Degreo Bureau, while being offered National
Extension College tuition in those ,Jpecial subjects of Part II for which
the Bureau does not provide tuition. There have been a few weekend
residential courses in Ustory, .Inglish and Economics. The College
estimates that a student coapleting his course at the normal rate would

find the total cost to be just over £100. The cost of conventional

correspondence courses for external degrees ranges from about 1-25 to £60,
although the Commerce Degree Bureau course for the B.Sc.(Econ.) costs
£100.

In addition, students have to pay a £10 registration feu to the
University of London and from ,3318 to 222 examination entry fees while
preparing for a first degree. There may also be an additional fee for
taking an examination at a provincial examination centre, and, of course,
the cost of books and stationery has to be met.

Enquiries

Very little has been done to discover the characteristics of part-
time students who register for external degrees, the objectives they seek
and their performance. Duke (1967, pp. 14- 16) analysed the age, sex

1111/11.011111111MEMONMINI
* This was the figure stated in the report of the Committee on

Accreditation of Correspondence Colleges, 19660-p.40 but more recent
inforoation indicates that there are at least one hundred colleges.

** 111.4) pp. 4 - 5.
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A 1,000 aW4 314.'.44t."; ..raqro r 141 Arts,

e4c4,licu 444 1.4&w a,144 114...44.; w th t lii the t,tal

14. T4 u 14 well ru.).:(4.t.J... in '44cono.aisa

(3u e..14t); hera .,r euLt.); 411a ;i.4k Hon:,urs (6) per

431 the 4tturn'l Ilk.istr.r 3 v thu 1W,bins

U.h. - t.rtt wh rk,Aistixe..1 in

1954/5 t 1_1:t 441:r,,,... ti..t cent oi 6K,

tiLt..t cr_u.4tea 1)o2 (.344 r..k.le 5). As ,...4.14y az 42 ilia

cent a th(.. stu,,vtl n, %1., 11, ired

with elan. full-ti 3u stuOixits. area 1:4.4t.cAe

al tie 41.4.t1.4:1 twit; jjdt it 1..; be cow4ideree. ra4.izk,..Lae that,

.1.P1 view 4 th. Liffieultius of 1%4.a-1,11.144 sol4 .;v(A. such k ,erioa,

as ..wly .r.; ;41, Ttawrat in fir; ax.:4;ed hiu du ;roe, 1rd nearly

sixty 114r 0,-nt 4'C, G th st, at le u University

exa,4inati.m.

The liwit4d uouitr so timie two amaysus fr our present purpose

ariuoa fr.41 thu fact tilt j. both, lout-time tudental includes those

attenCing institutions part-ti, those takin4 correspondence courses

and those studying completely unaided. A) need to aifferentiate between

thepe ...;roups;- we naJa t:d know what prompts those with limited time at

their diaposal :Car atu4 to. apt lor a correspondence °aurae in preference

to private study or attendance at an institution, and how the performance

of prxrt-tiiae students studying by each of 6he three methods differs.

Those are amon the questions an which we havu atte,Apted t.) throw light

in the curse o4 reaearch.

Zvon if exte nal correspondence students a.proved aa candidates for

non-de6ree qualificltions (Diplomas, Posturadu4te Diplomas and the

Postjrailuato Certificate in a.ucation) are added in they totalled 567

in 19664/7, bringing triG ye.fxls total of U.L. - resident external corres-

pondence students :.1p,*oved as candidntes for my examination to 5,995* -
the number is still mall compared with the scale of correspondence

study in the ether areas -.)f advanced education we ahall be considerinG.

However, tho unicuoness of the London external degree syste4, and the

prevailing interest in corres,,,ondonce study for University degrees,

convinced us that this area Just be included in the research. In any
case, dolmas are specifically Jontioned in our tor.as of reference.

41111111MIMINOM

* See: University of London, '

1966 67, Table iLL, aid fable 2 o1 th
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phAnter Four,

inigaraiiainaLag
041

The Robbins Report drew attontion to the role of correspondent*
study in oducation and training for profoosionLI qualifications in
which the fir :l ex-4aination io of tho Jovial of higher education
(Maar Mutation Ronart, Appendix Two (A), Part V, and Annexes AA
and We

ThitaildialaZiallasa

The following table, based on a questionnaire sent by the
Robbins Committee to 51 professional associations, sumarises the
situation L. 1961/2:

AND Two maws STuDYTA kat 5) H1210 PRCFLWISVAli

gaLIZTATIQUE21120141

Students Typo of qualification
(1,0°14

tine 1pir104).
Para-

not

is ,...*worm, 0 TCZAL

(a) laloadats
proliainary
or
intermediate
final

Information

available

11.5

4.7

82.0

445

4.3

3.8
Total (a) 16.2 122.5 8.1 -

(b) iLAXECOgir
Aimmummummi
soklus
proltainary
or
intermediate
final

-
-

..

0.5
..

-
2.0
1.4

38.9
20.0

1.5
0.4

424
22.3

Toto.1 (b) 0. 5 3.4 . 58.9 1.9 647
(0 as $ of (a) .. 21 j 413 23

-..
Sour additidlialahiliakRinets Appendix Two (8) Part V, MU* 1

Works group consists of architecture, surveying and building.
Notes The figures are not precise, since many associations hadincomplete records and had to make rough estimates, but theyore believed to be tof the right order of magnitude (HigherZduoation Report, Appendix Two (13), Part V, Annex AA, para. 3
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alien ailowinc or the faot that the data the Committee could

obtain iron thiu starved were baund to be imprecise and incomplete,

because of the varyin; base:: and acope of the records kept by the

associations, tho contrasts are striainis. Of 'correspondence only'

students, 91 (1%4'1U were stue-wrirm in the commercial Group of

qualifications. TaLinc. anto account the different sizes of the

various groups, the proportion of 'correspondence only' to total

atudento licks more than tarlce ao high in the commercial croup as in

any other*.

The fiLure o. 64,700 'correspondence only' students unOerm.

estimates the importance of correepondence in professional studies*

since many students combine corresdondence courses with oral

tuition. The limited iniormation which the Committee were able to

obtain on this point ('Hider Education Re art, Appendix Two (a),

Part V0 Table 16), su=ests that the fioare should be raised by at

least 20 per cent to include all professional students who were

making use of correspondence courses. The practice of combining

correspondence with other methods has been examined in some detail

in our research.

Since the overwhelming majority of 'correspondence only

students for higher pratossional qualifications was found in the

commercial group," the Robbins datal -0 further analysed to show

the tirade of study principally concerned (Table 7). The fields

are accountancy, banking, company secretaryship and insurance,

which between then acconnted far 85 per cent of all the students*

and 92 per cent of IcorresiJondeace only' stadents in the commercial

group. One in three of the 'correspondence only, students was

studying for one of the accountancy qualifications.

IligLtratanLimtsg

The relationship between the professional associations in

this group and students preparing for their qualifications is

similar to that be'Aen the University of London and its external

degree students: they prescribe entry requirements, hold exam-

inations and confer qualifications* but do not provide systematic

No information is given in Table 6 about total students in the
scientific, technological and pare-medical groups, but it is clear
from 10gbaaaataajaajllarls Appendix Two (B), Table BB01, that
the above statement holds true for these groups also.

** Because of this, the Steering Committee decided that our enquiries
should be conducted in the group of commercial qualifications. Two
other groups* the lecal profession and the 'land' professions, have
a relatively high proportion of correspondence to total students* but
the actual numbers are much smaller. Also* wastage seems to be much
higher in the commercial group of qualifications than in the legal
Ervp (inliktraMaIlt&an1212211, Appendix Two, (B) Part V, para. 32).
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TApLi, 7.

2,411..41- 43.461a .4111144.41111'tilia

Field of
qualification.

Total 1 ,Jorroapondence

No.

Accountancy

Banking

Company
Secretaryship

Insurance

37,186

27,607

I19,806

19,557

iii

No. 1 )1,

30 19,356, 331 52

23i 1 2 8658 211

16: 8,089 141 41

161 14.100. 24 72

(iii) as
of (i)

Total for
above areas.

Total for
all areas

1104,158 I. 851
4

I

54,203i 92. 52

.1+-
122.547 100; 58.913: i00

Source: Adapted from %lillglymajggLtignAgagt, appondia`c Two (B),
Part V, Annex Table BLS.

Note. bagtatgtuattuige: Institute of
Chartered Accountants in England and Wales, Institute of
Chartered Accountants in 6cotland, Association of Certifiedand Corporate Accountants and institute of Coat and WorksAccountants. Tho Institut° of Munieipal Treasurers and
Accountants could not bo included because of lack of
information on correspondence students.
Institutions aonmrisinrr institute of Bankers.Institute of Bankers in Scotland.
lailitatasameavAng4olugaulizaddicabigi I Charteredinstitute of secretar3.es thorn include Northern Irelandand Eire) and Corporation of Secretaries.
4alliitditikNAJOIZA012LANNONAL; Chartered insuranceinstitute. Faculty of Actuaries, institute of Actuarias.10 institutions in other tiekla.



ceuraeo oi tuition.* A notable exceptim i3 the Uha.rterad Insurance

Inotituto, which h.:s provided earres:ocdonce courses directly since 1941,

and Mill aeries a 1:2%4 proportion ,)f corresondence otudento propzring

for ;he Institute's waninati.mo.

The significance ;f correspondence tuition in ,Tofeauimal

commercill education h.e; received litblu Aiwntion frola official bodies.

Thu Orowthor Committee referred briefly to rho lurduouol nature of this

method ul study, md the l'tch of ;.)portunity for ... free :41d spontaneous

interiatis of mind mind in e.q.re,1.anlenee tuition (Ministry of

Education, 1959a, para. 260). The Mcleokin Committee recommended that

colickpa of commorce sh,uld ffor intensive courses to correspondence

students to help 'off set tke: obvious dieadvantaoh inherent in isolated

study' (ainistry of Eeucation, 1959b, para. 66). Thu Robbins Committee

attacked the tuition Cor its 'lack of humanistic breadth', and for the

'narrow technic,Ilityl it wrts likely to impart (Hijler Jkluoation Report,

para. 511).

Individual commentatore have been more outspoken. Dickerson, assess.

trainina provisions for the examinations of the Institute of

Aunicipal Treasurers lnd Accountants, concluded (1965, para. 81): 'I am

convinced that, however wall prepared, correspondence instruction can

have only a minor role in an adequate training scheme'.

hillerson's verdict (1964, p. 142) was that 'reliance of qualifying

associations on postal tuition and cyanires classes has created a second
order in higher educ:ttionl. On the same theme, Lord Bowdon laid the

responsibility for the major rale of correspondence in this area at the

door of the universities, for being too little interested in vocational

studies (111411,7safumeang, 19664 p.151).c.aian for
The phenomenon owes its origins to the foundation of puny profess-

ional associations in commerce in the second half of the nineteenth

century, when there was a strong movement in favour of recruitment by

examination but na adequate outside educational facilities existed. As

was pointed out in Chapter One, it was larciely owing to the establishment

of examinations by the professional bodies that many of the private corres-

pondence colleges grow up in the 1880's and 1690'

The persistence of the method's importance has been explained by a
number of factors: tho multiplicity of associations with varying syllabus

requirements, hindering the economic provision of oral tuition facilities;
the creation of a 'tradition' of correspondence study, handed dawn from
generation to generation; and, connected with the last point, a continuing
belief among qualified practitioners in the superior value of teeetee.
job' training over theoretical study.**

Though the local student societies of many associations often have an
important educational function.

01 A brief but illuminatinz study of forces shaping professional education canbe found in Cotgrove, 1958, Chapter 11. Sao also gillerson, 1964, Chapter 5.



outotandin6 otatoLlent ol the latter view ia rucont yolmswas

madu by the Parker Oommitteu on 10,ucation and :raining for Znglish and

Welsh chartwed accountlata (Iwititute of Chartorod Accountants in
England Wales, 1961, para. 14g):

'The study fur the institute's examinations
io onl one of the esuont1:11 fuaturos of
the tr,.ining of the arti,lc' clerk, and in
our viol not even the most important
Ve thsnk it ecsontial ... that, if the
training for admission to memborchip is to
be completed in V.7o ye as thu most and
often in a .rho; .;;or tine, the examination
etudes shoul not cut too deeply into the
timo alro.lable for professional work and
should in large ;measure continuo to bo
concurrent with that work.'

The statement included a spirited defence of correspondence courses,
and the oducational value of indepon( nt effort and of studying under
strains the Committee itself estimated that an avoraL4e nongradagto

studont would need to put in more than ton hours' study a week, mostly
in the evenings and at weekends, to pass the examinations in five
years (pare' 137).

The belief in the vital importance of practical training finds
expression in the common requirement that, before being admitted to
membership of an association, the candidate must not only have passed
all the examinations ht have undergone a specified period of approved

practical experience, usually between throe and five years. In the case
of.tho Institute of Chartered Accountants, this period must be spent
'under articles', in service with a member of the Institute practising
as a public acacuntante

Training consists largely of full-time cork during the day followed
by correspondence study and/or attendance at further education collages
in the evenings. Of 40,582 studants at grant-aided further education
establishments taking courses in account:mcy, banking and insurance in
Novembbr 1966, 24,886 (61 per cent) were attending in the evenings only;
12,581 (31 percent) were taking part-time day courses (ono or two days
a week, often with periods of evening instruction in addition), and only
3,115 (8 per ennt) w,..ro taking full-time or sandwich courses.* In
addition, there is now quito a wide range of shorter introductory and
revision ooursos at oollogos in the further education oystone

To gain an inprossion of the length of time part...time students
spend on professional courses in acme:cep we asked olevon associations
and one examining body to ostimato how long, en average, ultimately
succosstuk correspondence and evening class studentstake between

Department of Education and
Volume 3, Table 12,

oioneo, iiiatieglaufashiriattea, 1966



stortik; their studios _ad psAaL the final o%oldinations. (Soo
Table 8). his informotion, whioh was collected in 1966, refers to

students who hive boon oxemptod freer any proliminary examination

4 posseosion five O.O.E. Ordinary level !lassos). It is

important to die tin betwooa atudents exomptod from the whole
of the intormodiato or equivalent oxoma.nation and other students,

sine such exemption is frequently civon for possession of a

univoreity decree (with or without restriction of subjoct), a

Hijior National Di lama or C.xtilicate in Business studios (often

only on a subject.for-subjoct basis) or a final professional

qualification.

Tablo 8 shows th,.A btu, avora!:;e :.ariod of study for most of the

qualifications woo estimated to be between four and six years. As

in the case of correspondonce study for external decroos, however,

it is important to note that students can take very much longer

than the averaipo to complete the course: Some oven gives up after

many years of studying. 'le received the following comment from the

Institute of Bankers:

'I '';ink it is important to romemboi that thoro
is Ito time limit for completing our examinations
and the averae which I have given you takes into
account some candidates who may have taken up to
fifteen years to complete the examinations.'

Many associations do have time limits, to prevent lwastodl or

unsuccessful students st4ing on the roister indefinitely, though

thet3o limits can always be waived in individual cases.

ACM denadures

In recent years, there has been crowing uneasiness about the

predominance of this typo of training, particularly in view of the

high wastage rate that was thou ht to exist. The Robbins Committee

estimated that, in the commercial croup, only one out of every five

students who enrol passes the final examination, compared with one
out of every two in the local group, (Risher alcincation Report,

Appendix:Two (B), Fart V, para. 32). Those were broad estimates

only, since the Committee's data did not cover 'cohorts' of studonts
but only entry and output in a particular year, 1961/2. Following
this, Tolfor (1965) showed that the 9,26Atiatjazagilamsatu in
1963 of ton professional associations in commerce wore almost all

over fifty per cents in only two out of 33 examinations hold by
those bodies was the failure rate below this figure. bid=
seemed to vary more widely, a paint which is supportod by the few
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analyses of their own wastaae figuros carried out by individual

aaaociationa.

Thu Institute of Chartered Accountants (1961, para. 61) analysed

the perfermanco in the Instltutel examinations held up to and

including; May, 1960, of the 1,388 clerks wh) entered articlos during

1952. 206 of these (15 per c,art ) cancelled articles, i.e. they

had completely ,ziven up their trainin2; ftr chartered accountancy. An
articled aLtrk can however complete hie peried of articles and still

not have passed all the examinations: he may eventually give up.
86 (6 per cent) had not cancellec. articles, but had not passed any of

the examinations. Probably most of them never would. A further 195

(14 per cent) had passed intermediate but not final: wo imagine that

a fairly high proportion of these would. eventually have succeeded.

So the wastage rate amon:.; the 1952 cohort of now articled clerks was

about 25 per cent. 479 (just under 35 per cent) passed each =min .
ation at the first attempt. This wasta,e rata of about 25 per cent

is actually remarkably low, when one conaiders that 14 per cent of

the (predominantly fulliutimo) 1958 undorgraduate entrants to British

universities 'wasted': in further education the wastap rate of first

degree students in 1961 was about 62 per cent (Biamsagggaligallgod

Appendix Two (A) , Part IV, Tables 5 and 38). Tuition for the

Institute's examinations is carried out vary largely by correspondence:
at the time of the survey, it was carried out almost entirely by this
method. Special factors may operate, such as the influence of the

systam of articles, which myna° the decision to abandon onols train .

ing a mar; significant step for this than for other professional quali
fications in commerce.

A simiPtr analysis was undertaken by the Chartered Insurance.

Institute of a pie of 300 candidates who qualified to start taking
Part I of the Institute's Associateship axamination in 1951 (Chartered

Insurance Institute, 1960, para. 35). Only 91 (30 per coat) had passed
the. Assoc.atoship examination by 1959, (Agit years later; (11 of these
had also passed the Yollowship examination). 30 (10 per cont) had

passed two of the three parts for the Associateship, 47 (16 per cent)

had passed Part I only, and 132 (44 per cont) had had no examination
success at all. One cannot say with any certainty what proportion of
then 70 per cent who had failed to become Associates in of it years had
given up their studios completely, but a wastage rate of at least
50 pear cant seams a reasonable estimate.



OTLIMD_,AVatAcr, DURATION

i,3e014DikC,L,STBiLit.TS.

Association/ xamining body

woMmillook

1
tie, 9... L1 I,

Students axoapt *Other 1

irmwhole 'Students,
Interaediat© =a

I

a 9 9.W.,1119Z

Association of Corti:Lied and Corporate.
Accountants.

4 5Institute of Chartered Accounts. In S. and W. 3i *institute of Cost and 'larks Accountants Not applicable 5Institute of 44unicipal Treasurers and
Accountants

2 5

Mans
Institute of Bankers

3 7

gainaagratgrataXiithin

Chartered institute of Secretaries
Corporation of Secretaries

NNW MIND 41.11.11011111111.

Not known 5
z 4i

Innixamaa

Institute of Actuaries
Not applicable

! 71,Chartered insurance institute
Numbors too saall........w.

Abax

Institute of Hospital
Administrators 4 5institute of .Marketing

2 4Local Government iixaminations Board 2 4(Diploma in ;.4unicipal Adainistration)

41/ 1.41.11.11..P 01.1111106 41.111.1.111.11

awirmweam.awrairmainewEsiow
.1.011.111111111W

Source.. ProfessionalProfessional associations and Local Government ExaminationsBoard.

Note. Thoso estimates refer to students who have been exempted fromany Preliminary examination.

* siinimum entry (6 M.S. 101 Levels or equivalent); 6 years;IA, Level entry: 4- years; U.K. draduates not exempt fromintermediate: 3i years. The difference is accounted for byvarying periods of service under articles, which affects theduration of study.
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Wastage in these qualifications can obviously have many causes.
Teller pubs thaa into three groups on ranee standards that aro too
low; methods of :repar,%tion ttrt aro inadoquato; and insuffloicat
incentives to prsevere.

To tale: these in the reverse crdor; insufacient incentives to
persevere ral%tes to the whole vstem of trainin3; the practical
ex?erionce, the course of study, and the association, ii any, between
the two. it relates also to wor satisfaction, remuneration, work
relationships, perception of prospects, and other matters. This area
falls outside- our terms of reference, but two recent surveys of
graduates in chartered accountancy, insurance and actuarial woriz
have shown the inadequacy of onmsthodob instruction and supervision
of training in those fields (Holloway, Hudson and Scott, 1965, and
Holloway and Scott, 196e).

As wo have seen, the methods of proAration h:-,Ire boon undor firo
from several quarters. Several now or experimental schemes have boon
introduced recently by erofossional bodies or correspondence collogos
working in co-operation with further education colleges. A further
scheme arranged by the B.B.C.has recently began. Those ventures are
generally too now and often involve as yet too few students for it to
be possible to evaluate their potential in professional education in
those fields. They tend to bo of two types: schemes designed to modify
the predominantly part-time nature of study for those qualifications,
and schemes designed to link correspondence and oral tuition in a
systematic manner.

example of the first typo is the nine-month full-time course
started in 1966 at four further education colleges in co-operation with
the Institute of Chartered Accountants in England and Wales. This is
open to students

entering articles with at least two Advanced
levels. Students take the course at or near the commencement of
articles, and satisfactori completion of the course and the college
examination at the end secures eligibility far exemption from the
Institute's intermediate examination. These coursoswere available at
twelve designated polytechnics in tho 1967-68 and 1968.69 sessions.
All local authorities are prepared to consider giving grants to students
for these courses, (Institute of OharteredAceountants in England & Wales,1968).

A variation on this pattern is a course being organised in
1968 69 at the City of London College for 'uncommitted arts
graduates', ** consisting of four months' full-time attendance followed

** i.e. Graduates who have not followedadegree course approved by theJoint Standing Gowitittee of the Universities and the Accountancy Profession.Soo the Institute of Chnrtered Accountants in 2ngXand and Wales and theAssociation of Certified and Corporate Accountants, alazaxgrojam,agUagjimatchuguraggaton, June, 1967«
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ndwich not, yet :;.Itt ;Avid, since only

23 f.a e.n.rses wero vox., o courses of both
typos, ly4 thu yuw el,,rtered sc4' es, represent a partial
breach of the principl% of a:: current Tractiwl ..nd theoretical training
lonu dodinent in thi:1 ilelle

r at: f studeats uihdre,en Lhe concurrunt form of training,
two corruaxlonduncu cellocou, tau NALGO Corrus;,ondonco Institut° and

Ii4Jults Golluf o, hwe dev.sod scho,.4os ei integrated oral and
corr-spondonce tuition. Tho correJp4ndenoo colle,,osprovide students

eollogcs in thw, furthor education systua with full correspondence
study flatus includinc, exorc4sos awl toot:), aad &morally ti.ko rospousi-
bility far the correction of work, !tit lough this may bo done by the
lucturor. Thu intontion is gmatly to reduce the 't runt of oral
toachink, tiao spent in the coaaunication of Insic fActual aatorial,
and so en.lblo the lecturer to g-vs ,,,iiidance on pArticular points of
diffloulty .111ve to concoLtrAe an to-,ching o: a ,core informal typo. In
the context of severely limitod tuaehing titan in part-tima day and
evening °lassos the rclev-Ace of such sch000s is obvious. Both schwas
were otartod about five or six fears aGo, but there are only about
35 ci:ssi..0 iu various further oducatioa colleges currently involved,
and there in a hoavy propondorAnce of local governaont studius There
ought to be scope for a largo expansion in the numoor of classes making
use of such schomos and in tau range of -rofosnional coamorcial studios
savored.

One local authority, the Inner London Sducation Authority, has
instituted a schoao of IDiroctod Private Study Courses' for throe
accountancy qualifications, those of the Association of Certified and
Corporatod Accountants, the Institute of Ohartorod Accountants in
England and Wales and the Institute of Cost and Works Accountants. The
courses, hold at the South West London College, comprise a four-woek
introductory fulI-time courco, a five-week full-time revision course
before the axammations, and correspondonco tuition in betwoon
conducted entirely by the college.*

isimmimmoorarr
* Soot Austin, 1966
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Is ecintin

led: of

aertc, 1t4 U3O Vi oral

evion,1 tetween :Ad: and student through
c:4iresv.derice tuiti,-,n. The correction a:. written work

cerresi,;andturf: cauroc

the intrriduetorj o;:ure,

V4i4 L:W thUr tutro duArt tLe

.1*

tors who hAvo t nOtt thy student in

..re; °noon :cd 6 06.11 ate college

)rr on(tonA tuition. In this
real,oct, the achugoe ("orb, ainly a't new ,artuve in accountaney stuclies,
and seals drevelopent

however, hx,re been die:%.,iointin::ly low, tc,..ic

seivz4e lice Yet `ucen stated

collec,es. einrolmente,

to in:mee ate publicity,

the r,:oent cr itr`y of brow.castin6 _nte 44is yield could have
profound implic.tiona. The L.:.40. ar...11:ed t:eries ni twenty half-hour tale-
vision prograaamue am', twenty lintted half-hour radio pro;rammea on introductory
law, accountancy c.nt: ttpplied economics in the autumn of 19et; ri.nd the Raring of
1969. Tho intention 4r.a to suppleuont the

cerrev..tondenee or college courses of
studenta taking professional qualific...tions in comorcu intorAediate level,
and also tnu courses of butanesa etudies

student.: starting to prepare
for such qualifictItions as the H.N.O., the WO., the 0.'444. deg%) and the
Diploma in manugement Studios. Thu series provided for supporting publications,
and three weekend residential courses - one in each subject of the series - wore
arranged at Wanofell College, iflasex* Out at this pioneer scheme could well
develop a serioo of integrated courses for part-time students in this field using
aoveral different media.

Stupu have recently been taken to ra.i so entry stane.ards, and thus deal with
Telferle third postulated oolso of wustage.

einiatua requiregiont for reaist-
rAion (or excoption iron tho preliminary

examination, if any) has generally
boon fivo 101 levelu, but the Institute of Municipal Treasurors and
Accountants raised its requirements to two 'A' levels in 1966. Tho Institute of
Chartered Accountants will raise eta minimum requiremeni, fro..1 six 'Of lore's to
two IA' levels in 1969. If tho proposed merjer of the four main accountancy
bodies goes through, it is likely that entry atanderds for advanced accountancy
education generally will approximate to university entry requirements. This
trend will have important implications for exalaination standards, since the
interaediato examination or its equivalent has in this field normally been
assumed to be of IA' level standard, and the final or its equivalent of pass or
honours degree standard.

141111111=Impitmlk* At the time of writing, it was expected that agreement would be reachedbotwoon the B.B.0 and the main correspondenc colleges offering coursesin this field for a means of linking the broadcasts and the courses in arudimentary fashion by giving one or more test quostions at the end ofeach broadcast ler students to answer; these would be corrected with-out charge by the correspondence college wit4 which they were enrolled,and the B.B.C. nffered to arrange, in payment of a foe, for thecorrection of answers by students not enrolled with 1147 collect,.



,7-,nly in JAleeunta.K.17 lut .J.ao in company socrotary6
ahip, .r, i.nport.nt ro.vereuarolone )n AletL:da 4f tuition elso,

sino.1 th, diveriity 4.1 syllabno will be mducud (ptaticularly at

inter:artre, 1uv(4) if 'di:: or)pctado .ru iec.;:ted, st..:rdiaatien which
alru,dy ocourrJ1 i Oi. vuition will lx.cot% economic,l, and thiu

ilkuly t 01`4,..3.: try) .4iattr,) GOalp1,11.Jor; part
of trainin., for a proportiln 4 tho oxaminationn. Howevur, the approach in
acienee 4nd ,n:inoomne, whvrv, Avuborship iv In.lu.tily _5.1.tita0. by exemption from
all tli. examinationn L bi 1 satialctc,r; complution of full-timo

course, iu unlikely t b (L)ptt.d, ,iv,J.1 the continuvl bona in practical

QxpJrienee :01 an oc3entiA. component in cualific_tion for mcmbership, and tho
mod 4o keep the period within it is pooaible to qualify to 4 reasonablo
longth.

Part-time study will thoruflre probably remain a siglificant foaturo of

trainin3 for the:0 %ualificAlona, anti ih some areas of training it &Ay retain

its prosont importance. A props4 to balance the effect of thu raie-ng of
th entry rep by croat=e a. junior accountant erado, qualifying by
moans of a traditional 'consecutive' training schumo (full-time practical

oxperiunou plus part-timo study) may well be incorporated into any final merger
arrangementc of the accountancy bodies (aickerson, paras. 101 - 107).* Aoro
genorally, umployorsl attitudes, ,von to day micas°, do not appoar to be
chancing fast: in 1966 67 only 31 per cent of employees under le in

inJurance, banking and finance ware reloased to take part-time day courses in
z,Tant-aided further eduction ostablishments. ihis was the lowest proportion
of any industrial aup, havir, risen slowly from 1.3 per oont in 1957 - 58."

Finally, students themselves and many employers may increasingly prefer
tho pattern of beginning with z-ienoral business studies courses leading to

M.D. or a O.N.A. 40 degree, taken on a full-timo or sandwich basis, followed,

with intermodiato oxemption secured, by the more spocialisod study for a

profossional qualification undertakon part-timo.

It is in this genoral context that tho role of oorrospondenco study and
its rolation to other methods of study in this field have been investigated in
our rosoarch. In this section we have attempted, within a short spaco, to
distinguish the main foatums of a compllx field which is boginning to undergo
fundamental changes. In doing so, we hopo to have provided a comprohonsiblo

framework for the relevant part of our findings.

* Since this text waa written proposals for a ILicontiatel (junior) grado
have boon outlined in a 2ress summary issued by the professional bodiesconcerned, 'An Intkotactilai.aaligeg

** Deiartiaon of duçtion and 4cio, Statistics of Education 1966,
Volume 3, Table 16, andtstinitry of Lduc.tion, 1959a, sable 55.
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otudunts preiniu for aoro th31 nn,,/ other io thu eertific:to of
;11,01; 11.4.

I f c;. r ;0 7t. ,000 irol.aento
.2% ruov.oro(2

in bnitod 4ingde.1
ior orAl.;

t:)%; i(J,..%ur%1 t,,rtiliate of ,..;,:xo-..tien

ot,%geo of pr,ie.n.uonal

re:IrutAn.41:1 ,ivat tcxter of V.,: tot,-.1, but it
bo :iotud th%t v., flrru. ot,:duts ruoido_t =v,.rsuas no

well in th. lited oat. for.A well over 100,U00 of the
Go..4.1ittoJel:1 tot%1 of 2:4,000, .14( o trk,',2:down of a!4d ovurovas
ats.dwits by 't','':) ca o; cu.:114a.catiL W!'.$ a:du.*

Durinc thu 0111::3v 01 OUX rk.a lreh, foune thilt 11,260
students ruJidurt Drit:in enrolled with corroapondonce collecus
to prep:_ro for .)r -lore, A .v'''.ncee. level sul)joets in 1967.

dith the, concagronou of the t)eprt..ien4 of Aducntion and beionco,
we includud the G.U.L. Adwal ed level in part of our reacarah for three
:a ;in renown

( ) the evident popularity of 0.0.L. n.aonG correspondonce
students

(b) tho isaport,:neo al Advtneed level .as quaIllyinc uxa...ination
for de:Teos, ..,nd increasingly for profossional qualific-tiono;
cal?

(o) the opportunity ti;,-.t this would give to ao:apnrc. correopondenco
:study for a general noldo.Lic qualification with correudondonce
study for the .aoro specialised and vowltilnal ?rolossional
qualificions in co..Liorec, whose inturaediate

examinntions, as wo pointed out above, aeo dal generally
rogardod as of stIndard equivalent to G.U.B. advanced level.

kasisidauszgai

We have now defined the main nruas of correz2ondence study for
ndvnnced qualifications. in the :..bsence of routinely-colle :tea official
statistics of correspondonce educ.tion, it is impossible to arrive nt
1 precise figure of correspondence students in these nru%s, since the
available fipreu and esti,aatas h.lve been dr.twn up usinL different
enteric: and covering different periods.

Wu ourselves lttelaptud to ,...tolluct figures of the numbers of students
enrolled by corrosponaenco celloges for various advanced qualifications
during the calendar years 1962 ;Lid 1965. .cjai,:; proved largely abortive,.MMOOMMUIMMOPMWMWilMINIMMm

VON. rr.r 111111
* Comittee on Acctuditation

Correspondence Colleges, 1966, pp. 4 and 5.
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t4e J.i.;f,zont
0-11e, o e

LitilQrte earJe, neede4
eeitieti1

!A.,x);.-o.;;4

whict L L L ctr I i, C. 4.1jta'4..Lid

by w y 4 su,,,L,.:rr, hew,v)r, An ef oorres.eAenc.: student
wa.aiA:ra t.he 41ree ia Lc:Jew, drawn from &.ta used
eArlier in th chL:teri

bore to nearest
thousand

reeident extemal c,rreovendonce
studento Awreved candidates lor
London Unlversity de,;ree lid diploma 6,000OXnatiOna (1%6/72 OUU ;.1.1%, 22).

G.B. - resident Icorree:,ondence only'

poeesl qualificat.;.ons (
-/-

6 91 :

;.lee Table 6) '/ 62 °there 6,000 65$°°°

students studyilm fer advanced Commerce 59,000rf iena

G.B. - resident students enrollinc for
cerree.)endence ceursec 1e.ldin,41 to G.C.L.
Advanced level examirp.tiens (1967: 11,000Jee page 31)

Althouj: tiro obviously cannot compare (a), (b) and (c) directly,
oamo ,parded comments can be made. rho fifiare for (b) does rot, as
already noted, include students uain:.; correspondence courses toether
with courses of orul tuition, Ind therefere probably under-repreeents
considerably the true positien in 1961/62. Altheudl the fiuxo is six
years vat of date, there is m..) evidence that correspondence study for
professional qualifications has declined. Our enquiry to corres..:ondonee
colleges just Acntiono chewed that enrolments, however defined by each
colleje, for the specified cualific_Itions in commerce increased by 15
per cent between 1962 and 1965.

It seems reasenable conclude that the three areas account
between thcia for at least 100,000 correspondence students studying for
advanced qualificationo at the present_ tialo, and that the reat majority
of those are preparinc for professional qualifications in commerce. It
shAlld be noted however that th a.u.z. figures relAte only to Advanced
level, and that G.G.L. as !,1 whole ia a major area of cerrespondence
study.
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Because of the many differences between the various qualifications
in examination structure, Ind the large numbers of students involved,
the touring Committee agreed with suggestion by the Llepartment of
Bducation and 6cience that, for the purpose of our enquiries, the project
should concentrate an a limited range of degree and professional
qualifications in commerce. Thu Oommittee selected one degree and throe
professional qualifications in commerce which were felt to be reasonably
representative of the main correspondence study areas. In the case of
G.0.4. Advanced level, it was felt that no selection of subjects would be
practic.tbl ©, since correspondence students enrol at any one time for a
wide variety of combinations of subjects.

riatsigja ARLIglagrilan

The selection of the fair qualific;tions was made on the following
criteria:

(a) each one chosen should be a major qualification within its
area, and should, on the evidence available, have a substantial
proportion of students preparing for it by correspondence;

(b) each should have a clearly-defined intermediate stage, the
examinations for which must be successfully completed before
a student can proceed further ;* and

a reasonable number of correspondence courses should be
available from different institutions for each qualification
chosen.

(a)

In addition, the opartment of education and Science was anxious that
the study should be concentrated in fields where most of the correspondence
courses were offered by the commercial colleges, since they provide the
preponderance of correspondence tuAlion available. This, together with
criterion (b) above, ruled out the Chartered Insurance Institute.

Applying these criteria the Committee selected the London Seternal
B.Sc. (Eton.) and the qualifications of the Corporation of Secretaries

the Institute of Beakers (A.I.B.) and the Institute of Cost and
4orks Aceountaats (34046116A4), with the G.C.E. Advanced level (G.044, 4.1),
making up the fifth qualification in the enquiry. Such a selection, is
bound to leave some loose ends. or example, there was no particular
advantage in choosing one rather than the other of the two seoritaryship

111 This was a necessary criterion for methodological reasons explained inChapter Seven
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qualifications) but the Robbins Committee ha.:: untertaken a
small sample survey ol students ant recently qualified members of tho

Chartere,.; institute (liiakai-r, Appendix Two (B), Part V,

pp.377 - 385 ), so the corporation was chosen for our enquiry. Also)

the regulations for the 44.4.4. examinations do not completely fulfil
criterion (b) above (see p. 41)) but do so sufficiently for our purpose.
40 must now mention briefly the main regulations for all these selected
qualifications,

1

No entry requirements in terms of previous qualifications are
imposed on correspondence student candidates for the G.C.E.

The requirements for extern :l B.ec.(Acon.) candidates were referred
to in Chapter Three. Beyond the '0' level requirements) applicants with
as fow as two 141 level passes have since 1962 been registered only if
those passes were obtained on the same occasion) and with an average
grade of B. leer these with throe 141 levels, various combinations of

grades and number of sittings are possible but at least one fl level

subject must always have been passed at grade B.

leer the 4..C.C.S. very few students now take the preliminary man-
ation. The minimum entry requirement may thus be reg.Irded as that

necessary for securing exemption from the preliminary, i.e. five 101

levels or their equivalent, the requirement having been raised from four
101 levels in 1965. The practical experience requirement for admission

to membership is three years as a Secretary, Assistant Secretary or in
an equivalent capacity.

There is no minimum entry requirement for the A.I.B. The require-
ment is) in effect) determined by the banks through their recruitment
policies for junior assistants. The usual minima is 3 '0' levels) and
the Institute has found that since 1%3, about 1,0 per cent of new
student members have had one or more 'A' levels. No practical eSperieese

requirement is prescribed. In practice) virtually all students prepare
for the examinations while working in a. bank'

The isinimm G.O.E. entry requirement for the A40.14.4. is five 101
levels, and the practical rogairement for admission to membership is
three years' experience of cost and aanagthaont accountancy in industry.

Anduatimattuquatt

It is necessary to refer briefly to the structure of examinations
for the selected qualifications other than G.C.E. 1I level. The
B. .(icon.) has a Part I consisting; of five introductory, papers) and a
Part II of eight papers in one of eleven so-called 4peeial 6ubjeats.

Pert-time students, including correspondence otudents) are not normall7



,

permitted to s.t Part 11 leee than three years after passing Pert I,
nor less hen five yuara after registerina.

The ..C.C.s. has an intermediate examination of four papers and a
final of nine, divided Into three Parts. Students must pass the
intermediate before sitting for the final. The Banking and Trustee
Diplomas have a Part a P:Irt II, each of five papers.* students
must pass their Iiret two subjects of Part I at one sattinc, but can
than take the faaeining eight subjects one at a time. Part I must be
completed, however, before students sit for any Part Ii subjects.

The A.I.B. Part I and a.0.0.6. intermediate comprise introductory
papers in general business subjects - economics, accountancy, law and
Znalish, with specialisation and options being introducted at the final
or Part II stage. Bxemptions frog the whole of intermediate and Part I
are given for degrees, professional qualifications and H.N.C./Ws. in
Business Audios. They are also 0.1= for certain other qualifications
on a subject-for-subject basis.

The A.C.W.A. examinations comprise fifteen papers arranged in five
Parts. Specialised studies beAn sooner, less attention being given to
general business subjects in the early stages than in the A.C.C.S. and
A.I.B. examinations, and the scope for exemptions is correepondingly
less. a;xemptions tend to be granted from individual papers scattered
throughout the examinations rather than from a complete Part at the
beginning. Students must sit or each Part as a whole and in order,
but can cake two consecutive Parts at a time. If they do this, and pass
a later Part but fail the earlier one, they must re-take the earlier one
alone until they pass it.

In the last two chapters ''e examined the main features of tuition in
the areas covered. We now need to look at particular aspects of training
for the qualifications selected for cur enquiries, and consider first
statistics of student entry and output for the three professional

qualifications.

tiretalleat2ak

Now student regititations and students completing their finals for
the three professional qualifications chosen are shown for the past
six years in Tablo 10. No clear trends in registration are discernible:**
the figures are erratic, except for the Corporation of Secretaries,
whore only four years' figures are available. Here, registration has
fallen by 16 per cent since 1964, a trend that can probably be

attributed to the increasing number of general qualifications in

* There are six papers for Part II of the Trustee Diploma
** The great disparity between the figures of output for the I.C.W.A. up toand after 1963 is due to the now examination syllabus which was introducedin 1964.
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. ;:11 L14:4 T
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16i0.=AlligRak

corporation of :Jucretaries

New maistrations
Uompletine, finals

Years

196-m-8471M3 1964 1965 1966 19671111111111111101.

Dot availLble 1,542 1,521 1,475 1,301420 379 436 471 478 557
Institute of BanLers;

Dow rogistrltions

OomDlotinL finals

-....L.AnsLaxapaul...'-
=gaols

institute of Cost and :arks
Accountants;

Dew rogistrations**

Comploting finals

OWIOAMMIlisummOmpa.0.410.0.11MW.41.40.1.MOIMMOOMM'

40700
750

3,800
1,600

4,600
1,500

5,200
1,450

4,697 4,233 4,629 4,881(3,523) (3,175) (3,472) (3,661)801 1,138 153 326

5,800 1000
1,400 1,650

5,325 5,058
(3,994) (3,794)

565 756

Source: Cor?oration of Secretaries, Institute of Bankers,Institute of Cost and Works
accountants.*

* *

The linal or its Aquivalent,
i,e. Fart Ii (Institute ofBankers) and Part V or Parts IV and V (Institute of Costand :.orks

Accountants after 1963).

1!'igures in brackets show ostivated annual now studentregistration from U.L. - resident students, based onthe institute's estimate that 2%) of now registrationsare froze students resident oversoas.



business studies and administration. Obviously, the output figuresof successful students need to be related to the level of registrationsin the years in which the students began their studies before they canbe interpreted. The associations' statistics do not enable us to dothis, md this in any ease leads is to the question of wastage which weexamine in our findings. But it is clear that the level of output forall three qualifications is much lower than the level of input.
Study rant ad

Despite evidence of heavy wastage and exaaination failure, thoseassociations and other professional bodies in °amerce have done verylittle to discover the methods by which students prepare for the quali-fications, and their effectiveness. This is because they have soontheir role in education almost entirely as qualifying bodies, and havenot been concerned to exercise even a general oversight upon the develop-ment of tuition facilities for their student members.* Beyond the datagiven to the Robbins Committee on the proportion
of students resident inGreat Britain preparing in 1961/62 for their examinations who werestudying by correspondence only, two other enquiries are worth mentioning.The Robbins

'correspondence only' proportions wore: A.C.C.S.s 41 percent; A.I.B., 43 per cent; A.C.W.A., 50 per cent (Higher LduoationAvort, Appendix Two (B), Part V, Annex Table BB.5.).
The I.C.W.a. ms.de an analysis for internal purposes of the studymethods of candidates who sat for the

intermediate and final examinationsheld in June 1956 and Juno 1962. The results are shown in Table 11.There was practically no difference between the success rates of studentswho had prepared through
correspondence colleges and those who hadprepared by attending technical colleges at either set of examinations.As will be seen in the next

chapter, this is in line with other findingsregarding the examination performance of correspondence and oral studentssbut it leaves out of account the question of wastage before reaching theexamination. The great increase in the number of candidates who hadattended technical colleges in 1962 compared with 1966 reflects thegrowth of technical college courses over the periods the proportion ofcorrespondence college candidates fell substantially, although thenumbers increased, but without the relevant enrolment figures one cannotread much into this. Though limited, this was a useful analysis which

* An exception Is the system of authorising further education colleges
to set 'internal' exaainations in the subjects of an association'sintermediate-level examination; successful students can than apply to
the association for exemption. This system is adopted by both theCorporation of Secret ales and Institute of Bankers, and involves theassociations in making

arrangoaents for th moderation of the examin-
ation papers and marked scripts.



Jtudy 4ethod
(type of
institution)

Gangalaawat a ammalloaPaNa/~80110.04110110

C;orrespondence
Colleoa

Technical 4ollecle

Other 4eans
(private study,
nil returns, etc.

0404 "alnaria aa anal" woe `

Totals

L1
OAPX.4414,41U&wiliailLialLq144a

S.4.4.4.0.A144.4%.211414AVA

3 y 1956

Dat.J of wc.tainations
a awaaanaNNIPala1111111MMI * a If ar yaw laafaina ***0 a alainalawaaanaraa magma

June, 195A
air araa + alawala

candidates
Nos.
... . Mae a a

1,958 .5.8

1,337 38.1

215 6.1

albaavaank

June, 1962
...... a 004 . 011 W at 10.400114410 **Se 4,aa awe/ afail0411.MOWAID 41.11111millniorna401.

Passed

3,510 100.0

754 59.0

441. 34.5

43 6.5

To Gal

candidAes
(70

0.01,00 0. .0 11,10.00 De alikallia, a*11****asaaaaar,a 11

2,607 40.8

3,005 47.1

772 12.1

IIIINIIIIIMISINIOr .111.11...10.11.P4.111.0.11.111, MINIM

1,278 100.0 6,384 100.0
analbau AVM* awandi Sae *maal1111.01malkaPaallaMaPiaallaavalla Masa.

MallanallIalOYMIII*41*Maaaloallab 11.4.010.00001000011010.0.0*

1,126 46.9.

223 9.7

aftrawaaaarammaamammamaall

2,302 100601

(. of candidates successful overall: June, 1956, 36.4;
June, 1962, 36.0)

Sources Institute of Cost and aorks accountants*



shAild be performed :annually by tssoci;tione anA. reluted to initinl
registrations. The 1.0.4.e. hlve not ao ftr repetted it.

different tyt, encuiry has recently been carried out by the
Corporion of Secretaries. A (uustionnaire was sent 3.n 1967 to all
sagiaiLlmi members of the Jorporetion reeident in the United hinotem.
7,60 questIonnairee wore cent .and 3,376 returne4, eivinLI a disappoint-
ingly low response of 42.8 per cent. Cm questien c.sked members to give
the method(s) et preparation they had used for tee examinations. The
results showed that almost two-thirds (66.2 per cent) had used a corres-
pondence course: nearly half the qualified members replying (47.7 per
cent) 11:.41 prepared by correspondence course 419na, the extra 184 per
cent havin6. combined this method with study %t technical collezo. A
further 11.6 per cent he(", prepared only by 'private study'. Although
the informaLen relates in many cases to study undertaken a long time
ago (58.8 per cent of the respondents were aged over 40), it provides
a further indication of the major part which correspondence and 'home
study' goLerally have played in this field of education.*

famponAcrite courapolfes

vio have examined the roes charged for correspondence courses loading
to the five selected qualifications, and those are shown in Table 12.**

The majority of colleges quote course fees exclusive of text-books.
Some have lending library schemes, and one college (Rapid Results)
claims that its courses are complete in themselves, and require no text-
books. We have therefore shown the fees without text-books, except in the
case of two institutions, the Cleaver-Hume Group (excluding metropolitan
College) and International Correspondence Schools, whose fees include all
text-books, which the institutions supply together with the courses.

The course fees listed all include sets of correspondence lessons
and self' -check exercises, correction of work assignments, series of
model answers (usually) and supplementary' literature, for example on
study and examination technique. They will also generally include a
guarantee to the effect that if the student completes all the written
work sot in the course but fails the examination or postpones his
examination data, ho will be given further tuition free of charge until
ho passes. The aloavori.HUmo Group operate a refund Agreement under
which students who have completed the course can data a refund of
tees if dissatisfied with it.

ONINNIMININWOMP., ammorm.. '=11....k
lispdarilig.§3 in learearlisataaas, Vol. X=1, No. 11,Decewbor 1967, pp. 438 - 9, and additional information provided by theCorporation of Secretaries.

** A discussion of methods as related to foes is continued in VolumeAppendix P.
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Nowev,r, h r id, ior on or !:..)L:r ru:tson, Irzy few
atuLotita oiv_s j. their -1". -no ander schu,os.
0.1, fro two 2m7 : tuut.,s:

ei tiWki r-71141,C1
tcutntiall111).wr t t;.. q:rou.Aen, s:.. y

Loao ("4: ea.' ,iroup:
1,istitut., TochnolJgy).*

'We Iro t.o 0.7,aoudh, th:A there it. no
6.um,%n1 for thc, on ti a.le hand, bec,:.use

our avor4o perconta::o ,,mas trtc;4, and an Vau
hecause ;;10-( '. 3* thx:c studoats who do fail,

jail bog-two:, t!.oy have not sot anyhoo ne7x to
tho..r coursoset

Corrospondonco
instituto.)**

Under this ty o of scheme, the stuclent who does not comploto the
°ours() is still bound to pay the full lea. Thu national i;Xtonsion
College duos not o2orate such a schemo, but unaortaLos to refund fees
in full (loss 4;1) if tho student wishos to cancel tho course, within
Si.: works of onrolmont. it will also refund a proportion of the fee
if the stueont cancola his course within two years (for G.C.E. 'AI)
of enrolment. jut, as `.Fable 12 shows, tho Uollogels G.O.Z. 'A' courses
aro much more oxponsive than those of its compotitors. a he Coaaorce
Degree Bureau opera tos neither a iguarantoot nor a 'refund' typo of
scheme, and reserves the right to charge an additional foe if a
studunt roquiros an extension of a course of study beyond thu oral
period (B.So, (Loon.) Part I - 2 years, Part II - 3 years) .

All colleges onable students to pay by instalaonts, for which an
extra chargo of about ten per cent is made, deponding on the numbor
of instalments. Studonts can also enrol for soparato stages of the
professional and dogreo oxaminations. This is important, because it
gives the student the opportunity to shop around among difforont
courses to see which one suits hi :f best before committing himself
firmly, though i. he does this ho has to pay raoro in total. We have
thorofore listed the foes charged collogos for courses loading to
those examinations on the basis. of (a) a single =oil payment for the
whole course, and (b) cash paymonts whore enrolment is made for all
separate stages of the examinations. *** For G.C.L. 'A', we have
shown the cash foes for onrolmonts for one, two and three subjects at
a time, bocauso reductions are often mado for enrolments for more than
one subject.

M1111.011WM41111111P.11=1111111, ..01110111010, 11111
VOW.

* agataprar,inkj, the General Prospoctus of the British Instituteof 'Amngineering Alchnology, Aldormaston, Borkshire, 1967, p. 123.
** Ookina Ahead, N.A.L.G01. Correspondenco Institute Prospoctus, London1568, p. 10.

***In the case of we havo taken individual subjocts as the basisfor (b), as atudonts can sit for one suklect at a timo, provided that thofirst two subjects are passod together.



The. iir;st strikin, vari :Lon in fees occurs in 0.0.. 'it', where,
in 1967, students 1.4.,ht tvve paid anythinG irsu £5 to .11'10/- for one
subject, fro;:t Z12 to '40/10- fox, three. Variations were much
saJler in the professional courses. 0.0.3. students would Icivis paid
roughly between ',;50 i:60. ran6-e greAer for

froi.1 £58 to ;k:.79, with an 15 to 25 pur cent if students
enrolled for all five stA?;es separately, but the .4a:t expansive courses
were those which includee, text-books in hs fee. moos for 14..1.B.

courses r...nged from 219 to 426 for sine;le enrolment, except for ono
course of .40 (including text-books). Here there WAS considerable
variation ..n the addition to the fee if students enrolled for each
subject separately - from 15 pur cent to over 100 per cent. the Commerce
Jove° Bureau's course Ler B.4es (icon.), at £100, ,:lore expensive
than those of its two competitors, who charter? between £53 and 462.
komjamian.

In this chapter, we h.ave Uscussed the five qualifications
selected for our investigations as balk, reasonably representative
of the areas of advanced education which have substantial numbers of
correspondence students. .1%; have also indicated the cost of correspond-
ence study for than.

In the next chapter we consider previous relevant researches and
the approach adopted in the present one. In doing so, we shall shift
the focus of our attention from forms of provision and student numbers
to the characteristics, goals and achievement of the students themselves.
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The present study is the first attempt in this country to inves-
tigate a major seament of the available correspondence study provision.
It seemed plain to U3 quite early that the most effective way to make
this initial exploration would be to enquire, with the assistance of the
providers and the examining bodies concerned, into the students them.
selvess principally their performance; and how this is affected by
their personal and social characteristics, their objectives, and their
academic and personal experiences during the course. From such an
enquiry more specific problems and issues - for example regarding
tutorial methods, study conditions and the role of other methods and
media in home study courses-should emerge. Aereover, the very limited
evidence already available about the areas being covered, which was
summarised in the preceding chapters, suggested that student wastage
might be a central problem.

to it happens, this has been the general approach used in nearly
all the small number of researches and fact-finding investigations into
correspondence education so far carried out, and of which reports are
available in English. Most of these have been undertaken in the United
States of America, but in recent years several careful studies have been
made in Australia. Some small-scale enquiries by the Ilational Extension
College and others in England have also been helpful. We shall now
summarise the main points arising from this work, concentrating partio-
ularly on correspondence study at the academic level relevant to our
own study.

Evidenso on student nerformanga in minations and teats

The first thing to note is that, perhaps surprisingly to mann

mow of similar content( by oral instruotioU. Some of the American
evidence is reviewed by Childs (1966). Individual studios reported
includes

(1) A carefully controlled experiment which revealed a significant
difference in achievement in favour of a correspondence study group
over a classroom group, both of whom were taught identical subject-
matter ixtuniversity-level psychology, on the basis of tests taken
immediately after the courses and four months after thorn.

(parsons, 1957)
(2) A study of the grades of students completing college-credit

aorrespondence courses provided by Pennsylvania State University
in 1962/3, which showed their grades were bettor than those earned
by full-time students at the University in the Spring term of 1963.

(oman, 1964)



(3) Two groups studying an introductory psychology course by comes.
pondence and oral instruction respectively at the University of
Wisconsin in 1955, under the same instructor and using the same
textbook, showed no significant difference in overall performanceon an identical test. Nor was there a significant differencebetween the groups in their performance on individual items in thetest. There was no control, however, of personal factors such asago and ability in the composition of the groups.

(2ainaltJaLiddawan, 1957)(4) Two studies were conducted on behalf of the American School* tosee how well students who had obtained high school graduation by
correspondence performed in their subsequent college careers.On the basis of college registrars' ratings of the academic peer-mane of the former

correspondence students, they did better thanthe average for the U.S.A. college population. A check was madein the second study to verify that this result was not duo toformer correspondence students going to colleges with lower
academic standards.

(Aonnelly, 1962 and 1967)There is also evidence on performance from Australia:
(5) At the University of Now England at Armidale, which has been

providing courses for correspondence students since 1955, the overall
pass rate in examinations between 1955 and 1966 for .correspondence
students has boon exactly the same (77 per cent), as for internal
students in those courses in which both are examined. Internal and
correspondence (external) students sit for the same examinations,except that the internal, students may choose from a wider range ofdege© and diploma fields. In common courses, external and inter-nal students returned almost identical proportions of merit passesin 1964.

(Stagui, 1967)

It seems therefore that when it comes to taking teats and examin-ations, students taught by correspondence do as well as, and sometimes
bettor than, those taught orally. They may also perform better in sub.savant oral education, if they have been successful in their correspon-donee studies. We are here, of course, talking about students who haveactually got to the stage of sitting the examination or taking the test.Very few of the studies referred to so far even mention dropout andonly one gives the wastage rate from the courses in questions

.c.,
1,0 t; 0 a

$ 0 $

The purely quantitative data on wastage in correspondence coursesindicate two things: that
jjwitijawkillgherAbgazinklauimataljaCall-time oral courses; and that

jtjajaggrtgagerlyjaggenUUla earlystages of a course. Relevant studies on this aspect reveals

a large correspondence college.



(6) A finding that despite the good examination performance of the

New Sngland correspondence students, only 344 (33.9 per cent of

the 1955, 1956 and 1957 intakes - total students 1,016), had

graduated by 1964, when practically all tLe students who were

expected to graduate from these intakes had already done so.*

(116.2Z, 1965)

(7) In Japan, out of over 15,000 entrants to high school lewd

correspondence courses in 1961, 57 per cent had dropped out by

the fifth year.

(i,jamim, 1967, p.160)
(8) One of the largest West Gorman colleges, Audiengemolnschaft

Werner Kamprath, which recently claimed 7,,000 students enrolled

on a wide range of cowses at all levels, reports that only 28

per cent of than complete their courses.

(111.91Z 1965, p.393)
Wastage rates an4 similar measures will of course be higher when

taken for lengthy, multiple-stage courses such as those just mentioned

in Australia and Japan than when taken for single-subject courses:

(9) A study based on single-subject courses by the National University

Extension Association in the U,SaA. of the completion rates on
college and high school level courses produced the conclusion that
six out of ten of those who e'...nta complete their courses, and more
than seven out of ten of those who submit at least one written

assignment go on to complete all the written work set.

(Childs, 1966, p.130)

Wastage is at its greatest early on. A particular problem is the

considerable proportion of students who enrol, but nwer send in any
written work at all:

(10) A survey of 55 students who failed to complete correspondence

courses provided by the University of Wisconsin found that

'almost a third' of them failed to send in any assignments.

(James and Wvdemevez, 1959)
(11) In the gianh correspondence education programme of the United

States Armed Forces Institute, more than half of those students

who aro disenrolled for not having sent in any work over a six-
month period have not even submitted their first lesson.

(irtalt, 1956 **)

* 217 (63.1 per cent) of these graduates took their B.A. degrees
(three years full-time) five, six or seven years after enrolling,
but 15 (4.4 per cent) only graduated after eight, nine or ten years.

** Bradt's article does not supply the actual numbers involved in
compulsory disenrolment, but it seems clear from other data given inhis article that they are sabstantial.
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f.0 lo.el y34.ca Tire'

4xtsnslen Coll

JUL. th,t th

had t.'eh 10.

serio.,, 44; t414 )1

st.44e4 cnrollou far a G.O.A.

e..urse 4idod try tne National

ru,J, A vo.it-oeuride quklutionnaire

:err .1 a. 1 01/1014 thou,h thi.j

it. w . JUlei television

roe.

(4441.A.44...44=001, 19684
All taut tie non -co. ieliAarJ Js wnu aJdeweyor's study

(seven eir cent) uto, . { <inr, coad.icini3 W.A. usignwent out of
24 or 32 rwl authors t:It4i, A .AVA t Va.) cle,r1 th. first

third 4. quarto..r a course will OV;t1.4 0 10tU It. Thl:a £3

support4 Lys

(13) A stud,/ of 175 adult utudents who enroll 4 for a, Motional

Axtension College course in introductory statistics. Information

waa availeelo 04 Have pro4ress of 134 (77 per cent) of these.

Ail° 41 (31 per cent) completuu three ascienwonto or less in tho

twelve-assignent course, 54 of the rumaininG 93 (43 dc:r cent of

tho total) cowpleted tun or :.,ore a4siepaents.

(LiriaalLis 19664
(14) In .mooor twelve-assignwent course, this tiao in introductory

uoonoalos, provided Ly the University of Nottingham uopartment

of Adult Sduca4ion in conjunction with a television Ivories, 756

out of 1,347 students who enrolled on an individual basis (56 per

cent) cowploted ton or won) assignwents. However, 226 (17 per

cent) cont in none at all.

(4314.21.1.444...4111.0 19654

Sheath's invalue.ble study quoted above demonstrates quite clearly

that, in the New Snatand corrospondence detiree courses, the student

withdrawal rata is substantially higior in the ..irot year of study than

in later years.

(15) Over the period 1955 -64, the average withdrawal rate each year of

studonts in their first your of study was 33.2 per cent, while

from 1956 to 1964 the avorago rate for students in each of the

second or later years was only 15.1 per cant. In 1964, for

example, with 2,263 students on the register, 28 per cont of

those in their first year withdraw, while only 15 per cent of

those in their second or later years did so. Some ton per out

of the mllhagusig (not of the total of students) are wade

compulsorily by tho student's Faculty, for reasons to bo

explained later.

(Sheath, 1965, pp. 27=28.)

To. sine up, eorrespondonou students who get through their courses

seen to do as well as, or better than, their counterparts taught the

same subject-matter orally, when they coin to take tests or examinai

time. A large proportion of than however, drop out during ttoir



couroee, J.rly a., nav_r t4k. th. %Amain-
atiana. Oh tit- t 44, tt.40 slrIty-NolaCui CJUVI M.1.14t to soauone bunt
on diocrvkatin tiro carr.a.;:,onavr4..o th t th. atunt who aasters
U ri!oura it 1.;,)or.o;! 4. 40710V '..I MOO 61' - kU 1ity vvrtainly of
hi4;ner 0441ity ;:tai.tv t:4 h. oauld aucc.,od
undo'. az' keth.d; t41t, 1:t., 44 1.. ahenv5oful in aelto of, rather
than 4.041.14U 4, th. Jut ..41: 1^ Lys, thv wacilv story, for it
i:. not clu,.r yvt rtauvat. vry AO, J.JP. difficultioa
invalvou in atat.cif.ae. 14 a g.Tua.iionaeocv,

lecaulma oX difficul-
tios involwal in ha 4n t..i awey f.142.` havint to fit study in
with other co.latta

olaparisolarktiLxgrotrtlaw.1104

ThOr4 is Mt..
. ovic'vnoe vo Ui i.nt, 1thuh 6JAU

intorostinc figura.; how aosav fro, tha Uniwraity of Queonaland.
(16) In 1963 t Univeraity had 4,049 ovoning atudonts and

2,550 carluaromv%ao fitudontn 1 that yoar, th withdrawal rata
of ovvnin-, .41d correspondonce atudenta was almost adontical at 33
and 34 p.a. aunt rospoativuly, whila tho ratt, in ill-4i
studonta was 12 por ece:%.

(ammgan, 1967, 9.9.)
Other data given by 400don itaticate that, in Australia, whvro some

32 por cont of umvurulAy studotta aro part'timo waning atudonts,
dropout aaong thusu is high, two-thirda of it occurring boforo th end
of the second year, but poor oxamlnati-An 2orforlanca doaa not appear to
be a maior e-alse

119.gatan.lha4.40thma-Alaniuta;ikallaautu-
aiggrimattisligitta.

This is supported by figuron fro. Birkbock Colley, London, whore
wet studenta aL.e part-tino;

(17) Ono in four of tho atudonts antoring i 957, 1958 and 1959 did
not return for tho °mond year, but oi thoso who did, aomo two
out of three subsoquontly gradualxid (Appondix III, Tablv (vi), and
Appendix VIII, Tab.10 5). Ands

If one moossuros wastago by the proportion of
atuderts who sit for university examinations
and fail to pans thou* than tho record at
Birkbock is oat aignifimantly different froa
that in other London Uollogos; in 1966, for
example, of 226 candidatos in Birkbook who
oat for final examinations for first degrees,
only 34 (15 per cant) failed.' (p. 4).**

Quaadsual&Adziagrz-Unitedaalliirkizasklakvar 1966).
100.10rommlorft

* !Ain of course is not gig definition of wastago, which includes dropoutduring the course, (sue p.q.)

** The woll-known survey of part-time studios in tochnical =race conductedfor the Crowther Committoo also found that dropout was highest in theearly stays of the course. In Vivo Stage National Diploma and City andGuilds courses, for oxamplo, about a the of thu atudonta dropped outwithout qualifying in .tae One, while about fifteen pr cent of theoriginal studonts withdrew on average in each of the succoeding stages.The overall dropout, of course, was vary substantial.
(ministry ofEducation, 1959a, Volume I, Chaptor 31, and Volume II, part throe).
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.1' 11.0,(-' VUr :t ort.:re / cons-derable
Letw-; 4n,.;

stuCests r-

therefore

12.Jdadozwiat.r..s4.v.

over his .1.4thT:
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corres;ond,:-

n,e ;,attern c)rro..4 oadence

;Auca:ts ,.:e4 liar; or-i ..iwt uction. Wo should

vkt 41:. .411.0

.4.Ats what-

me(1 to discuss

11:1. t.430 in

Jo fir$ t; A C,O.1.101 Ci1144 :4to the CM 303 of
WAVACO .1.1) OfIrre:/.7 It b tuklen Ls wiry.
they discontinuoe. tax .x. stoCaes. Tno 3aLouto 34 ouch enquiries are, of
course, difficult to ev4luate becuase an ,.oes not ,:now to what extent
the students: onswors ar,.; truOluli ,,;artiJillarly as the question can
seem rather too ..such like 44:0 notorious 'liner Cid you stop beating ; your
ALAI It is also not ciNtr how wIto discontinue are them-
selves awarJ cf tho re,..1, or tnJ 1.4%in r:Asons. It is evident, however,
that when corro. Tial= student: who 1,.ave disnontinued give their
reasons for doing so, the largest vroportion by far will mention lack
of time for study, ,Iuy to occupational or other coAmitments.

Taking the various otuaos ia ascanciing order of the number of
students questioned;

(18) 55 Univoratty of aisconAn con-co4leters wort: approached by means
of personal interview, so the investigators were presumably able
to probe more deeply than is posefolo le.t4 postal questionnaires.
Of 52 reasono given, iligalLoLtjaroka.0,1tkoratztaathaqp.timeq, a
major chance in job or career plans nine tilitea, and illness, birth
or death in the family eight times. :13 the authors point out,
those last two categories coaprise reasons completely beyond the
control of correspondence teachars and adainistrators

19590
(19) A postal survey of non-co4pletors in University of Kentucky corres-

pondence courses unfortunately secured only an eighteen por cent
response (135 respondents), and there is no inUication regarding
the reprosentativeness of this small group. Mau: half thm.121
reasons, ;riven goncornedist, this being mentioned in
general torus 40 times, unc:t vita spec4fic reference to job demands
on a further 41. occasions. 'Taking residence (oral) classes at the
same trees was mentioned 29 tines, implying presumably that the
correapond:.nc© course was used only as a supplementary aid. Twelve
students lost interest in the course, finding the work boring or
uninspiring, and nine mentioned illness as a reason. A maximuu of
eighteen of the ralaininc 49 reasons might have arisen out of weak-
nooses in the correspondence method or the course itself.

(.412.41, 1966
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(ac)
. ....t.a re.,,s.,Ine :or the withdrawal of 437

corres.,on(lenee stud:Alta who withdrew during 1964, without indicat-ing how theo..1 reasons were obtaineC..
14,1,1114alud,10.,;

tsWy., because ofoccud)tioil;41 .r keurteun per lent c;: V3 pap-nees either ewn er relativc:' tki;.1 rg..zzan. Llewen percunt as.afraiestly ltitliclr.twa (ti stud Jntt )%.,.culty can Lip thisif t.,o stucluilt J.::Es in sub.aittin:!, aerIcntente, LA.ls to atten. astealae re:7ident1z..1 set -.J:71, or twice tz.d.1.:3 the k-,,:zaainc,.tion on anycourue).,
.1veoamod..,";:i.en w.re L;ivou for

,.aer oer)1t f.)1*: tt' Stl; (Lint ro,::..7)ri wo.s 'Avon for ten percunt, the remainiriz 32 cent ..fere clossIfied under 'otherreaditel.

(E.IpAk, 1965).(21) Reasone were given by f#'1.0 oorreepundenc... students who cancelled atleast ono subject in =woes provided by the University, of Queens-land in 1962. Aga .n the ,,lothod obteininl, the reasons is not
mentioned. 669 masons war,: fp.von altogether, of which isartLat

*Laiii211111jIlsaleiltilieik,11.9r.C.,. 0 Nextcame illnoss (12.3 per cant) and transfer of place of work (8.6
per cant) . 13.1, per c-nt wire cateporised under 'others'. Of the
remainder, reasons accounting for a max-Laura of 10.7 per cent of thetotal :sight have arisen froa weaknesses in the correspondence
Aethod or in tho actuU courses, oxcludin any such reasons placedunder 'others'.

(getwatart. 1965)(22) On a auch larvr scale wau the study of a ritudoa sample of 5,356servicemen who had (=oiled for correspondence courses providedby the United Status Armed liorces Institute, but who had failed tosubmit work for a defined period prior to the data of the study(August, 1953). These students were cant a postal questionnaireand a comb ondable re'ponse rate of 79 p4. cent was obtained. Not-withstantling tho raany differences from the other studios Aentioned,not least in respondent's study conditions, a similar result
ePirlreds

Lift216-tilit'123-11=SOWAY in
talli2.24.112.11MaiLJMUUCLORwan.

aintedianLavalLtduk..110AtItsdaalli=liapecionden4. Next caae chanaed intentions and interests (23 percent). Nineteen per cent mentioned what the author calls
'problems with the mechanics of studying and completing lessons',such as inadequate accommodation and problems relating to U.S.A.P.I.
administration* Finally, seventeen per cant gave a variety of
difficulties connected wit, the course itself.

(Azad, 1956).On the students' own testiaony,
aktotaigglAndagaLigatoduLigkraialagragUalibeijiht

12X..111...QagMAWil.412.11111.eilagidaii
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..1.Z.U.SiititaVe The
strikinc similarity of the results, however, may 54.4 ply Aean that corres-
Jondence stieeats an wadely diiieront circumatancas tarp:, to rationalise
ttioir (:.ascontlnuanee an aueL the sale thou:,h there aro srounds for
thInkin raaaoaa suell ,s lallnosol an, Ichan7,ed intentions' are
vs ild ana . ,y to eanaleor4L10 .ainoritj of dropouts. Obviously, a
.aoresophiAlc .tea mee of znalysis ,a re nareC ti study adequately the
ftctors aff:ectan ah act of time ;erforuanee of correspondence
students.

scale attalpts h,ve been 4iade to relate performance systematically to
other variables;

(23) In the Netherlantl:s, a study was undertaken into the relation of
five sets' el variaLles to tie performanco of students who had
enrolled oa a correspondence course in book-keeping provided by
Leidsche Onderwijsinstellingen of Leiden. Though no details of
methodololy are given in the report, it appears that the students
who got to the eta of Batting the examination had more clearly-
defined goals in terms of vocational advancement or personal
achievement than had those who dropped out during the course. Also
the latter group were more inclined to believe that something was
lacking an their education, and were more likely to have been
persuaded by publicity to enrol for the course.

(ImaftL, 1967).
The possibility that a proportion of dropouts may have particularly ill-
defined goals at the time or enrolment is also suggested by:

(24 A small-scale study from which it appears that these students may
be the first to discontinue, with the later dropouts being caused
by 'accidental' factors such as job changes or illness.

1I2,A2A.Juid-1042612X2t, 1959).It uay be that correspondence is less well equipped than oral instruction
to counteract this vagueness in objectaves once the course has started.
(25) A study of 441 students who enrolled for college-level correspond.

once courses provided by the University of Florida considered the
effect on performance not only of goals at the time of enrolment
but also of study techniques and of background factors such as the
student's previous experience of correspondence courses or of
college-level work. Of the questionnaires sent out 249 (63.4 per
cent) were returned and usable. Once again the possession of clear
vocational er academic objectives was significantly related to
successful course completion, but so was previous experience of
college-level work, previous experience of correspondence courses,
the need to complete work by a definite date and certain features
of study technique.

(OMBhAZ 1955).
Other studies have reported a relationship between 7revious educational
attainment and success in corraspondence

courses (e.g. spencer, 1964) 057-
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Clarity ctiv,Jo th.x, for.: fctor, but by
no aa t4 only .1.etor, eonting ti student porf r.lance. What
is noodoc. , build u.. )roillo oil studonts carolling for
dilioront c!.Alrfle by wzrosoadoac,:, :.nd t) relate the varioua
folturo of this w)4.1po:,..te pieturo t.) the otudontst subsequent
1),3rior.17.ace,

wluld envILL, us to obt:lin idea of the charactoristics
of atudouto :.nd their cituationa which Iro izat likuly to load to
succo.g3 in corrwyondeace coursos, :Ltd, on a more general level,
an idea oi the stroa Lid weavaeaaes of the corroopondence uothod
for dliferent ty:)es of student. This was the approach adopted in
the present reoearch as likely to be the :liest fruitful.

Such an approach involves gotting adequato data about the
students at the tiuo of enrolnent. This is very iJportant, because
it is known that iew students who have discontinued are proparod
to answer questionrwirus about their corrospondonbo studios*,
particularly when, as in the case of the qualications we are
coverina, surveys of student perioraanco can be aoaningiul only if
they cover several years after onroluent, because of the length of
the courses. Auk; such surveys are thoreforo most unlikely to be
roliable enough by tholasolveo, possession of cnrolaont data conbinod
with cemaination details will give vital additional infori.lation about
the studoqta not rospordin to the surveys. It .is into tho character-
istics of just these students who do not respond to follow.up surveys
that enquiry is most urgently needed.

So our first task was to obtain a ?rofilo of students enrolling
to study by correspondence for each one of our selected qualifications.
the 'participants', no they are lalloi in the represonting
the student input to the correspondence courses in question.

The throe headings under which it 8J0:10e. that information.
relevant to subsequent performance could be obtainer from enrollees
wore: personal characteristics (ago, occupation, previous
qualifications, otc); goals or objectives at tho time of enrolment,.
and reasons for the choke of corrospondonc© as the study 4lothod.

UlaillgiLALIZSZVAILAiarhadigadalla

Soma im:oraation had )roviously bo3n collected about the
personal chaxactoristics of enrollees, usually covoring a single:
institution only. Naturally, those characteristics vary vidoly
frost ono type of course to anothor.

* See Jauos and Wedeoeyor. (1959), and our own pilot study ofoharterod accountancy students (Appendix It ) 0



(26) A larcle-scab 8,4:vle survey f the oducxtioml activities of
A.aeriean adults founfj: thxt Articipation in correopondence courses
wAs &)ainated by awl. The ratio of 3:1 in their favour
was than in almost any other lor oi adult education: over
tie: whole saple, women slightly outnuabered men. Corres?ondence
students lei America also tane..7,d be :oune;er than students in
.,wet othes oi aduc:Alon - 55 per cent Lure r4ged under
35, compared wi h 31 per c,:nt Lox' the s;:aple as c whsle.

(fALRIialiLiaALay 1965, p.84).
(27) A suAple survey conducted 7 th.t Institut fur Deuoskopie in West

Garaany indio,tes that correkJaajence studehts in est Guraany are
oven younger than they are in A.:aarica, 56 per cent beinc, under 30.
People living; in towns and cAies in ?'sat Germany are twice as
likely to become corres?ondencv students as are people living in
villages.

(Ulm, 19(,5, pp.229-31).
In both the at at GerAan and the American surveys, A'Aule who alrea4y had

lailatti31-9112411.19;lts were 44:1aLI1 MIXIP.....b.Mitit
sar. s. clenc c;__ students, as indeed they are to take part in adult
education generally.

Correspondence students takin; advanced courses tend to have auch
the seas characteristics as do part-time students generally when compared
with students takinz, similar courses full-time; they are several years
older; far more of theta proportionately are married and have children;
cost of thela are in full-tiae employment. In deLTou courses, especially,
a high proportion are teachers, for whoa graduation would mean upgradinu:
or special salary allowances.

ZZktfiUZLQZ1LMLriatr.SUUZULCWUAta19Ataa.attalrlkaittga

IdatkrjaM29111 so that they facto educational handicaps in addition to
the time problems posed by their occupational and family commitmants
(ieddleton, 1965; Schramm, 1967; short, 1967; IA/War rducatipn la
Australia. 1964).

ZCIAQ119.9.2.11-9..b.iledetUl

We have already briefly uentionod objectives. An interesting find-
ing has 0040 froa both an American university correspondence division
(Rowbothaa and hiimpson) and a British C.C.S. 101 level Boglish course:

(28) Aost of trio men were under 30 or 35 and enrolled with the main
object of obtainints a qualification, while most of the women wore
over 30 or 35 and had cultural objectives in aind rather than
obtaining a qualifications

(Clap, 1966, and figahatajwisitatejaaaaasib 1967) 0
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rills is another res.ect in which corrse,)onuonce students rsse2ble
students in ',dult LaducAioL

Anothsx possiLls ex...v1,, of toil rel%tes to the level of enrollees'
satisfaction 14 th,ir jobs;

(29) A dost-1 questIonnare suivey w%s unoertAtal of 1,800 people who
wrote to enc:uire - series )f linked rae.io nd corres.ondence
ciurous In social stut2a.es run jointly by the hussicher Rundfunk

ant. the Goethe University in lir,nkiurts 1,312 (73 per cent)

replied, ant 411 but seven 2-or cent of these ultiarttely enrolled.
One in three too rest?endent3wanted to Aka: 1u their occupation9

This wish was p,I.rticulqrly stron aJong the 406 (31 per cent) of
. the respondents wbo planned to uaa the courses to fulfil Univer-

sity entrance requirements. :tore than half of these (54 per cent)
were so dissatisfied with their occupational experiencea that they
wanted to change.

(49=1, 19 6).
This is in line with Johnstone and Rivers's finding (1965, Chapter 19)
that laoricano who were relatively dissatisfied with their jobs were
sera likely than others to take part in adult education.

(30) It is reported that students enrolling for a G.C.E. 101 level

course in Anclish often did so in the hope of overcoming feelings
of personal or social inferiority and to feel able to coamunicate
with better educated relatives or associates on equal tows.

(Nstionsl &tension Oolleee, 1967).
In this area of objectives, our own research sacks to answer two

aain questions: hou far do students obtain the various objectives they
sot for themselves at tho tine of enrolsent, and what types of objective
tend to be associated with examination success? Obviously these are
much more important questions than simply ''.'hat objectives do people
have when they enrol?' but they take considerably lonTar to answer,

particularly in lengthy, advanced courses like those we are studying.

NislenclaP191222LAINUARIkaa
There has been hardly any investigation into the factors which

prompt people to study by correspondence rather than (or as well as) by
another method. The only results worthy of note were obtained in
Americas

(31) In response to a question which asked the people in the sample
to say whether they would prefer to study a subject they were

really interested in by correspondence or by attending classes

one evening a week at a nearby school, 79 per cent said that in
this hypothetical situation they would prefer the classes, and
21 per cent said they would prefer correspondence. Older p--ge



were mkoro likely than younger one tn prAor corrorToadeace, and
the lower a pezionts socio-economic status, the more likely he ws to
favour corresponraence. The latter toadency particularly strong
among women.

And 4verq, 1965, pp 212-4).
Our own api.Toach to this matter b beer. to ask whether the

reasons which people say made them decide to study by correspondence
indicate that they saw in correspondence a method suitable for their
particular educ,tional needs, or that they decided to use it as a
'last resort' because of lach of other facilities, domestic camitments,
and so on. Given that they wanted to study for the particular quali-
fication, was the selection of the correspondence method deliberate or
involuntary? The relationship of this variable to subsequent perform-
ance also needs to be traced, but this, again, cannot be done fully
until some time after enrolment.

Oonelusiou

In this first large-scale British research into any aspect of
correspondence education, our primary focus must be on the students
who take correspondence courses. We have reviewed previous researches
on these. It appears that, in tests and examinations, students who
take courses by correspondence do as well as, or better than students
who study similar subject-matter by oral instruction.

A high proportion of correspondence students, however, discontinue
their studies before getting to the stage of being examined, often very
early on in their courses. ewe evidence suggests that, in most cases,
the main reasons for discontinuance have nothing to do with the
correspondence method as such, but are related to the problems arising
from having to study on a part-time basis. This evidence, however, is
limited and often highly subjective. What is needed is a careful study
of the factors affecting the performance of correspondence students,
and in particular, discontinuance.





Chanter seven.

ovb RO3E.tACH PROOLDURIIS.

atatainwralaq

We have already obsery©d that no uniform enrolment data about
correspondence students was available, not oven student numbers. Thismeant that we had to collect our own data for a profile of student
enrolments in courses leading to the selected qualifications. Wedecided to use tho postal

questionnaire method, since the wide
geographical dispersion of the students precluded personal interviews.Interviews might also have mado the students feel that they had beenselected in some way for special attention, and so might have made thelater findings from follow-up surveys of the students' performance, thecore of the whole exorcise, unropreeentative.

We therefore approached eleven institutions* which provide
correspondence courses for one or more of the selected qualifications,to discuss the possibility of distributing a standard questionnaireprepared by us. As a result, each institution agreed to send a copy ofsuch a questionnaire to every student who enrolled with them for one ofthe qualifications during the calendar year 196?. They also agreed tosend a reminder

letters** between two and three weeks later, either tothose students who had not replied by then or to all those who had
received the original questionnaire, whichever was more convenient forthe administrative procedures of the institution concerned. In theevent, the questionnaire was sent to each student shortly after hisenrolment, together with his first supply of study material. A
covering letter explaining the purposes of the survey and asking forthe student's co-operation was enclosed together with a pre-paid
envelope addressed to the Department of Ault Education at ManchesterUniversity. Tho survey was known as the 'enrolment survey'.

An entire year was chosen as the period for the survey because corres-pondence students, unlike students attending full -time classes, can enrolat anytime of the year, and it seemed
very probable that different types of

* The institutions weret Cleaver-Hume Group (Aldermaston Court); College
of the Sea: Commerce Degree Bureau (University of London); InternationalCorrespondence Schools; Metropolitan College; N.A.L.G.O. CorrespondenceInstitute; National Extension College; Rapid, Results College; The Schoolof Accountancy; South. most London College and Walser Hall.4Ht The reminder letter contained a sentence asking students who had alreadyreturned the questionnaire to disregard the letter.
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students enrol at different times o: the year. For example, younger
students tend to enrol shortly after the results of the M.& examinationsare announced: those who have failed in subjects prepared for at school
or at a technical college study to take them again with the aid of a
correspondence course.

It was especially
important that the profile should be fully represent-ative, sInce the projected follow -up surveys would have to be based onsamples drawn frow this cohort.

Anothw point to note is that the method of distributing the question-naire, the only practical one in the circumstances, precluded any kind of
random swaplit?, procedure. Not only would this have entailed co-ordinatinga sampling scheme among eleven different

institutions but, since enrolments
arrive daily in batches, it did not seem possible to formulate instructionswhich would have stood a reasonable chance of being carried out correctlyby clerical staffs preoccupied with many other duties. There seemed to beno acceptable caternative to a 'census' type of procedure.

It was also decided that the questionnaire should be sent only to
students resident in Great Britain. To have included Northern Ireland wouldhave involved either asking the clerical staffs making the distribution, to
distinguish between addresses in Northern Ireland and Eire, or sending the
questionnaires to all students resident in Ireland and rejecting those fromEire on receipt. Neither of these plans seemed desirable, so, to maintain
consistency, the area of the project as a whole was defined as Great Britain.

This type of problem was inherent in the organisation of the project.Almost all the other researches mentioned in the previous chapter have beenconducted in single institutions, and have usually been conceived and
conducted by personnel associated, with the institution. Our project wasmeant to be independent of particular institutions and national in coverage,and thus the difficulties and the potential rewards wore correspondinglygreater. As it happened, excellent co-operation, was achieved with theinstitutions concerned in the snrvey, many of whom (particularly those withlarge numbers of enrolments in the fields covered), had a great deal ofextra work to do, which they invariably did most efficiently. Altogether20,045 enrolment

questionnaires were sent out. Bearing in mind that some
institutions had relatively few enrolments in the fields covered, an ideacan be gained of the burden on the others.

A total of 13,304 completed questionnaires was received from thestudents. This response rate, amounting to 66.37 per cent (usable returnsbeing 60.030, is very satisfactory for a postal survey especially bearing inmind that correspondence students are often thought to be diffident about their
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studies). Thu distribution oi kuestionnaires cent and returned for
the soleetad civalificAione in given in Tablu 8.1.

1119aliaagataigiaialitrk

Thu questionnaire, which is shown at Ulu end of thin ohaptar,
contained questions unaor the three headincs discussed in Chapter Jilt,
namoly personal characteristics), oWectivossand reanons for the student's
ohoioe of the corronpondenco method. Under ooh of tho last two
hoadings, thoro was an inventory of thirteen statements. These atate-
manta were compiled from a review of previous rosoarohus and other
literature on corruspandonce studonts, and from test quostionnairos
adminietored and group dioeussions held at short residential coursos
for correspondence students in 1966. Against each of the 26 statements,
the respondent was invited to indicate the degroe to which the state-
ment roflectod hie eituation at the time of enrolment. Thus, ho was
invited to err which of the thirteen listed reasons for wonting to
prepare for the qualification wore very important to him, which had
some importance, and which had none. In both questions, thoro was
space for tha respondent to add other roasone of his own, if any

Because of the great importance of following up the students in the
survey, since only by doing so can most of its value be realised, careful
prevision was made to ensure that the respondentd names and addresses
could bo roadily obtained. Respondents) =rolling with eight of theinstitutions wore invited to give their MAWS and addressos, =dwarf)
informed in the covoring letter that these would only be ueid for
follow -up purposes. Thus the convention of anokymity in social surveys
was broken, because it was felt that the needs of a follow -up investi-
gation wore of over..ridiNgimpcmtance. It seems that this policy did
not soricasly affect the rosponse. The other three institutions
preferred to mark each questionnaire with a reference number before
dispatch, and undertook to 44vo full co- operation in locating the
students by moans of these numbers for any followmup enquiry.

Above all, the enrolment survey was intended to "catch" the
students at the peak of their involvement with the course* and thus toobtain es accurate and complete a picture of them as possible'
altilKANUBBiggialitta

The scoring of the usable enrolment questionnaires 42,077 in all)
and the punching of data on to cards were done over a period of six weeks.
The scales used for scoring each of the questions in the enrolment
questionnaire are given in Lppendix C. The punching of data on to cards,
one card for each student, was done by the Data Berri= 8411`0411 of
International Computers Limited, Winchester.
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We have observed thA, owing to the length of part-time study for
the type of qutlificItions we were aoverinu, and because students who
discontinua their stuulies tend not to re?ly to questionnaires about
those studios, thc. only satisfatory mothod of invosti6.ation for our
project is the longitudinal survey. By this moans, the progress of a
'cohort' of students such as those enrolling in 1967 (the students in
the enrolment survey) could be followed for a few years sufficiently
long for moat of those who would over do so to roach the intermediate
or Part I stage of the professional md degree examinations. . three -
year project is inadequate for this kind of exorcise.

However, in order to secure quickly at le.Ast some data on student
progress, we have surveyed the procxess of students who had begun their
courses some time before our project started. This enquiry was design-
ated the retrospective survey Its main object was to enable us to
identify some of the specific issues and moblea areas which would need
to be investigated in depth when the 1967 cohort was followed up.

The retrospective survey also was based on a postal questionnaire,
sent to a random sample of 4,310 students in the U.K. who in 1963 either
registered for or passed an intermediate-stage

examination towards one
of the selected qualifications, except 0.0.B. Advanced level. This
number comprised 25 per cent of the students known to be studying for
theA.I.B. or 440.W.A. walifio..tion, and almost 100 per cent of tho
A40.0.S. and Mo. (Boon.) students. The names and addresses of the
studonts wore obtained from the examining bodies concerned, and it
was therefore not possible to include G.C.B. Advanced level, for which
no initial registration system operates. In any case, as CAA. Avanced
level requires a shorter duration of study than the other qualifications,
a comprehensive longitudinal study of the 1967 enrolment should be
practicable relatively quickly.

24121111ftWlkll.
The decision to 'split in half' the four remaining qualifications,

for the purposes of the survey, was taken to overcome the problem of
the length of courses. The sampling frames thus consisted of lists of
students who glans

(a) registered with the University of London (as external
B. Sc. (Boon.) students), or with one of the three

professional
bodies in 1963, hereinafter called, the tentry sample', a

(b) passed one of the following examinations in 1963s Part I
(Uic.(Beon.); Final Part I (4.0.008.), Part I (ii.14150); or
Part II (.14.14A4), hereinafter called the 'pees -list' sample.



The nurv.,y aiAed to evala,& the ?ma runs, by 1967, of the entry sample
tovards the intJrA.LIL.te-oLge ex..ainations, and of ho peen -list
s. aplo towards tier.

exa..1.4'.naolons.

Tho cheic. el wt4ioil %,:tlataation to rec:ard an he intormediate-
Acp examination! ier eac:! otcliiiontion was uteri in connultAian.

wit % tho ex.7..o.ranG body conoorned. iho Lase year of 1963 was ohosun
an beinq the wrlioet ina wiaok. a sioificant roeponse rato could bo
expectods we had received guidaaco on ULU: point froa our pilot study
of ohart.rod accountancy otudonta (Apiondi.x 4 and found this view
denerally confiraod by the exasaininie, bodies conoernod. *Jo are very
crateful to thus all for the assistance MG), cave 1...; the preparation
of the survey.

As the atudontsl n u.rs a141 addruseos wore obtainod on this
occasion from the oxamiaint bodio3, the sample ropresontod students
who had studied by any Authod or coabination of awthods, including
corrospondonco. In the case of the grofonsional quali;ioationa.for
which the great majority of students study part-timo, it was fait that
this would provide a valuablo comparison of study oxivrionco. In the
case of .tho axtornal B.Sc. (icon.) , atudontu who had indicated at the
timo of tacit application for approval of candidature that they
intonded to study fulltimo at a technical oolloge wore excluded,
since their quite difforont characteristics and oircuastances made it
unlikely tha'c, any ,aoanineful comparison with part-tiao students,
whother oral or correspondence or both, could bo made.

The questionnaire le shown at the and of this Chaptor.* It was
sont out froal the Dopartmont of Adult Ilducation at aanohestor University
in lovombor, 1967. (, luck, 1964 for &So. Goon.) ). A covering
letter and pro-paid reply envelope wore enclosed, and a romindor letter
wont to thaso who had not responded throe weeks later. Onoo again,
the facts that national coverage was desired and that students are
widely scattered made a postal survey inovitablo, but personal intor-
viewing might bo preferable at a later stage to throw further light
on the findings in preparation for follow-up studios of the 1967 cohort
of enrollees.

* The questionnaire was pro.'tostod in 1967 with groups of omployoosin danohostor of District Bank Ltd., Iraporial Uhomical IndustriesLtd., and Intornational Computers and Tabulators Ltd., (now re-namod International Computers Limitod), who wore studying byvarious methods for one of the soloetod professional qualifications;and with a group of mainly
correspondence students preparing for theLondon external. B.ac. (Econ.) who were attending a rosidoatial

course organised in Loads by the Univorsity of Loodd Departmont ofadult Education and Extra-mural Studios.
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A total of 4,)10 questionnaires iv.s sent out and 2,206 wore returned,
Of theft 76 ,Jore incomplete or unanswerod and 40 were rajuctud on the
ground that th studonts were rusident owirs(.m4 Thoro wore theroforo
2,090 usAllu questionnairos. The aistribution of the questionnaires aunt
out anu reeeivod for thy various qualifications is given in Tables R.1(a),
1(b) and 1(o).

It will te notu that this u3abl© res)onso rate (48.49 pc' cent) is
iubstantiUly loss than that (60.03 per cent) of the unrolmont quostion-
nairo.* Ittiny of the responsos Iwo from studunts who either had passed
or wero still continuinit their studios. (This point is taken, up in
Chu tor Nine).

The questions in the retrospootivo questionnairo were doterminod
largely by the probable design of a longitudinal study of the students in
the onrolmont survey, ror this it would eepocially desirablo to have
inlormation about tho influenco of spooific factors on continuance of
study and/or examination 5U000346 Thu factors chosen wore: length of
study; exomptions; method of study (including coMbinations of methods);
attitude to the course; experionce in the course; Aid leave granted by
the employer; personal oharactoristios (including educational background);
father's occupation (to inchoate social class); type of study accommo-
dation; major events occurring during the period of study; and in the
cp.se of correspondence students, proportion of the sot written work
oomplotod and submitted. The questionnairo also asked students to check
roams for discontinuance or interruption of studios. This was another
aspect which would be fundamontal in a followup investigation, whore the
weight of the findings would be placed on the relation of the other factors
to tho criteria of success.

Sand of the questions in the questionnaire wore scored boforo punch-
ing thu data on to cards, while others were scored during punching. The
some scales as for the enrolment qaestionnairo were used wherever possible.
This punching of data was again undertaken by International Computers
Limitod, dam:tooter.

The layout of data on the punch card lor both the enrolment and
retrospective questionnaires was prepared to the requirements of a computer
programme specially written for analysing the data. The data wore
processed in the Atlas Computer at the University of Manchester.

There is little doubt that failura on the ::11,rt of students to record
changes of addrosa with their colleges was one reason inidorlying this fact.
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Tha ontiru population of nowly-onrollp students throe pout 1967
for tha oolocted qualilioations w%s t:kon for tho onrolmunt questionnairo.
Thu ramponsa rata clearly covoro a larao proportion of toa population.
hirthor, as ch.) stuconts in tra populAion ware contacted at the poak of
their involvoment with the counsel it is raasonablo to assume that their
answers to t4a questionnAre would hava baen given with a considorablo
dogruo of lora, sincerity an4 nonosty. kurtharmero, at that point the
students ilouic be unlikely to havu lost siiiht of their reasons for
eabarkina on a corrospondonce cour:se.

Thb rotrospootive survey, on tho other hand, was inter md only to
throw light on problem areas or 1..ctors which noudod to be looked into
in depth in the follow-up study of the cohort of students from the
onrolmont survey, since it wz,s not ez?octed that the response to it
would tia vary substantial or representative. Havortheiess, it is 17orth
noting that nearly half the students who responded to the retrospective
questionnaire Iwo still activoly continuina their studies, so that from
this group at least it seems reasonable to assume t4at the responses
would have a ronsonable degree of validity. Thus on the whole it is
likely that the data colloctod from the two surveys are sufficiently
reliable for their rospoctivo purposes. It is to the results of this
work that we turn in the followina chaptors.



Please complete this form as soon as
possible and return it to the University of
Manchester in the reply envelope enclosed

HS/CC,2/A

N.B. ALL THE INFORMATION
SUPPLIED WILL BE
TREATED IN STRICT
CONFIDENCE

College
OLKEIIT

CitiE3T1.1. You recently enrolled to take a correspondence course provided by the college named above,

(a)

(b)

(c)

To what qualification does the course lead?

Was this your first enrolment to study by correspondence for this qualification, or were you simply re-enrolling tocontinue your studies after havinf; already completed part of the syllabus by correspondence?
First enrolment Ej Re-enrolment D (Tick one box)

If the enrolment was for a course leading to G.C.E. Advanced Level, please state which subject(s) you have
enrolled for

(d) if the enrolment was for a course leading to a degree or professional qualification, have you already passed or been
exempted from any part(s) of the examinations? YES/NO. If YES, which part(s)?..,

2. What is your name and full address?

Ott t ti County .

3. Have you any children of your own or under your care who are living at home aged under 16? YES/NO
If YES, how many?

4. Have you a full-time paid occupation? YES/NO.

if YES, please state as fully as possible:

the type of industry, business or service in which you are employed

the exact position you hold.

If NO, describe your status (e.g. housewife, retired)

If you are a married woman, in what type of industry, business or service is your husband employed'

what position does he hold?

If you are retired, what was your last occupation?

S. How old were you when you finally completed your full-time education? .... years.

6. How many subjects have you passed at:

(a) the General Certificate of Education, Ordinary Level (or School Certificate)?
(b) the General Certificate of Education, Advanced Level (or Higher School Certificate)? I, I

Did you pass any of these subje 3 after you completed your full-time education? YES/NO.
If YES, how many? Ordinary level I Advanced level

7. If you have obtained any of the following qualificat:.ms, please tick the appropriate box(es):
University Degree (or Diploma in Technology)
University Diploma
Teacher's Certificate

Higher National Certificate or Diploma

Ordinary National Certificate or Diploma
Final professional qualifications (please state which) a

8. If you Intend to study for the qualification to which your correspondence course leads by any.of the following method; as,
well as by correspondence course, please tick the appropriate box(es):
Full-time attendance at a teaching institution

Part-time DAY attendance at a teaching institution
Evening classes

Private tuition

Any other (please specify)
0
0

9. Are you receiving financial help from any source (other than family or friends) towards the cost of the correspondence
course? YES/NO.

If YES please give the name of the body providing the assistance:

What portion of the total cost of the course is being met from this source? (Tick appropriate box)
Less than Between More than

i and

31445.12.K
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10. Please give the following personal information:

Male [:] (Tick)
Female E Vret

last
Birthday

Single
Married
Widowed or divorced

0 (Tick)

11. Below are some reasons which may have played a part in your decision to study for this particular qualification. First readthe list through, and then. beside each reason, put ONE tick as follows:
IN COLUMN "A" IF THE REASON WAS VERY IMPORTANT TO YOU;
IN COLUMN 4411" IF IT HAD SOME IMPORTANCE;
IN COLUMN "X" IF IT HAD NO EFFECT ON YOUR DECISION. OR IF IT DOES NOT APPLY TO YOU.

Please put ONE TICK beside each reason.

1 Because you enjoy studying , . , .. .. .. .. .. .. .. .. .. ..2 Because you want to make up for lacks in your schooling .. .. .. .. .. . 4

3 Because you want to make a better use of leisure .. .. .. .. .. .. .. 4

4 Because you are very interested in the subjects in the syllabus .. .. .. . t 4

5 Because the knowledge gained from the course will help you to do your job better .. .. ..6 Because you want to get a better job in your present or former occupation .. .. .. .. .. ..
7 Because you might want to get a job in a NEW occupation .. .. .. .. .. .. .. .. ..8 Because you want to see if you are capable of the self-discipline needed for a sustained course of study ..
9 Because your studies make a change from your normal occupation .. .. .. .. .. .. .. .10 Because, with more people being educated to a high standard, it is important to be well qualified ..
11 Because your employer advised you to study for this qualification .. .. .. .. .. . ..12 Because you feel you need to be better informed about the subjects in the syllabus .. .. ..
13 Because passing the examination would enable you to take a course of study leading to a higher

qualification .. .. .. . . . . . . 0 4 0(Others) . ......... . . ...... . ...... .

A B X

111=1*.n.

12. Below are some of the reasons which have prompted people to study by correspondence instead of, or as well as, by someother means, such as full-time classes, evening classes or completely unaided study. First read through the list, and then,beside each reason, put ONE tick as follows:
IN COLUMN "A" IF THE REASON WAS VERY IMPORTANT TO YOU;
IN COLUMN 44 I" IF IT HAD SOME IMPORTANCE;
IN COLUMN 44 X" IF IT HAD NO EFFECT ON YOUR DECISION, OR IF IT DOES NOT APPLY TO YOU.

Please put ONE TICK beside each reason.

1 Because you are engaged on shift-work .. .. .. . . . .
2 Because correspondence study will make it easier for you to work at your own pace than if you went to

3 Because you have previously used a correspondence course and found it helpful .. .
4 Because you feel that going to classes would be uneconomical of time for you .

5 Because your domestic responsibilities prevent you from going to classes ..
6 Because a relative or friend has successfully used a correspondence course .. .
7 Because there are no classes conveniently available for you to take the course .. .. ..
8 Because the time available to you for study varies at different periods of the year - .
9 Because using a correspondence course will help you in your class studies .. ..
10 Because correspondence study will make it easier for you to plan your work and assess your progress

than if you studied completely unaided .. .. .. .. .. .. .. .. .. .. .. , .
11 Because you prefer studying on your own by correspondence to studying in a class with other people
12 Because you have to travel a fair amount in your occupation .. . ..13 Because a physical disability prevents you from going to classes

(Others)

A B X

Please use this space if you wish to make any comments in explanation of your answers to Questions 11 and 12: carry on toanother sheet if necessary.

1
DON'T FORGET TO POST THE FORM, AND THANK YOU VERY MUCH FOR YOUR TIME AND TROUBLE
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1. Which of the following qualifications were you studying
for in 1963? (TICK correct box)
Corporation of Secretaries

Institute of Bankers
Institute of Cost and Works

Accountants

University of London external
B.Sc. (Econ.)

2. When did you start your studies for this qualification?

Month . Year

CONFIDENTIAL

3. Have you been exempted from any portion of the
examinations (other than Preliminary) because of your
previous qualifications? YES/NO

IF YES, were you exempted from a complete stage
(e.g. Part 1), or from one or more specific subjects?
(TICK correct box)

Complete stage

Specific subject(s)

Which? .

How many?

4. Please show with a tick which method(s) of study you have used in preparing for the qualification.
(If you were not studying in any of the years shown, leave that column blank.)

Methods

CORRESPONDENCE COURSE
PART-TIME (day or evening) at a teaching

institution
FULL-TIME (at least 6 months) at a

teaching institution
PRIVATE TUITION

UNAIDED PRIVATE STUDY

1960-61
ACADEMIC YEARS (September-August)

61.62 62-63 63.64 64.65 65.66 1966.67

5. Examine the comments below and decide whether, in general, you agree or disagree with them IN THE LIGHT OF YOUR
EXPERIENCE OF THE METHOD(S) OF STUDY YOU HAVE TICKED IN QUESTION 4 ABOVE . leave the other
columns blank.

PUT A TICK () PUT A CROSS (X)
IF YOU AGREE

Comments

Thorough

Impersonal

Interest kept up

Expensive

Helpful marking

Work rushed

Well planned

Social sacrifices
Convenient

Tough

Careful guidance

Time consuming

Confidence inspiring

Easy to slack

Good teaching

Lonely

Difficulties cleared up

Hinders home duties

Others

LEAVE BLANK
IF YOU DISAGREE IF YOU CAN'T DECIDE

CORRESPOND- At a teaching institution PRIVATE UNAIDED
ENCE COURSE PART-TIME FULL-TIME TUITION PRIVATE STUDY

1

2

3

4
5
6

7
8

9
10
11

12.

13
14
15

16
17
18
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6. Which of the methods of study you ticked in Question 4 has been your MAIN method of preparation? Tick ONE box
only, and name the institution you studied with MOST by this method.

1

2

3

CORRESPONDENCE COURSE

PART-TIME at a teaching
institution

FULL-TIME at a teaching
institution

PRIVATE TUITION

UNAIDED PRIVATE STUDY

Name of insti-
tution.

NOTE: IF YOUR MAIN METHOD HAS BEEN UNAIDED PRIVATE STUDY PLEASE GO ON TO QUESTION 8.

7. Consider the following statements in the light of YOUR EXPERIENCE OF THE MAIN METHOD OF PREPARATION
which you ticked in Question 6 above. For each statement PUT A TICK in ONE column as follows:

4

5

6

7

8

9

12

13

14

15

16

17

18

"A" IF YOU AGREE WITH IT "D" IF YOU DISAGREE WITH IT

"X" IF YOU CANNOT DECIDE "Y" IF IT DOES NOT APPLY

A X

The lessons or lectures keep up one's incentive to study

The institution I have studied with seems efficiently run

Exercises are usually marked and returned with little delay

One can obtain unbiased advice about things like choice of subjects or courses

New knowledge gained is thoroughly tested by the exercises given

Students are encouraged to ask questions

The basic principles of the subjects are fully explained in the lectures or lessons

The student is enabled to gauge his own progress

Sufficient exam. practice is gained through tests and exercises during the course

There is always someone to turn to when in difficulties

One cannot simply crib the answers to exercises from lesson notes or text-books

The lecturers or tutors quickly spot students' difficulties with their studies

I would say that the main interest of the institution is to promote education

Comments on written work are full and explain faults clearly

Students are helped to catch up when they fall behind

Important points are highlighted in the lessons or lectures

The tutors or lecturers take a personal interest in students' progress

Questions on tricky points are answered quickly and sensibly

8. Were you granted any paid leave by your employer to study for the qualification? YES/NO

IF YES, how was this leave to be taken? TICK correct box(es)
'Blocks' of time :

Less than 1 week Q One day per week
1 to 4 weeks Q Any other (please specify)
1 to 3 months

More than 3 months

Did you take any of this leave just before the exams.? YES/NO



IF YOU HAVE NOT USED A CORRESPONDENCE COURSE AT ALL IN PREPARING FOR THE EXAMINATIONS'
PLEASE OMIT THE NEXT TWO QUESTIONS AND PROCEED TO QUESTION 11.

9. Was the correspondence course a SELFTUITION course (i.e. one where no written work is expected
to be sent in for marking) ? YES/NO

If NO, what proportion of the exercises or test papers to be sent in for marking have you been answering?
Tick ONE box only.

None or very few

About a quarter

About half

All or almost all Fl
10. Did you try to obtain financial help from any source (other than family or friends) towards the cost of the

correspondence course? YES/NO

If YES, please give the name of the body from which you tried to obtain help:

Did you get it? YES/NO

Was the help you got, or would have got, conditional on your passing the examinations? YES/NO

11. Please give information below about your marital status and number of children IN 1963

Single

Married

Widowed/Divorced

No. of children
aged under 16

12. Please give below information about occupations IN 1963 if any change occurred during that year, give the
later occupation.

Occupation

Your own in 1963

Your father's in 1963
or before, if ou are
now under 30

Industry/business/service
in which employed Exact position held

13. What type of accommodation were you living in IN 1963? Tick ONE box only if you moved during the year,
tick only the type of accommodation you lived in last during that year.

Parents' home

House owned or rented by you

Flat owned or rented by you

Lodgings

Hostel

Other (specify)

How suitable were conditions in the accommodation you have ticked above for study?
Very suitable

Moderately suitable

Not very suitable

Most unsuitable

a

14. Have any of the following events or changes in your personal circumstances occurred SINCE JANUARY, 1963
and WHILE YOU WERE STUDYING FOR THE EXAMINATIONS? TICK correct box(es) and give the date(s) :

DATE
Month Year

Changed occupation

Got married

Moved house

Had serious accident or illness
Close relative died
Other major events or changes (specify)



15. Please give the following personal information

Male

Female
Present age Nationality

If you are not British by nationality, for how many years have you been living in Britain?

16. How old were you when you finally completed your full-time education? years.

17. How many subjects have you passed at the General Certificate of Education?

Ordinary level Advanced level
Have you passed in Mathematics at: Ordinary level? YES/NO Advanced level? YES/NO

18. If you have obtained any of the following qualifications, please tick the correct box(es):

University Degree (or
Diploma in Technology)

University Diploma
Teacher's Certificate
Higher National Certificate

or Diploma.

Ordinary National Certificate
or Diploma

Final professional qualifications
(please state which)

19. Have you sat for any of the examinations leading to the qualification you ticked in Question 1? YES/NO
If YES, please give details below.

Banking or Corporation of Institute of Cost
Trustee Diploma Secretaries and Works Accnts.

Parts Inter: Final-Parts Parts
med. I ll III I II III IV V

Tick the parts in which
you have sat for exams.

No. of SITTINGS
(not subjects)

Tick any
ENTIRE Part(s)
you have passed

If passed certain
subjects only in any
Part, state how many

B. Sc.(Econ.)

Parts
I II

IV ........

20. IF YOU HAVE NOT YET PASSED ALL THE EXAMINATIONS FOR THE QUALIFICATION, which of the
following statements is true? Please remember that your replies will be kept STRICTLY CONFIDENTIAL.
Tick ONE box only.

I have decided not to continue my studies for the qualification.
I have had to interrupt my studies for at least six months.
I am still actively continuing my studies.

If you have ticked EITHER of the FIRST TWO boxes above, which of the following reasons had a bearing on your
decision to interrupt or discontinue your studies? Tick correct box(es)

I was unable to continue paying for the course.
My studies interfered too much with my domestic responsibilities.
The syllabus was too dull and uninspiring..
I changed my career plans because I was not satisfied with my job.
I had an upset in personal relationships.
I felt that studying as well as working imposed too great a strain.
I had a serious accident or illness.
I found the syllabus difficult.
The increasing demands of my job would have interfered too much with my studies..
(Others)

Please add any comments you wish to make in the space below. We are very grateful for the time and trouble
you have taken. Please post the questionnaire as soon as possible in the reply envelope.



Chapter Eight

FINDINGS FROM THE ENROLMENT SURVEY
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In this end Lilo nuxt chaptor, wu review the data obtained. through
thu two questionnaires, dualina with thu enrolment queationnaire first.
Hero our uila .1./.&.s to us_blish a profile of corruGpondonco student
unrollues at the beginning of their courses of study: to define their
poroonal characteristics and circuhtst2ncus, their reasons for deciding,
to usu the

correspondence muthod of study and their objectivesin
undo rtaking the courses thuy had chosen.

The data from the enrolment survey (in Appendix A, Tables E.1 to 16),
roprorInt thu responses of 12,077 students who enrolled in 1967 to
study for one of the five seloctod qualifications: this number
constitutes about 60% of the total for that year. 48 the responses
for each of the qualifications amounted to proportions within the
range 49 - 70%, the data relating to the individual groups of students
are reasonably culparable. It is nevertheless useful to bear in mind
the actual number of students in each group (see Table E.1 and summary
below), and the difference in the intelloctual levels at which the
groups were required to work.

SUMARY OF TABLE

12.12g42212i2Qualification
Questionnaires

172u2 received.
Balaral

ACCS

AIB

ACWA

B.Sc.(Econ.)

G.C.E. 'A' level

331 49.04
2,652

57.09
1,466

52.55

493 73.04

7,135 63.37

TOTAL 12,077

OA'

Tho information needed for our attempt to answer this was
collected through Question 12 (p.70). Here we sot out thirteen
possible reasons * which might have affected the students' decisionto enrol for a correspondence course, and asked the students to assignto each reason one of three ratings: !very important!). !of some importance!).and !of no effect' or !did not apply!. (For brevity, these ratings areAnimated A, B and X respectively, as in the questionnaire) The
responses are summarised in Table E.16. There was also provision
for students to record the importance to them of other reasons which
they themselves could offerl*

It is clear that for the greatest proportion of the students thepredominant reason was:

* See p.64 for the basis on which these were compiled.
** An analysis of a sample of these appears in Volume III, Appendix II;students in fact tended simply to amplify the most popular of the
reasons already printed.

7



.r&TaeaatrSalaaafaa.4...0a) /"4.1.011taiikaaZaryakalaSaS, 13 /our I)EarZi.S.S

unaided.' (Col. 10).

This w rated either i (very LaportAnt), or B (of novae Laportanco),
by about 74 of the r.:siamdonts. More than one-third of the students
assigned rltIne A t) it. (ACCJ - 39W AIB - 34; AOWA - 39%;
B.So.(Econ.) - 475; tAt level - 44).

The reson which ranked second in or0Jr of importance wins

9m14.9Q s u w a o o
your own nacqkan if You went/.29.1.ases ' (Col. 2).
Aar.) than half the respondents rated this either A or B. Within
qualificItions, the proportions who rated it a rani4e from 21.71%
(B.Sc.(Lcon.)), to 35.33,0 (A1B) .

Even at this stage it is worth noting that the two reasons
which weighed most with the students are related directly to method
of study* - rather than to circumstances

arising from the students'
professional or social situation, for example.

Only throe more of the reasons specified in the questionnaire
wore rated either A or B by very substantial proportions of the
population. One of those was:

1Becauso YTA tpol that coins: to classes would be uneconomical of
tired for vole (001.4.

This was assigned rating A or B by proportions ranging from
45% (1411 level), to 62% (UB). The values for rating A wore:
ACCS - 24%; AIB 29%; ACWA - 25%; B.3c.(Econ.) - 25%; lAt level . 21%.

Another of the throe was:
t b Li

of th9 year', (Cola.).

To this nearly half the population assigned either rating A or B,
CACOS - 46%; AIB - 50%; ACWA. - 43%; B.So.(Econ.) - 50% 'At level - 430.
The proportions who assigned rating A to it rangod from 18.70%
to 21.28% ('A' level).

Before considering the only other reason which was widely
endorsed, we may observe that room for manoeuvre in the timing of
their study progruame is a consideration which carries more weight
with students generally than do most of the other factors investigated.
The percentage ratings for these two, and for the first two reasons
discussed, are clearly less significant than the total picture they
suggest, Bearing in mind the complementary quality of the four, the
comparative uniformity of the response to them as between the five
qualification groups supports one conclusion which goes some way to
answering our main question. It moms clear that for a substantial
proportion of the respondents an important criterion in choosing a

*It is also interesting that while Reason 10 was one of those
implicitly addressed to 'correspondence only' students, it hadsome importance for a small number using a combination of studymethods (see Table E.11).

-76-



study aothod was the extent to which it was appropritto for what they
felt were their individual neods. While this may SCIOU to be self-evidont,

it 1.3 not the same thing as choico dictated by the limitations of

practical cirmAstances; and this distinction will be confirmed by the
data on other re.:sons.

Although it 14,14 not, in dener,A, accorded much importance by the
students, it is relevant to examine at this stge one other reason the
students were asked to ()valuate. This was:

to P a ou Jf b

jal a class with othQrxy14.9.0 (C01.11).

The proportions who rated this X (of no effect), ranged from 52.45% (UB),
to 71.60% (B,Se.(Scon.)). Obviously a study nothod so versatile as to
bo able to moot the individual needs of the population in the way
suggested above must be acceptable in one of its basic characteristics -
the need to work alone. But it is perhaps surprising that so many of
the students positively value this conditions for oxamplo, 17% of ACCS
and 21% of AIB students rated it A.

It has often boon suggostod that the popularity of correspondonco

courses is very much a matter of having no alternative: that the
choice is dictated by practical circumstances affecting the student.
One extension of this argument relates to the inaccessibility of
oral courses in tho relevant subjects, an aspect which was put to
the students thuss

,Bocause ttierc are ono classes conveniently available for you to take
the courso! (Co1.7).

This was the last of the reasons in our list which ware accorded

importance by substantial proportions of the population. Their
responses are shown in Col. 7. With the exception of the degroo
students (who numbered 493), the proportion who assigned rating X
was something loss than two-thirds in most qualification groups.
Tho values of this rating ranged from 42$ of B.So.(Econ.) to
66% of ACCS students. Notwithstanding its irrolevance for much of
the population, the inaccessibility of suitable courses is too
fundamental a consideration to be dismissed on that account. For
many of the degree students, and no doubt for many others, this
problem is likely to be acute: it will be considered again in the
next section of this chapter.

Another aspect of the contention that students enrol because
they have no alternative is the notion that commitmonts in the home
preclude attendance at classes, (so° Co1.5). Our data indicate that
oven within qualification groups which include substantial proportions
of married students with families of their own, domestic responsibilities
were of no account in this context. It is appropriate to look at the
percentages in the light of Tables E.14 and £.6. For exempla, among
those who rated this reason very important wore 14% of ACCS students
(57% of all ACCS students being married; and 36$ had children under 16
living at home); and 17% of B.Sc.(Econ.) students, (69% of the degreo

ros
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students wore ,aarrlad and 430 had children) . Bearing in =find that
the purcontaues for mting ,.fly also include .lany unmarried students
who are moro or loss involved in doaestic responsibilities and the
care of ri.Lronts, those percent-Aces aro sulwisinLly low.

Tho 1:aportanco of rt rec=3endation froa a relative or friend
about tho value of correspondence study is the subjoct of column 6.
Colu..tn 3 Lives (Lea ab,ut tho of the studontst own
previous favourable ex;lorierico of the method. Both of these reasons
are charactorised by fairly low vzduos for rating A and vUues of X
which differ quite widely by qilifications. Furthor coauent on this
pattern will be mado in dtscussinij the se)arate groups of students.
At this stage one a4 conclude that while three two reasons play a
part in the decision. to enrol for certain courses, they do not apply
for the great majority of the respondents. Correspondence colleges
frequently claim that a considerable proportion of their students
enrol throuah the recoaondation of a relative or friend.

The sug6estion that a correspondence courselwill help you in
your class studies' was of course addressed to students intending to
use the method in combination with oral instruction. (Data on this
aspect are given in Table 2.11) . But a comparison of the percentages
of students intending to use a class method plus correspondence with
the values of ratings A and B in column 9 of Table E.16 shows an odd
discrepancy:

Wm AU AP & (Zoon%) 1.0.Percentage of total
using correspondence
with a class method
(Table E.11) 32.63 17.68 32.40 21.09 21.96
Percentage of total
who assigned rating
A and B 29.30 9.73 21.02 12.57 20.48
Tho shortfall in the lower set of figures may be due to a more literal
interpretation of 'class studies' than we had foreseen. Possibly the
oral classes were being used as a supplement to correspon6once, rather
than as the wain method. Alternatively the subjects being taken in
oral classes may have been different from those being studied by
correspondence.

All three remaining reasons on our list reflect the situation
of small minorities in the population, and are additional instances
of the 'no alternative' effect. Of the three, the reason which had
the greatest importance was 'Because you have to travel a fair awount
in your occupation'. (C°1.12). This was rated A or B by 14 18% of
the students throughout all the groups, and was rated A by 6 - 8$ of
each group. It appears that no group has a monopoly of students who
are required to travel as part of their work: such students are quite
evenly distributed.



Thu percon. volue ratin in column 1 sui.:0)st thAt vary few
students are affectud by shift working. The only qualification groupin which even one-tenth of the students assigned ratin; A to this wasIA1 luvul olsowhere thu proportions rare ed froia 1 to 4.

Thu 1 Ast re%son on our ,7.1so tumid out to be of least wwiaht:
'Because a physical disability ,,mvents you from going to classes'.
(C°1.13).

Thu number of studonts for who:a this ws relev_nt see,As
surprisingly sra,,11 (in fact there work.) 134). In this context we are
concerned with a fairly with degree of disability: if it is of an orderto preclude attendance at classes then it i3 likely also to preclude a
professional. career. But oven *1 people handicaivod in this way arc
disinclined to study for profescional qualifications, we might have
expected a larder contingent than 1.4 among 'A' level candidates. It
may be that financial

considerations are a serious obstacle to
enroLlent for would-be students who are disabled. The small numbers
involved should make it not too difficult to alleviate the situation
if this were thought desirable.

lAramarv.

Roviewin,; the data on this question, it appears that:
I. The most generally accepted reasons for enrolment

derive from students' positive expectations about
features of the correspondence study method,
rather than from extraneous circumstances dictating
their choice.

2. Considerations arising from extraneous circumstances
were of limited or no importance for the aajority
of the respondents: although seine worn of marked

importance within qualification groups.
This was the outline situation at the commencement of the survey

period. How far the students1 later experience of correspondence
study justifies their expectations, and how well they have gauged
the effect of their individual ciraamstances on their own future
performance, are questions germane to the central aims of our
research, and need to be pursued in a continuation

study. For the
present it may be helpful to consider next the personal and backgroundinformation already available about the respondents.

22u11ALLEgg. oF PEOPT_, THB STUDima
Looking at the personal data we collected through Quostion 10 (in

Tables E.13 and 14), it is immediately apparent that the five
qualification groups are characterised by differences which aro of
greater significance than the characteristics they have in common,and that a superficial profile of the population as a whole only
servos to mask some of these differences. For exampl©, Table E.13



shows that at the ti:4e of enrolaent about 30p ol the students wereunder 20 years of ACO, about 50,a were aged 20 - 30, and the
remalner were distributed over hiOler at,,e zyou,,e. On the other
hand, of the 3:620

stuents stied 18 - 20, all but 334 were
studying; ban?:ing 1A1 level qualificatLons. feimilarly, although
uoru than a quarter o the students in the papulation aro women
(about half of whe.1 -ere =ler 24) , the ectuel percentage varies
substantially between qualthcatleao - or ACWA it is 1.50%, butfor 1A1 level it is 42,1;7/. It is therefore more useful to exaainepersonal data for the veparate qualification groups under sectional
headinge. Thu only item wu wou.1.d excciA from this approach is the
geographical distribution of the students throughout Britain.

aLjirvellicaLcliiialk.on of tile
surliaLaagagalle

The relevant data alvear in Table L.5 ana the summary table(E.5(a)) which follows it in Appendix Aa Thu coding system used
in conjunction with these is set out in Appendix C.

The following points are established by the data:

(i) Nearly half of all the students live in the South East
region, and 37% (26% + 11%) of them within the Greater
London County and Cuter Metropolitan areas*.

This finding was quite unexpected. Of all the regions
defined, the South East is undoubtedly the best served by
further education facilities and resources, and the preponderanceof correspondence students here should have important implicationsfor the providers. A lesser concentration also appears in the areajointly constituted by the North West and the Yorkshire and
Humberside regions, which are better served than most by educationalfacilities, and where 17 - 20 per cent of the

professional and
degree students wore found. So much for the idea that correspondencestudy is an activity mainly for those living in remote areas.

* The percentages of the total population estimated from the 1966Sample Census to be living in those areas aro as follows:

South East Region . 31.84%
Greater London County - 14.67%Outer Metropolitan Area - 9.38%

Calculated from canoRegister Oigiga, 15a;:plo Census 466,qt. B4,tatrip &wary Tr bleli
London.H.A.S.O. 1967, Table. 1.



(ii) Nearly 50% of the students live in conurbations having
a population of 700,000 or more;* about lO$ in 'minor
eenurbations1 with a population between 250,000 and
700,000; and the remainder in other areas.**

From this findin,D we may assume that at least 60' of the
students in our survey have reasonable access to regional centres
providing courses for the various

professional qualifications and
in specific subjects, to public and reference libraries, facilities
for contact with follow-students and other amenities which are the
mainstay of part-time education. There remain roughly 40% of whom
a proportion might not so easily find facilities of this kind, and
for some of whom correspondence lesson material and notes are the
only medium conveniently available.

Two questions arise here. First, what can be done to improve
provision for the 40$? Students living outside conurbations, and
in rural and remote areas, could be asked to define their most
urgent needs in this connection, as a first step, by way of a
follow-up enquiry. Second, if 6076 of the students in the salaple
could in fact make use of facilities other than correspondence,
are they doing so to the extent that they mijit? And if a
proportion of that order has access to oral classes, why should
the proportions actually attending classes be so much smaller?
(Soo p.78 for data on the latter). It seems unlikely that this
difference in the proportions (particularly marked in the case
of AIB and 'A' level students), can be accounted for entirely
in terms of domestic responsibilities and the other precluding
factors examined in the last section; but some of the other
reasons evaluated by the students nay provide an answer, for
oxnmple those treated in Columns 4 and 8*** Or is there
something unsatisfactory to the students in the existing provision
of class instruction? Does it cover the wrong subjects? Is the
presentation acceptable? Is the periodicity convenient?

* 43.97% of the total population live in these conurbations,calculated from General itcmister Offiv, ibid.
4444 This three-fold division is derived from existing classifications(see App.C). Tho category 'other areas' includes many urban centresof substantial size with considerable

educational facilities. Withthe available classifications and numbers of students it wasimpracticable to categorise areas below 250,000 population.
*** 'Because you feel that going to classes would be uneconomicalof time for you' and 'Because the time available to you for studyvaries at different periods of the year'



b. StuduntproftLc.az.

1117121=910siona401
The d.:ta relating to students for the professional

qualifications aro so strongly dsxiiinatea by the AIB contingent that
it is appropito to cwIsider those students first. This is not
simply a matte:- of nu:abers (2; 652 as against .1466 for ACWA and
331 for ACCS) , In theiv personal aspects they are delineated so
sharply as a ho:::og,:ln,Jou 0:oup %that they constitute on effective unit
with whiah to coapare '6117.; o',riur t.73

More tLIn half the c_:ndigates :pro in the 17 - 20 age
range: thereafter pi.oporion drops :-:harply, to 55 at age 23 and
to 1.5% at 29 (Tab3. E.13) Nin.1, out of tun of the students are men.
Four out of five aru Ln:aarrled (T able :',314), and only 10% have
children under 16 living home (Table E.6) . The group includes only
ten Students i,to are stuOyin full-time. The proportion actually in
employment is (.-W3, 9& being in coaderee, i.e. banking (Tables E.7
and 7a) ,

In their educational background they are alaost equally
homogeneous, Slightly more than a quarter of them continued their
full-time education until they were 18 years of age: the remainder
completed it by 16 or 17 except for about 8% who did so at 19
(Table E.S). By the end of their full-time study more than half of
them had at least 6 101 level passes in G.G.Z.; 24 had not less
than 2 141 levels (fab.'.es E,9a and b). Less than 1O recorded any
G.C.E. successes at either level after completing full -tine study
at school or college (Tables E.9c and d). Only 6% have any higher
qualification, 2% being graduates (Table E,10).

The impreeTion given by the banking students is accordingly one
of a young and fairly uniform group, with a moderately good G.C.E.
record but apparently no previous experience of part-time study
combined with a full-time job, currently working in the profession
for which they wish to be formally qualified. There are also grounds
for saying that their attitudes to part-time study exhibit some kind
of group identity. An unusually high proportion (79%) intend to work
by correspondence only (Table E.11). Reference to Table E.16,
reporting their evaluation of the 13 possible reasons for choosing
this method, shows that of all five groups in the survey, these
students attached the greatest importance to working by themselves
(Col.11); working at their own pace (Col.2); apportioning their
own time (Co1.4), Whether their aims and objectives in studying
for their chosen course are similarly characteristic can perhaps be
determined in the light of data about these collected through
Question 11. (Section 3).

Obviously many of the differences between the three professional
groups arise from the nature of the qualifications they seek. The AIB
qualification is alLaost exclusively confined to the banking profession
and is a major element in its career structure. The ACWA qualification
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is more versatile for caroer purposes, and is not they only
qualification in its field open to the students. The same is true
of ACCS to an even Greater extent. We would therefore probably
expect loss regularity in the data on these two sets of students.

In the first place the accountancy and secretarial students aro
a little older, In ANA thu highest concentration is in the age range
20 - 23, and At the age of 27 the proportion is still 4%. In ACCS
there is a ..d.nor concentration at a(,e 22 23, with a fairly even
distribution of 5 - k. in each year over aces 24 - 30 (Table E.13).
There is a higher proportion of women students for the secretarial
qualification than for AIB, but there are virtually no women ACWA
students. (1 N). Slightly less than half of the accountancy and more
than half of the secretarial students are married (Table E.14). About
a quarter of ACWA and a third of ACCS students have children living
at home (Table E.6). Both groups contain higher proportions of full-
time students than AIB - there are 4 in ACWA and 10% in ACCS and of
course both are much more widely distributed over the employment
categories in Table 7a. The ACWA students are predominantly in
manufacturing industry, and in distribution and services, whereas
those for ACCS are also found in

considerable proportions in the
Civil Service and local government, and in commerce.

As to full-time education, neither of the two groups contained
such high proportions who remained at school after the age of
16 or 17 - in fact 17% of the ACCS and 10% of the ACWA students had
left school before they wore 16 (Table E.8). Nor had either Group
quite such a good 101 level record at this stage, although the
proportions of students with only one or two subjects were higher
than with AIB. At 1A1 level both sets were, on balance, comparable
with AIB in performance. In both ACWA and ACCS groups, however, there
is also a fair showing of part-tine study for G.C.E. subjects, the
former group predominating slightly at '0' level and the latter at
'A' level (Tables E.9c and d). The data on previous higher qualifications
(Table E.10), shows that both groups include quite considerable
proportions of graduates (ACWA - 15 %; ACCS - 8$), HND holders, and
students already professionally qualified (ACWA - 14; ACCS - 11%).
Additionally, about 7% of the secretarial students hold a teaching
qualification. They also provide some evidence of previous correspondence
study in Table E.16, Col. 3.

In comparison with AB, these two sets of students are thus
quite strongly characterised by a past record of part-time study.
The data on exemptions granted to them, and particularly to ACWA
students, emphasize their experience of work for higher qualifications.
(Tables E.4a to c). It is also relevant that rather more than a third
of ACWA students said they would be combining correspondence with
other study methods. About half of the secretarial students also
intended using a combination of methods: the highest proportion in
any of the groups to use private tuition (136) occurs among these
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(Table E.11). Whether these considerltions will are; ear significant
in the light of the stueentst later performance me:tains to be seen.

The duta on personal ciraumstances, on previous study record
and on exemptiorelell

contribute to our Lepressions of those two
groups as relatively mature, independent individuals, with an
elcuent of experience in the competitive spheres o1 commerce, industry
and public service. Their evaluation of the thirteen reasons for
choosin; to study by correspondence broadly confirms this picture.
In the section relating to Question 11, it will be of interest to
determine whether their objectives in studyilv difer appreciably
from those of the bunking students.

1111211aP.Sc.(Econ) studelltp.

The external degree students form the smallest group in the
sample (493). Table 13 shows that, on average, they are much older
than the others. About half of them are in the age range 22 - 30,
nearly all the rest being older. About 11* are aged 4.1. - 50. More
of them are married (69,6 - Tablo E.14), and more have children
living at home (43$ - Table E.6). Substantial

proportions work in
the Civil Sertice and local government, manufacturing industry and
commerce, but over a third arc employed in education and the library
services, this being the highest proportion in that category from
any group. (See Table E.7a). There are rather more housewives working
for their degrees than for any of the other qualifications save !AI
level, (3.25%), but only 6$ of the students are studying fulletime.

We have already seen from Table E.16 5), that domestic
responsibilities are not considered a hindromce, to study by much
more than a third of these students. Column 7 of the table, on the
other hand, shows that the lack of suitable classes was a major
factor in the choice of the correspondence method for a very large
proportion (A. = 38%). It is worth noting that the proportion actually
known to be resident in areas unlikely to be provided with classes
(see Table E.5 summary), is close to the 40% living outside
conurbations mentioned on page 81.

About 40% of the degree students attach some degree of
importance to their own past experience of the correspondence study
method (Table E.16, Col. 3) . Nor are the others novices in the
discipline of long-term study, whether full-time or part-time. We
see from Table E.8 that 31% of all the students continued their
full-time education into their twenties, and that this group includes
the highest percentages in the data on 'AI level passes obtained after
the completion of their full-time

education (Table E.9d). The most
significant data for our purposes in this context, however, are in
Table E.10, where 92% of these students are shown to possess higher
qualifications already, predominantly in teaching and the professions
(31% each), and as graduates (19%). In terms of previous study
experience and educational attainment this group is therefore at a
tremendous advantage from the outset, and would presumably be expected
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to show superior achievement over the period of our enquiry to any
of the others,

. How far practical considerations such as inadequate

alternative provision for study and their domestic commitments will
offset this advantage; !:ay be assessed only In the light of their
subsequent progress. What is alPeady noteworthy is that from the
present evidence about this Group, it seems likely that many external
degree students are actually taking a second advanced qualification,
and not merely using an opportunity for higher education which they
have previously missed.

6411.11.1 IA' level studRpts%

Numbering more than half of the total respondents (7,135), and
divided almost equally among men and women; ao should inevitably
look for greater variation in the data relating to this group than
was discernible with the others. It should also be possible to draw
comparisons between the sexes over a period of time.

Looking at the distribution of students in Table E.13, we find
that although there is SWO concentration in the age range 17 - 20
(amounting to about a third of the group), half of the students aro
between 21 and 40. (There are in fact half a dozen in their seventies).

A higher proportion of men than women students occurs between the
agos of 18 and 25, the reverse being true of the students over 35
years of age. About a third of them are married (Table E.14), and
only a quarter have children under 16 living at home. The data on
occupational status indicate that 12$ are housewives, and 15$ full-
time students (Table E.7). The romaindor are almost entirely

distributed among the categories of government service, manufacturing
industry, education and librarit.s (12 - 14% in each), with proportions

of the order of 5 - 7% in medical and welfare services, distribution,
commerce and private practice of the professions (Table E.7a).

In their basic education the students in this group are not
markedly different from the professional students, although there
is more resemblance to the ACCS group than to the other two in many
respects. For example; about a quarter of both groups completed

their full-time education at the age of 16, and about 3,6 did so at
14 (Table E,8), In considering previous G.C.E. performance, it is
the proportion who had no G.C,E successes which is most relevant.
73% had no 'A' level passes, and as many as 11% had no '0' levels.
We may also note the relatively large proportion who passed in
only one 'A' level subject (Table E.9b) . From the distribution of

previously obtained higher qualifications in Table E.10 we see that
the 'A' level group proportion is very much lower than those for
ACCS and ADWA (22$, 46$ and 52% respectively). Such higher
qualifications as are held by the 'A' level students are substantially
in teaching or the professions. Even so, it is clear that they have
nothing like the amount of previous experience of study at an advanced
level which is evident for most of the other groups.
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An unusually hi6h proportion of these students have said they
intend to study b,1 the correspondence :aethod only (70% - Table E.11).
Their reasons for this decision have boon revealed to some extent in
Table 3.16. About a quarter said that the lack of suitable classes
was a major factor, nearly hall (A + 13) wore influenced by the
feeling that attendance at classes would be uneconomical of their
time, and roughly 30% (more wo,aen than men) by the incidence of
douostic co,aaitmen.:Ls. But with this croup in particular it is
important to weiLh such considerations against the relatively low
academic level of the qualification they are pursuing. They are,
after all, working ior the easiest of the five in question, and the
ono which will presamably

occupy the shortest term of study. Nest
of them have enrolled for only one subject (Table E.2) . Gilon
reasonably clear objectives for enrolling in the first place, it
seems unlikely that their performance will be seriously hindered by
a comparative lack of previous study experience and attainment.

3. WHY ARE THE STR4NTS WORKING TOWARDS THEIR CHO4EN WALIFICATIGO
In reviewing other rese=ch into correspondence students (Chapter

Six), we noted that soae consideration was given in this to the part
played in the stuelonts, performance by the nature and force of their
individual objectives, To obtain the initial data needed for this
branch of our own enquiry, we sot out in Question 11 thirteen
possible reasons which eight have influenced the students' decision
to study for their particular qualification. As with Question 12 the
students wore asked to assign one of three ratings to each reason;
namely, A(very Liportant) B(of some importance), and X(of no ofioct
or did not apply). Here again there was also provision for the
students to record the importance to them of other reasons they
themselves could offer.

The relative agrueaont in the levels of the ratings for
individual reasons which could be observed between qualification-
groups in Table E*16 is almost totally absent from the data on
Question 11 (see Table E.15). In this case the response of the
students clearly associates a particular sot of objectives with each
group, and although there is some common ground between those working
for the three professional qualifications this is so limited that it
is more appropriate to treat each group separately.

(For convenience, the thirteen specified reasons are set out
on p42 where the groups indicated against each item are
those in which at least one-third of the students rated the
reason either A or B).

* See p.64

-86-

r.



T1i AIL! ouW,:nta.

Her- the 'Iatl suc,,:est hoaoL;on,.ous ;Tout), prtaarily

c'Jncorned with in their current occupation. Only sevon
J1 the thirtooh rotoons tv stuy wu 11.4 1iotd w,rf.; 2.,:ttod Lyortant

by lore thin oiee-thlri.. o b tut:onto. :,rder, those were:

11,11.111.10. 11.41-11 k + (%)
R.1s,n 5 69 24 93

6 80 10 90
11 5J. 32 83
10 45 35 8)

13 21 59

4 11 44 56
12 13 35 49

Pr:,etie .11y -,11 of thus° r.,floct either the laport%nco of
speci7.1:Lsation for "cno bpallanL, profossim, or the part playod by
foraal qualificatlen o.s a proaotion routo. Thu fourth in the abovo
list .Aso su,:.;osts the oxtunt to which tho croup is conscious of the
coapetitivo conditions operiting i coa,Lorce :Ind industry coneral1y.
Thoro is relatively little oaphasis on study siaply for thu

satisfaction of knowloclau oinod (Reason 4).

b. The 110WA students.

The data indicato a wider ranJJ of objoctivos for this croup.
Whore thu bankint; studonts were larcoly concerned with only seven,
nine fro a the list wore considored iaportant by aoro than ono-third
of thuso studunts. ..n order, thu so wore?

Reason 5

10

6

4

12

11

7

1

13

As with the previous group, the specialised nature of their
subjoet and the moans to promotion appeared to concern the
accountancy students noro than other considerations, although they
acknowledged the motivo of study for the sake of knowledge gained
wore widely (Reason 4), and wore rather noro pre-occupied with the
concept of qualification as a general asset (Reason 10), than wore
the AIB group. In this case the possibility of a ohan;o of job also
appeared, but it did not apply for a substantial proportion as
coaparod with the other objectives.

Lta..-1,nt: LW114.1 B.,1221 atinr:: A + B (1)
,60!) 23 90

58 30 88

74 12 86

30 48 78

34 36 71
17 3). 48

26 19 44
7 33 40

20 16 36
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SIA11;LhaL4LaLr-7,

aualifieetien in ite lf was of

rated thua:

4.111 RItina k + B (*).

For this creep,

first ia,Jertence, their

the princil

e';.jectives bean

11,....aele (a..11

R eien 10 5e. 30 68

5 53 29 82

6 64 13 77

4 :a1) 50 76

36 66

7 44. 20 64
13 27 20 47
2 46
1 3.1 34 45

Preeiotion in their current occupation w,ls clearly a etre%
factor; but the cencept of expertioe aapeered to underlie many of
their responses (Reasens 10, 5, 12). They chered with the A0144%

students a areater ceacern with study fer the sake of iTeatur

knowlede (Reason 4), and with the possibility of a chm:.a., of

occupation, than the AIB Lyoup, but it is worth noting that this was
the only sot working for a professional qualification in which the

opportunity, if not the necessity, of filling gaps in earlier education
and training was rated as of importance by mere than onethird.
d. The B.Sc(4pon.) sidenta,

Whereas the three professional groups attached .aost weight to

the objectives of career and specialisation, the external degree

students rated these lower than reasons connected with the enjoyment
of study and increased knowledaN. Their responses showed these as
their major objectives:

wainita_Lill, Astir,: B (%) Retina:A+ B (%),

90

74

70

69

66

64

57

47

43

42

The low position of Reason 2 confirms an imie iion gained earlier,
frai the data on personal characteristics and early education, that
many of these students are not now studying in order to make good use
of opportunities which they previously missed (p.85), as we were
inclined to think before our research was planned. But oven if the

career objectives take second place for this group they were

Reason 4 46 45

1 21 53

6 46 24

10 34 34

5 32 34
12 26 39

7 33 23

3 12 36

13 17 26

2 17 25
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novurthuiu4o ,cc,,,rud A 1.,v,41 of iLI,ort%nou whun they aru
ux,-.4.iino0, with 1.,J,u r 10) It is clear ttitt thuou
stuauntJ vory iuch concornud wit: Ixofussinal

1,1 level at La:,.ar_La

2xculit for 4 ,,n_rd .chnowlua:nt Jf inturust in study
for ita a%k4 thuux :..cwIrunuss of tier noLa to 4:; well
qu'Uifiud thJ roopoL2,. of huo, otuf:.unLa ti ua cuitu aifforunt
fro LILA of -.triy other ':1.'31.1,/f. Their ectives were:

U=6..LA2411 a;,till. El (la LII11 B
it anon 4 39 4L 80

13 67 32 79
10 35 33
1 21 46 66
2 31 30 61
7 36 17 56

12 22 33 55
3 14 30 44
8 13 26 39
6 25 12 37

Probably the most remarkable foaturo hero is thu level of
importance accorded to uason 13^ This not only cantinas the use nado
by excualninc authorities of L' attainment,-as an avenue of entry to
qualification, but gives some idea of thu proportion of students in
our population who see themsolves ,....s only at the beginning of complex
programos of work for advanced qualificatiens. In this context the
response to Reasons 2 and 7 takes on a particular sinificance.
Reason 6, concerned with a bettor job in one's present or former
occupation, is still of considerable importance in this pattern of
response, but for most of the students it is plainly not an tamediate
objective.

The data in Tables E.3a and bp regarding 'A' level subjects
studied, are relevant at this point. Studied in conjunction with the
coding scheme in Appendix C, they indicate that English is the
subject for which most students enrol, Economics attracting the second
greatest number. Thereafter History and British Constitution arc the
most popular subjects, followed by Pure Maths. The science subjects
ranked auch lower in this list, as one would expect in view of the
limitations of correspondence study on practical work. Looking at
the distribution of subjects between the sexes, there are approximately
three times as many women studying English, French and Italian as
there are men, and about twice as many wamon studying German, History
and Biology: but without more information (as to ago, for example),
it is impossible to determine how far the choice of subject is related
to career objectives on the one hand, or to personal inclination on
the other.
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This w_ta in f%ct ,DAL.; 01 the only two groups in which more than
onu-taird rated the Lotter use of loinure as important; and it wasthe only group in which anythin like a suLatantil

proportion
Re!Ason 8. It $00+41 probable that these tai) responseslarc,uly rupresent the a,Atur,, students, k,urouinc, ono or two general

subjects in which they failed or did not sit durinL; thuir full-time
education, wanly for mentU exercise '.tad stimulation. But it is theobverse of this which is :aore tcllin!, for our purposus, allied withthe .Absenco of Rolson 9 from %ny of the .soap lists in the procedint;paces - namely, thA whatovor alLht be the objectives of individualrespondents in proparia., flr their quillificat.Lens, only a very Coware studyin.,; for thusu qualifications just for the fun of it. At theother end of thu scale of objectives was Reason 10. From the data asa whole, the need to be well qualified takes first place for moro ofthe students than any other reftson specified. Some of the objectivesachieved higher ratings, but they aid not carry substantial weidlt inevery group. The extent to which respondents were thus shown to beconcerned about the competitiveness of the society in which they needto mako their way seems likely to be a decisive factor in theirpro me ss

Giventhat the caroor /prouotion goals are of a high level of
importance for the majority, either directly or indirectly, it willbe for future rusuarch to saow whether those alone will be sufficientincentive to tho banking students, for uxample; or whether they needto be auguented by ::core generalised motivation - as indicated for theexternal degree end IA' level students, in order to yield more
sustained effort and better perf=ance.

A, METING TIALOCUT OF OORRESPOVSNGE STUD; .

The percentages of students who obtained help from one sourceor another to finance their correspondence courses are given inTable L.12. Loss than l2 received any help, and of these mostobtained it from a local
authority. Grants made varied betweenono-third and tho full maount of the cost. For the most part studentsfor the professional qualifications secured their grants from localauthorities, the :IOWA group boini; the most successful in this. Otherresources, such as an employer or foundation, provided very littleassistance. Whether help would have boon more widely available hadmore students known how to set about applying for it is a matter ofconjecture. So far we have no evidence about the effect of costs onthe attitudes of students, but the fact remains that the Groatmajority of than have to pay for their

courses themselves. Data fromthe retrospective survey supplement our inforiaation about the lasttwo points.
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Thi c, thin, is the student profile. The data ro.viewed in
this ch.Apter h,:we furnishod distinct :1.,ipressions ;1:out the
person:a ehar.Acteristics of th r,spcndent,s, th,ir lag

backcround and individwa circtLact,:alces conc,-rn t.

find an effective :aothed f .)r current stzdy proi,b..ics, and their
ovidcnt tasso,tisf.,.ction with uh,, ocoup.tion or xt least with the
occupati:lial st-Aus '.1.n which they wore WorLin:; when they decided
on a course otudy.

Fro.a the rs,trosectiv6 survey, the tat; fro:a which cre
exorained in the next clv...pter Oh411 try to foresee the pattern
of their prodress and the extent of their a,,;hieveaont. But the
need for a continuind study of the: students clescribed here is
alroady ostablishod by the nu,al-aer and the kind of questions posed
about them; about them in particular, and about correspondence and
other parttime students in cieneral.
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r 01 't,s-Jo lia,,,s to 011xtion 1104.

atzL'aLgalaiauliat

/ACCT, 410W.4111 B.se.,
z,nj,y studyiniil

1

2 1BecauJe up for 1:te1:s
in your schlolin:2'

itCOS, B.Sc., IA1

3 IBucJusu w.:nt to 1.r.Lhe better 1.1Jk;
lui;;urel

B.Sc., 'A'

4 V Because you are very intureotoC. in
thu subjucts in the cytiLLbu:J1

ACOS,X14:40WA,B.Sc.plAl
5 t BUQtl'Ufls: thu knOldukU nined fr CIL;

courso will help you to (1.) yL,ur job
bettevl

AGOS,4IB,A0WA113.Se.
6 'Because you want to .et a buttur job

in your present or formur occupations
ACOS,AIB,ZWA,B,;icepIA:1

7 'Because you miGht want to dot a job
in a NEW occupation'

AOGBAWA,B,8041,1A1
S 'Because you want to see if you are

capable of the self-discipline needed
for a sustained course of study' tA:

9 'Because your studies make a chaive
from your normal occupation' NONE

10 'Bocauso with mal:.e people being educated
to a high standard, it is important to
be well-qualifiedl

ACCSsACTI;ILIBP,Sc., tAt
11 'Because your uaployor advised you to

study for this qualification: AI B, AG WA.

12 'Becausc you fuel you need to be batter
infonaed about the subjects in the

13

syllabus'

Because passing the examination would
enable you to take a course of study

ACCSAIBACWA03,50,,

leading to a hiOlor qualification'
ACCS,A1B,ZWA,}3.Sc.,

* Groups in which not less than a third of the students rated the
reason oithertl or B.
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Chapter Nine

FINDINGS FROM THE

AZTROSPECTIVE SURVEY



°L. tuft Nino

\it :.;,.)11.1/4.;Y.

I4o .gust begin by lui)u,Aini; '%n importnt distinction betty en the
enrolment ,a1:: rutresi:uctivc surv,ys. In th.: former, every m,,mber of
the dopulition known to hAv, corralled for a corresondenco course
in re ye.tr: in the lot or, participation 1.1s rolatod to

resistr_tion with .;no ol ttv.; eaminin6 bodius. Thu retrosl.)uctive

students thureiore inc112A,o
full-time students us

well .F.; students working only by corrus)ondonce, sorn . of th)so in the

first two cctteGorius having m;.de use of corresponduncu courses in
adcation to their oral clas-,es.

lven more significant Is uilA.; question Di response. ,e said on
page 56 that students who discontinue their studies tend not to reply
to questionnaires -.bout those studios, and we would therefore expect
that students in this c:te,ory would be under-repr,asented in the
population respondind to a retrospective survey. In the event, the
proportion of respondents who said they had decided not to continue
working for their chosen qualification was only 15/.7. *for reasons to be
explained later (pp.103 - 4), it may be appropriate to include in the
'discontinued' class ,aany of the students who merely said they had
interrupted th,ir studies; but even if all of these were added (13),
the total of 23;2 is still so f,ar below the level of wastage suggested
by previous research and current opinion that any use of the data should
make some allowance for bias towards the students who were successful in
their studies. The unexpectedly high pass-rates for some of the qualifi-
cation-groups (e.g. 95$ of B.8c.(Bcon.) candidates for Part II), supports
the necessity of making such allowance.

These circumstances combine to render any direct comparison between
the two surveys meaningless. Indeed, the retrospective survey wre.s not
intended to provide such a comparison, but rather to assist the identifi-
cation of problem areas in student performance, in readiness for the
continuation study (see Chapter 7, p.65).

The relevant tables are R.1 - 38, in Appendix B. Table R.lc shows
that of the 4,310 students to whom the questionnaire was sent, 2,090
submitted usable returns, constituting a response rate of 48.4%.
(There were no G.C.L. 'At level students in the population, for reasons
explained in Chapter 7, p.65.). Both the moderate overall response rate
and the assumed bias in favour of 'successful' students were expected, in
view of the conditions imposed by the time restriction within which the
survey had to be undertaken. The data nevertheless provide many guide-
lines for future stu4y. An examination of the experience of relatively
successful students is valuable in itself and, as is pointed out in the
next section, even these relatively successful students wore not very
successful in terms of pass-rates.
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1. WI ST HAD THE OTUDEIJT6 ACHIEVED SliOE 1963?

The situation of the students at the end of the survey period is

suuraarised in Table R.2, .And a detuled analysis of the progress they

made is presented in Tables R.32a to 35b. The pass-rates extracted from

this analysis were ao follows:-

Pass-list s_tmole Entry sample
(loecond stage') (1 First stage')

AQOS La 34

AIB 47 74

ACWA 24 50

B.Sc.(Econ.) 95 75.

It must be re-emphasised that these rates take no account of students

registered for these qualifications who did not answer the questionnaire

and who are believed to include large proportions of dropouts. The above

percentages are therefore likely to be much. in excess of actual pass rates.

One of the implications of previous research (see Chapter Six,

pp. 53.-53), was that student dropout is greatest in the early stages of a

course. This seems to be supported by our data, in that discontinuance

rates are much higher in the entry sample than in the pass-list sample

(see Table R.2). If it is true, one consequence could bQ that the entry

sample pass rates quoted above are oven more seriously over-estimated than

those for the pass-list sample. This would in part account for the fact

that, except for B.oc.(Lcon.) candidates, the pass-rates shown are higher

for 'first stage' than 'second stage' students.

From a more representative return we would have expected the reverse

situation, reflecting the reduced discontinuance rate associated with

'second stage' students. This is clearly another issue which may well be

determined through follow-up enquiries with the students in the enrolment

survey. It is at least evident that maid data about the oYanivition

achievement of part-time students cannot be collected retrospectively.

Apart from the Incidenteof dropout, another factor bearing on the

calculated pass-rates was the variation in response rates indicated in

Table R. 1(c). The rate was particularly low for the MU pass-list
sample (23;6) , and only among the AIB group were the rates sufficiently

high to yield reasonably representative data (66,4; and 54 for the pass-

list and entry samples respectively).

Purely for interest, and to correct the perspective, we may estimate

minimum pass-rates over the four-year period for 1NNi and B.Sc.(Scon.)

students, (groups in which virtually 100% of the candidates were circul-

arised), from the numbers of passes claimed by our respondents, and the

total numbers of students known to be working for the first and second

stages of these qualifications:-
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AO Pass-list ('se core: st el) students 14ARCS
1183 9%

;ntry (Ifiret st6e students 157 = 24,
567

3.-)qx111.)
Pass-list ('second stage') students 45%

160

,retry ('first steet) students J.14 = 25,0

461

The actual pass-rates mv well bo a ,00a deal hi her than these rough
estimates, since it is improbable that all the students who did not return
questionnaires (particularly 774)0 of ACU6 pass-list students) were unsuccess-
ful in their studies.

Taking the data as a whole, the proportion of all the respondents
(pass-list anc:. entry samples combined), who were successful in their
examinations was about 59A. Thus about four out of every ten students who
were sufficiently motivated to reply were not able to complete half of the
examinations for their qualific .tion over a four-year period.

How did the per,ormance 3i students using correspondence as their main
method of study compare wath that of students using the part-time method?
The distribution of those students and the positions they reached (all
qualifications combined), are shown in Table R.37. The performance of
part-time students, though slightly better, differs little from that of
correspondence students. Thu proportions who had passed the stage of their
qualification for which they had boon working; were 24$ of correspondence
students, and 28% of those using the part-time method. As is shown in the
next section, approximately equal proportions of students using one or other
of these methods were involved in each stage.

One highly encouraging discovery fma the data on examination successes
was the proportion of students in the entry sample who successfully
completed all parts of their qualifying examinations in the four-year period
under review, and not merely the first stage specified for the purposes of
our enquiry. About 16'4 of all respondents in the entry sample had achieved
this, the rates for individual groups being:

AIB - 19%, ACCS - 14,0 B.Sc. (iLcon.) - 15%,

ACWA 12%

(Tables R.2 and R.3214 33b, 3433: 35b and
36).

Our data on exemptions (Table R.4), suggest that few students would have
benefited from them.

2. TIi malugullgga 1161-0 BY 6TUDiiITS.

It was pointed out in Chapters Three and Vour that students are known
frequently to use more than one method of study while working for their
qualifications. From the data in our tables it is evident firstly, that at
least three-quarters of the retrospective survey sample used more than one



lett-led; and secondly that the uoet populer combinition wes part-time

oral ins'k;ruction in association wit'a correspondence. Table 1.14 shows
th..t among students using combined methods, the numbers using either

corree,)ondence or part-time oral instruction ae their main ,eethod were
about egad:

eamleke (763 stuceents): correopondence - 366

pert-time oral - 300

other methoes - 97

.nary sa.iple (1,327 students)2 correspondence - 594

part-time oral - 540

other methods - 193

There were only five stuents in both eamploo workik; uainly by private
tuition. The proportions usire, mainly full-time and unaided private study
were :bout 6cl Q0.Che

',lore detailed d:ta are given in the series of tables R.5 - 9.
Tables R.6 and 7 indicate that very few students used uore than two
methods in any one year, but that uany changed at least one of their
methods irou time to time. This 'shift' in Jethod is analysed in the
series of tables R.6 and 9. Compared with other aspects, however, these
arc of secondary interest.

From Table R.5 it can be seen that among s'aldents who use:-.. one method

only, the most calaonly used method (in every qualification-group except
AIB), was correspondence. This was a sole method for 19;e of the pass-list
sample and 24 of the entry sauple. The pro?ortions using part-time oral
instruction as a sole method were &A, and 171; for the two samples respect-
ively.

One other set of data which is relevant to this section concerns the
submission of test material and exercises. Only TA of the students wore
following self-tuition courses (Table R.21a), and were therefore not
expected to submit work for uarking. The use made of test papers and
exercises by correspondence students who did submit thou for marking was
shown to have boon limited except among students for external degrees
(Table R.21b) . More than 50ja of the students had under-used this device,
despite its importance in the framework of correspondence education.
Reasons for this should be sought in future research, but a distinction
needs to be drawn between the use by students of correspondence as their
uain study method and its use as a supplement to part-time oral study in
which other marking provisions may be adequate for the students' needs,
and nay in fact be as much as the students can cope with.

This leads us to the students' awn evaluation of their main study method.
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3 STIT441NT1 IwPall.),J10No a TH..

a. Emiauation of main method of stucz.

In (;uestion 7 we asked the students to c:.no,der eiLhtuen stAcments
about .,11eir methed of study, ecn O.L which, concerned one of six
elements which to,Lether encompassC. virtuallj uvu:y asp et of the student's
relationship with 'the institution providin6 his course: the lesson or
lecture ..iAuri.ily the exercise test material; provisions or marking
an feedback to the stuent; the lecturers or tutors; the scope for ask-
in questions as problems _rise; an the stueents' 'image' of the
institution. The stateients were evolve_ from comments ,A,'A'Ao by students in
our pilot survey (Appendi 4, ..nd do not apply to unaided private study.
Tho proportions of :Cull -time students were so sm:al, and their responses so
incomplete, thA we decided to omit them from this analysis. As there wore
only five private tuition students in the s:ple these too wore omitted; in
consequence the analysis concerns only students whose ..lain motho was either
correspondence or part-time oral study.

Thu response from students completing the questionnaire who used these
two methods was extremely high: the numbers of students concerned, and
those actually respondin, were:

AOS Wyk
C* P C P 0 E

Concerned 93 69 409 427 33 301
Responded u9 6b 402 427 332 300

lip4a.,11;con.)

120 43

114 42

Disragardint; the order in which the ',statements were presented to the
students, a gr-up ammgement is followed here for convenience in examining
the data. Tables in the series R.15, 16, 17 and 16 provide detailed data
by samples and by qualification- groups, but in general the two soaples did
not differ greatly, and 1J.rgely because of greater numbers the entry sample
data are more useful A this point. The data on responses as between degree
and professional students are in Tables R.19a and b.

,Groyo,I - Statements about of lessons and lect ures

(1, 7, 16)
(1) 'The lessons or lectures keep up one's incentive to study'

The part-time aethod was .Much more successful than correspondence in
this respect, but the professional students were less satisfied with either
method than the degree students. AIB correspondence students in particular
did not agree with this statement.

(7) 'The basic principles of the subjects are fully explained in the
lessons or lectures'

The proportions agreeing with this were not less than 71°A, except in
the case of correspondence students for degrees (37W.

.=11,1111.1.0

* "C" = correspondence method; "P" = part-time oral instruction.
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(1u) 11 rt t i:.t' rt
i. ht . the 1.,:eturos'

. L t .,tement 7.
The i5.3e. e,p,e(% wh) .,:.;ounte0 t.) 49,0, ,74!;ainst

114t Lh.4 .tLur thu Aher hnCt, eorrer.-
ndunoe V .4 "Jf; tut i;*U3t LAA! l Fshit 1,orcontce

ACCS utudonts (93g.

th1J A IA:44uLt; we ,r'thor 141,..t the uorzus ondonee

stient:i were _4.4 Lho wiwle lesa Li%tisfiu,: with c.dur!,-; atturini thln students
workIn 1.;:r 1,colewian%1 Iu 14fle,t,,n.J. i;ener-1, hr.vur, correspdndence
lens hro felt to be &.)od eolloce lucturw; exco)t in Ldepilvs: up
students' Interest, i,h,Jir will t,) erry n tudyin-

43u1) Ii jt-tt,.(AiuntP uxqrslaaaal tcot (5, 9, 11)

(5) 'Few Ln,mlodee ninod ia thoroujIly tooted by the o_orelaus

(.;cdrresponCeneo u.o juOcia the ..1)ru oificion;., method here, professional
In, der.:(a students alvd'An., :bout the samo deredntc.,es of agrooment (64 tnd
59x ros,uetivuly). Jogr,.0 tuuit oceivin part-tic ins'6ruction were
darticukrly uncertnia kbout thia feature of their course, only 36 4., :.:3reeing

.nd 27;0 beina unduci'ea. AIEJ students usin1, thA metho6 word the least
convince .bout it monc, dmfession..1 stufients.

(9) toulliciont ;;:au 1,mctice i tineu throuJI tests and exorcises elarin;;
the c')urse'

74 of both prc:tossiDnd degree students usin, correspondence agreed
with this: only 50k of professional :41d 300 of degree student,, using part-
time oral did so.

(11) 'Ono c:.nnot simply crib the mswors to exercises frola lesson notes and/
or text books'

Neither study laeClod secured very high 'acre& percentaos on this point.
They were strikingly low among professional students, where correspondence
had thu lowest rlting (24), 657v Oisagreeinb with the statemait. Degree
students r7teC part-tiao lower than correspondence.

One of the win advantages of correspondence over other study methods is
believed to lie in the quantity of exercises nd test material Available to
students. The response to this group ol stateaents tends to support this
view, althaudi it may be too easy just to regurgitate material rather than
handle it creatively. In this respec., however, part-ti_le oral study does
not soca to be very much bettor, accordin, to these responses.

Grow III - bta.4tuania211910 thgsimAgats!
11.4.2212119.11.4-JIZIAIW jNla

Seedbasic (3, 0, 15)

3) liaercises rkoC, and returne with little delay'
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The lewil ei ru. AJ%t witt this ste..ie was unifor..Ily not less than

75*- all .r;Yups 7; bot:1 but t:te e:Tresondence etiod

gener%lif seeroc: L.tLr purcurt.' than the other. ihL Io an astonishin

reo21-..., in view of t:,te wi;lespreA b.1iof tiL,t the time-1; in 0Atinj 4.1:4red

exercises Laeh c the stusei,ts is . dajor disaUvantau of the correspondence

mehod coi.:pared wit r1 stu4.

(8) 'Thu student is enabled to L.,:utie pro:r

ThJ cerres,endence meth.)d attr,,cted more suppoA in this respect than

part-time oraL stu6y, on t professionel arL. decree students, but the

levels oi agree_lent were hicher oJaen,..; the foriler. This 16 another remarkable

result, since it 12 ,;eneraLly assumed that contact with other students and

oral contact with a lecturer gro.ttly facilitate the assessment of one's

progress.

(16) leitudents arc helped to catch up when they fall behind'

Lareu proportions of students using both methods disagreed with this

statement. Among professional students, 64 using part-tim oral, am 53 ;

using correspondence, disagreed. There wore wide variations between the

professional groups workin by correspondence, and here AIB and ACWA sou..ed

much less satisfied than COS students. Uniformly low Ikreel percentages

wore recorded.

The claim of correspondence 'apologists that the r.lothod can deal with

students on as individual a basis au can oral study is supported here, at

least as far as the roLular processes of marking and feedback are concerned.

Whore correspondence falls short - in helping stragglers - part-tie oral

study does so too. But see further Group VI below.

(12, 141 17)

(12) 'The lecturers or tutors cjackly spot students' difficulties with their

studies'

This statement was accorded little acceptance, the highest 'agree'

parcentace being 40,6 (part-timo, ]c. (icon.) and the lowest 18', (correspond-

ence, professional). Thu AC WA correspondence students wore particularly

dissatisfied, but professional students by both methods disaLreed with the

statement to the extent of 43-44.

(14) 'Comments on written work are full and explain faults cleorly1

The students appeared to find little difference between the methods,

correspondence beInG less accoptablu, but neither outstandingly good. ACWA

correspondence students showed a particularly low 'agree' percentage (29).
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(17) fitu totems or lecturers t',ke 4 person :1 intereet in otudentel

;4at:recsI

Thie vve; sueote

pert-tibie

th-t

tieUy 'ecepted only e.on,; de: rue students using;

(71,.) 1A.J0 thin half J1 tt.W eoeienel students

with the et'Aenent, ,nd only nit 14. of prefer.a-

ional students usin6 cern: :),ndence ad vs.

The w rk ef carresv)naene tutoro is r...ted disconcertingly low on those

three criteri-., altLugh college lecturers, with all the A.:rant-goo accruing

from direct pereenal cent.ct, ere seen in little better light. .uo far ls

corrucpndence ic coneernea, these reoponses point cle.trly to the need for a

study if cerruspondence tutors .nd the special problems ana shills assoc-

iated with their work. mey note that the students are much more satisfied

with the procedural acpects of correspondence marking and feedback (Group III)

than with the actual work of tutors.

bi t (6, 10,

(6) r6tudents are encouraged to ask questions'

A high level of agreement ries recorded by all students using the part-

time oral method (LK; - 9Up), but only 20 - 25p of the correspondence students

agreed with this atltoment, 440 of the professionals registering disagreement.

There was a lot of variatIon between the professional groups for both methods,

individual 'agree' pwcentages being particularly low for AIB andfaVi..

(10) 'There is always someone to turn to when in difficulties'

students for professionel qualific-tions by the part-time method agreed

with this the most substantially (600. Correspondence received only 14 -

14, support, the professional students positively disagreeing to the extent
of 64.

(10 'Questions on tricky points are answered quickly and sensibly'

There was little difference between qualification groups about thiss

part-time oral instruction was much more acceptable (to 62 - 630, than was

the correspondence nethod (24- 250. Here again the 'agree' percentage for

ACW. correspondence students was particularly low.

This was the only group in which there was a substantial and consistent

difference in favour of either method. Correspondence colleges may take

account of students' special problems by trying to anticipate thou in

preparing course material, and by providing question slips, but it seams

that corresponderce students are much less confident of being able to turn

to their tutors or colleges in times of difficulty or crisis than are part-
time oral students. This may well have an important bearing car. dropout and

needs to be studied in detail in the next stage of the project.

tO, bout 10 ors 0 f z

with which their studied (2, 4, 13)

(2) 'The institution I have studied with seems efficiently run'

- 100 -
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In Lt4 etiteds 11 T ot.te,aent co..lovJaCied a level of

aLree-Lent, the le t enthuoiast c student WiNc the idart-ti.le de6ree gro:up,

)i wi,Jm )nly 64 ,,,ree.4 with it. 2h4re wao cnoideraLlo variati)n between

the proleosien%1 greuia) using part-ttae study, h.;wevers of ACIII

students _inot e A nr1,1_4; a_

(4) 'One c .n obta.Ln unbi.oea Aviee out things like eh ice of subjects or

couroest

Thu level of ':,:ree..lent with this stAe_ient I.:al fairly low, hit,hest

Ilcleel percuntae being* 55, )f part-tiue ar'al B.3e.(:::con.) students. Thu
low level of agreement covered correspondence students in X11 groups,

although the level a.4anz,LIB and 40dA students was uuch lower than it was
aong ACCS students. It was, however, notable that of 111 the eighteen
st%tymenta this elicited th) highest dercentagos of students who said it
did not apply.

(13) II would say that the ,aAn interest of tho institution is to promote
educAiont

wgree students differed little between methods: 54 of the corres-
pondence and 62p of the part -tire© students agreed. There was a much greater

difference between methods among the professional groups: here only 39(A, of

the correspondence but b4 of the p7.rt-timo students agreed.

Only slightly more than half of the responses in this group put the

respective institutions in a favourable light. Except on the ground of

efficiency, the image of correspondence institutions hold by these students
does not seem very bright. _although it is generally claimed that corres-
pondence students are less closely involved with their institutions and less
affected by it as an administrative entity, the occasions of contact between
thou and their college as an adLiinistrative body probably have a more
significant effect on their work than they do for students using methods
other than correspondence.

One general observation aay be offered hero: although the professional
groups are treated as a whole in the above analysis, it is worth noting that
whore the individual Groups exhibit considerable variation in their responses,
it is mostcommonly the AOCS group which shows the highest level of agree-
ment with the statement. The question whether this indicates bettor -than-

average provision for the secretarial students, and/or special problems among
the banking and accountancy groups, may boar closely on their achievement as

expressed through examination pass-rotes.

b. Evaluation of brief cot tents on study methods generally

By contrast, the response of the students to cuestion 5 was surprisingly
indecisive. Hero they were invited to evaluate brief comments in respect of
all the methods of study they had used, and not merely about their main
method. Possibly because their field of assessment was greatly widened by
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this ci%oleLr il,1 effort recl ectIon;

the proporti.JnJ of W.;u6entL; l'eLyondi positively to individv41 co.a,aunts did

not e7:c- A 3(4: in ,Jut 0,ne, 70.d wore undocidod in their view

it wAll thercl zio res;:onsos in th, tray trey

h.cve done ior .1lesta.on 7. but rec.o ble outline the, trona

IndicrAted by cuch ,r, :A.G.LL.L1 (;;. TrAl 1L.11, 12, anc, 13).

Here Jtu unt: were e,atted fr).1 conoicwreti)n in vi .;,y

of their 1.01, of respen:;e .1,4y ite1.:. Priw,Le tuition w,As also disreorded,

but unaided priv%te udy wit in the scope of sox. of the coelments.

BroAly the fettums tho orroo:)ondence .,uthod .aost valued by the sanplo

wen: represented by: 1) Thoroutsh; 7) dell piczned, and 9) Convenient.

Its disadvantaGes wc.re: Lavereonal; 4) i.i.-pensivo (but not thouGht to be

so by Liany of the students); 14) 3:4sy to 31,10k; and 16) Lonely.

Part-tiLe oral instrucLion 14,4s .aost acceptable for 3) Interest kept up;

5) Helpful eaarking; 11) Careful oaidance; 15) Geed teaching; 17) Diffi-

culties cleared up. Its ..J shortceelingo appeared to be 6) nark rushed;

and IC) Hinders home duties.

There w,;.1 littlu to cloose between the two methods as to 8) Social

sacrifices; 10) Tough; 12) rime consu.ainj and 13) Confidence inspiring.

In so Ear as unaided privato study vg.%s concerned, so many features of

that lauthod depend entirely on the habits and attitudes of the individual

student that there was iaovitably great variation in the responses. 'tea 9)

Convenient, was the only generally acknowledged comment in favour of the

method, while the disadvantages Jost strongly indicated were 8) aocial

sacrifices, and 14) elasy to slack.

The data from Question 5 are therefore limltedin their usefulness, and

servo beet as a supple:aunt to the findings fro,a Question 7. The general

conclusions from this section can be stated thus:

Students' interest and incentives te Loop on studyinL; soca to be maintained

boater by part-time oral study than by correspondenco, but in other

respects the lectures or lessons are widely approved by students using

either method.

Correspondence, is more generally approved for the quality and quantity of

exercise and test material.

Surprisingly, arrangements for the return of marked test material (widely

approved under both nothods), and for the self-assessment of individual

student proTess were more acceptable to correspondence than to part -tiro

oral students.

Both methods soca strikingly Unsuccessful in helping; students to catch up
when they fall behind.

Lecturers' and tutors' helpfulness and attitude towards individual

students wore not commended under either method, particularly not under

correspondence. This needs to be studied further.



Ftrt-tiae ;r.I ructi)n ouch ,o;re successful t ,rovidiwg
.iety net' when atudento neej!ec: .tsk :!ueetions on ,Ufficult points

effect ol this or drop:ut in corm Jondence
course s shiuld be inveoti.:Ao(1.

1oth further eductti. Trespondenc, coll,,.:es were in
eifieiently run, but in other ruspecto correo;;JenC4 nee colleges seemed
to ouifer fr ,m a rel:ttively poer

4. TH1.; Wil0 G.,ALLUE

Thu proportion of quectionnaire res,,endunts who sai they had dis-
centinued th,ir studies was 156, (Mbic 11.2), but as we have said at thu
beginnint of this chapter th.ot figure is almost certainly tress under-
estiate of the extent of student dropout and w. state. Loekin..; at the

re:tsons tcknowledged by the students for their discontinuance (in Table ROW,
there are points of similarity with the attitude of those who said they had
to 'interrupt' their studies (far a period of at least six aonths), which
sugjest that 'interruption' is frequently a preliminary to, or even a
euphemism for, dropping out of studies altoether. The three most common
reasons for interruption, in order, were:

1. The increasin6 demands of the students' job woult.: have interfered too
much with studies;

2. Audios interfered too much with domestic responsibilities;

3. The strain of combinint: study with work.

The four aost cos on reasons for dropping out of studios, in order, were:

1. The strain of cambinin,:; study with work;

2. Changed career plans, because of dissatisfaction with the job;

3. The increasing demands of the students' job woulC, have interfered too
much with studies;

4. Studies interfered too much with domestic responsibilities.

with one exception, therefore, the suae reasons are most commonly given for
both interruption dropout, only the order of frequency being varied, and
it may be that the difference between the two categories is largely a matter
of degree..

It is particularly significant that the strain of combining study with
work should be frankly recognised by both categories, bearing in mind that
we are concerned here with part-time students in general and not only those
whose main aethod of study was correspondence. In reviewing previous
research (Chapter Six, p.56), it was inferred that most students who give up
or fall behind do so for reasons which have more to do with studying part-time
than specifically with studying by correspondonce. The retrospective survey
data in Table R.37 indicate that 127 (130 of the 960 students in the sample
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wh:)no ,adn oluth.d of r tud w c crres ,ndonce ol their courses,

while W (14) of thu e44.) :;tudo!4Ls uoin tt ,..rt-til oral lauthod 00.

Oh thu 1-r :,he c,1041.t..on f these porcont-,es we wduld

n'st Le justilio,7. in .ssortin,..; ttit eirruspondence 'study io h-rdly ,sore

.ffecto,1 by dr,piu, than is ,rt-iole stu.y, but this is clu_rly

p..4s1Lility which sh,uU b4 tooted continuin ose.reh.

Thu valility ro:zn:, or inturruption discemtinuttnce which

were lchnwleduLt in ro4y to .114;stion ZO in 2.noth.x ,r1.;:iect which needs more

detzoiled study. There is ')bvieusly L,Iae betwun interference with
study by the C.elaands of )nels jet, ..:nd strain in cobinin,: work with study,
makimj it difficult to v-duate thot;e reasons ,ny ,sore precisely at this

stae. The effect of study in eo.lbination with dootestic coaaituents is a
little x)re a:acnble to Ruc%11i1v the proportions of students
in the enrolaent survey whose choice of study method (correspondence), was

largely determined by their domestic responsibilities ('very import-11M:

- 17) , and coup ring; these with the incidence of dropped out students in
the retrospective survey (under-estiiaated for the part-tilau student population
in ouneral), it sews prob%ble that in prctice daaestic responsibilities are
a more serious hindrance to study than the newly-enrolled students can foresee;
and that when the weicht of other deterrents is added to thou they become a

decisive factor.

The precise influence of these considerations on wastat.p, and of other,
extrinsic factors on which we present roue data in the next sucti)n, roust be
exalained in the continuation study.

5. Atil11 laa R ti C dTUDi i4TS

a. Toe ccommodzotion

When they strted on their -first or second sto studies in 1963, more
than At: of the students were livinL; with their parents (Table, R.25a), and
another 27A, in houses they owned or rentecl. here than , of these two groups
of students found their acc).raodation suitable for study (Table R.25b).
Student accolamods.tion is thus not likely to be significant feature in

conclusions about study and purforursIce, at least not at the bec,:inninc; of

the study period, but see the next para'Lyaph.

b. Mai or events and the period .ef the survey

Many students said they uoved house cover L1 times durinc; the course of
their studies. This 1.L.de the data cumbersome to classify and tabulate.

However, only a few chanGed their occupation, and about 1(40 6ot married.
Some of the students had children durinc the period of their studios.

c. Meet in the cost of study.

Relatively few correspondence students said they had tried to obtain

financial help to pay for their courses (Table R.22a), but most of those were
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successful (Tetle R.22b). The emieloyer appeared to be the .asst usual

provider of this help, with the lecel authority as the second source,
(i.s. the reverse of the eitu:tien ill the enrolment surveh. 14.ost of the

grents, except in the case of the AN,. students, wore unconditional
(Table R.220). ileeeens why 30 few correspondence etudents apply for grants,
end why m:e.-e empleyere still de net give them, micht well be investigated in
further reeeerch.

do Peid leave far etutz

Deta collected in reply to ,4uostLon shown in Tables R.20a and b.
It will be peen t:,et pnid le.eve wee ..;ranted ..east frequently as day or half-
dey release, .iti th-t meet of the students who received it were working for
the AIB end ACW qe.alific.tions. Nearly 40ci of the students had been granted
some form of le.Ne.

6. ON a....i.1-.11.0.TI0 i1 haTiLiins

This is another matter whose bearing; on wastage needs to be examined in
detail when noro cempletc data become available through the longitudinal
study. Data from students about the numbers of their examination attempts
(for both eamples in the retrospective survey), are in Tables in the
series R.32 to 35. The numbers of sittings differ considerably between one
qualification and another*. AIB students show up to 20, ACWA up to 16,
ACCS up to 6 and B.Sc. (cen.) up to 4 sittings.

It is perhaps as well to remember in considerinb this section of data
that wheree,s the degree examinations are divided into two parts, each of
which must be passed in entirety, the professional examinations are more
subdivided. Moreover the degree students may attempt their examinations
only once a year. But it may be significant that the highest numbers of
attempts, the longest periods of study and the lowest pass-Tates are
associated with AIR and 11011 It is a matter for conjecture how far the
continual grind of frequent attempts and fragmentary progress may be a cause
as well as an effect of performance.

Particular7 of students who did not sit for any of their examinations
are given in Table R.31. Nearly 9 of the registered students had never
taken an examination for their qualification. The differences between
qualifications wore very large: 3(4? of the degree students, and 1.75P of
the AIR students, had not been =mined. The proportion using mainly part-
time oral study who had dropped out before sitting any examination was 4,
against escp of students using mainly correspondence. Of the dei,rce students,
it must be said that most of the students constituting the unexamined 3(4)
had studied only for periods up to two years: the proportion of them who

* woe Chapter Five, pp./40 - 41, for a discussion of the examinationstructure for these qualificetions.
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nit
..ftur th n ye ;r;; only .amost

certin1j4 students wh, h..: never then di -j1 not return
th questilnnir,.

7. P0i704uTj

bel,,r)und. d2t. tlt. the studentu who ans.,ured the
retroseotive questionnire is of ,).rticul_r interest in se far ,s it helps
to exp.Lin uo

Lltressims alleste,1 by our other inforJ.ation
,7.bout but fur the resns c,iven at the boginninL: of this chapter we
should not Attoapt ,Any

coiAp%rison with the students responding
to the enrolment eurvey. 2,,i,xunces .:1 de in the fellowinc, text to thu enrol
Lient students :.re intended to eiaphasiso thu distinction between the two sets
of resoondents r :ther than to identify

significant points of reseublance.

a. Person4 c' ,t:;.

At first si_;ht the students who answered the rotros)uctivo questionnaire
appe,:r to differ little in persory:1 characteristics from their cJunterparts
in the enrolment survey. Fre.1 the data in Table R 26, it is ovident that the
tx.,-tnkin; students, though not quite as young as the 1967

correspondence, entry,
wore nevertheless the youngest of the professional groups. The majority were
between 20 4nd 30 years old, with the gro:Itest concentration at ago 21 to 24.
_.gain there wore greater proportions of AOUA and ,O0Li students age over 30,
and ,-. :lore even distribution of A006 students throughout the entire age range.
The external Jcgreo students, in both 1963 and 1967, wore a good deal older
than the others very few were under 25, and more than half wore between 30
and 50.

On the other hand there were fewer married students in the retrospective
survey. The AClik proportion was 34, in the entry saAple, as against 44 in
1967 (Table R 23a). oimilarly there wore fewer students with children livingat home. Table R 23b it appears that whereas ak of the degree students
and 23(p of the accountancy students in the 1967 survey had children, the
corresponding figures for 1963 wore 39'/v and 1C.: respectively. There wore
also notably fewer worsen in the 1963 survey. The overall proportion was 5X):
the 1963 proportin for B.,4c.(Lcon.) was about ij/c, while the 1967 figure wasabout 1 (Table R 26). These differences are relatively small, however, and
may reflect the special benefits of correspondence study for those whose

coaaituents impose some ltaitation on attendance at oral classes. Upto this point at least, the students represented in our enrolment survey are
basically the sr.= kind of people as parttimo students wore in 1963.

The t;ener-J. pattern of thL data rogardinL; students' occupational status
is also larooly the sa,le for both slrvoys, although there are so= suggestive
shifts within this (Table it 24a). To take one exaiaple, the proportion of
ACJS students euployed in education (i.e. teaching, as distinct fr:Ju
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administrtive And with educ..tion auth-drity), was

in the enrol unt survey, but is only in the retrospective survey. i.iuch

more rezr.rk!WL: is ithe f..ct tut the .a..)prtien of B.:3c.(con.) students

empleyed in educ.tian w s ever in 1963, cemred with 35r. in 1967. FrDia

this 1.. at ubservtion the question -.rises whether thy, hither 1963 figure

illustv..tes the hinrt of in our data .1.t the be -inninc, of this

chapter, ..Lnd is therefure evidence that 1.3.c.(2con.) candidates in the

teaching' profession achieve hiLher euccess-r .te than the :54.le candidates

in other occup..tiens. This is the kind of possibility which might be invest-

igated in f)llowin, the progress of the 1967 entrants. If this is not the

explanation, the difference between the two percentces may be either a

consequence of recent improvements in specific provision for teacher- training,

which could have reduced the number of external decree candidates formerly

recruited from the educational catejory, or a further reflection of the fact
that the 1967 students were mainly correspondenco as distinct from part-time
students.

b. Data on educ:tion and ')revious stud attainments

Particulars Df the full-time education of the students are given in

Table R 27. with the 1967 entry, theAlB students included about a

quarter who continued full-time school or college attendance to the age of
1C: a slightly larger proportion complotod it at the ago of 16, hardly any
continuing to 19 years of a6e. Noarly half of the accountancy students had

coupletea at 16 (more than in the enrolment croups), and only about 15c/c,

continued to 1L:). The _,GUS students in 1963 contained higher proportions

who continued full-time education to the azes of 19 and 20 than either of
the other two professional student croups.

The Dorformance of the professional students in G.C.Q. is substantially
the sane for both surveys (Tables R26 and R29). .:(2ain the AID students

achieved the Iii host proportion with six or more 101 levels, .1006 showing

a preponderance of students with only one or two. 1.1 level also the
AID group did distinctly bettor than the other two groups. But as in the

enrolment survey, the external dej.eo students were outstanding in this
aspect, despite differences between the entry and pass-list samples. Nearly
40% of thb entry s-Imple continued full-tine education into their twenties.

In the pass-list sample, only about 24 continued after the ago of 13, c.nd

over 30cp had completed by the ago of 16. The 1.11 level achievement of both
samples in 1963 was markedly better than of students for the other three
qualifications.

Details of advanced qualific_tions previously obtained by the students

(Table R30), reveal differences of two kinds. First, there arc differences

unlikely to be associated with bias in our data, which seem to confirm a

conclusion reached when we considered stuelents1 objectives in the last

chapter, namely that most of the 1967 entrants thought it !important to be
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weil quail...Lied'. For ux-;.4ple, _LOS -./1,2L ANA students in thu 196'7 survey
include hiLher proportions of grdu,tes than in 1963. tore of the 1967
external degree c.:.ndidates :lref_Ly have a final professional qualification
than either of the 1963 s.iiples. in terms of numbers of previous qualifi-
cations, the: record i :ur 1967 is, on tho whole, slyerior to that for 1963.
One e;:ception to this occurs with the bankin students, their lower level
of previous attain: ent in the 1967 entry almost certainly bcin due to the
part this qu:lific,Aion plays in the career structure of the bankini;

profession, and the effect of this on rung people entering the profession
straihht from school.

Differences of another kind which may well be a product of bias suem
to support the view that successful part-time study is closely associated
with previous study achievement. For instance we see that the proportion
of graduates to be found among the 1963 eandidates for external decrees
was 30/0 (in the pass -list sample), but 19,4:, in thu enrolment survey. The
same group of studunts included 4O of certificated teachers in the
retrospective survey, but 31% in the enrolment survey. Similarly students
working for professional oxaninations in 1963 already possessed other
professional qualifications to a greater extent than did those in 1967.
(Compare entry sample, LOOS 1963 - ACUS 1967 - 110.

41t this point, therefore, we em say that while the two sets of students
are similar in personal and social aspects, differences can be observed in
educational experience and attAnmont. NoWithstandinL5 the probability that
these are clue to imbalance in the data, or to that basic difference between
the two sets, these differences sutsc,est that throuL;hout any continuing
study of the enrolment students it will be necessary to trace the relation
between previous study experience and subsequent performance.



Chapter Ten

CONCLUSIONS FROM OUR OUN AND

PREVIOUS RESEARCH
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In this chapter we suaaarise thu conclusions which are supported

by the research described in this report, includinb the material

treated. in Chapters Three to mix. The final section sets out linos

of future investi6ation ao the basis for A continuation study on the

enrolment suple.

S

1. The numbers of home-study candidates using correspondence

courses to prepare for advanced qualifications are very

substanttals a conservative estimate of the current total is

75,000 stuuonts. This does not include students for G.C.L.

examinations, which in themselves form a major area of

correspondence study; at present there are about 11,000

preparing for 'A' level subjects alone.

2. A far ,,creator proportion of correspondence students are

preparinG for professional qualifications than for external

degrees. Athin the professional field, correspondence study

is relatively little used in preparing for scientific qualifi-
cations.

3. Nearly half of the students using correspondence study to

prepare for one of the qualifications within our scope live in

the oeuth Zast region of .J;ngland, and more than a quarter of

them within the Greater London County boundary. This prepond-

erance is coincident with areas of major economic opportunity

in which there is also exceptionally good provision for part-
time oral study.

4. The students' decision to study by correspondence rather than

by another method was not forced on them by the lack of avail-
able oral classes. Only about 40$ of them live outside design-
ated conurbations and other highly urbanised areas with a popu-

lation less than 250,000. Making allowance for some degree of
urbanisation in the areas of this group, the proportion who

might experience difficulty in finding facilities for oral

classes is likely to be substantially below 40%.

5. The decision to study by correspondence appears to be the out- (p.79)

come of positive expectations about features of the correspond

ence method. Other considerations such as the occupational and

domestic circumstances of the students were secondary to this.

(p3(5)

(p.38,
pp.13-16
pp24.25)

(p.80)

(pp77
80-81)



Reasons for study

6. The importance of ban., well quAiiied was in itself the (pp.86-90)
dominant fector in tile-students' decision to :xepare for

their chosen quIlifiwtions. The recreational aspect of

study wee the luast important reason for it. the fact

of cuelification w s the dominz.nt objective for all student

groups, thu fellewik; subsidiary reasons for study were

associated wits the individual qualifications:

grokpssional euelificationq. Audento for 'ale three (pp.66-88)

professional qualifications were iaainly concerned to secure

advancement in their jobs, in terms either of promotion or of

expertise acquired, or both. kor the accountancy and secretarial

students, the intrinsic interest of their subjects and the

desire for a change of occupation were adcitional reasons.

Only the secretarial students felt it necessary to repair

gaps left by their earlier education.

....661212Li.L21AacAlisla0. The external degree (pp.80-69)

students appeared to be largely activated by the interest of

their subjects and the pleasure they find in study. Important

reasons were associated with advancement In their career, but

not necessarily in their present occupation. Les6 than half

were concerned to make good deficiencies in their previous

education.

aaL.F4 'AI level. The great majority of the IA' level

students were studying with a view to taking higher qualifi-

cations later*. This fact, and the interest offered by their

study programmes, wore paramount incentives. Complementary but

secondary were the need to make up for lacks in their previous

education, and curiosity about their own ability to pursue a

sustained course of study.

7. Nearly all the students are paying for their correspondence

courses themselves. there financial assistance is being

given, the most usual source is a local authority, employers

making a smaller contribution. There was no evidence that

students generally regarded this as a deterrent to study. It
is therefore assumed that they saw their expenditure as a
worth-while personal investment.

(pp.89-90)

(pp.90,
102,

104-105)

* For example a teaching qualification. (bee Vol III, Appendix H.)
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S. Lven fro.. a success-biased saaplo it appeared that only six (p.95)
out of ten students for advanced qualifications were able to
complete balk of their tot:A. course successfully over a four -
year period; in the same sample and over the same period the

proportion who completed the whole course was 16.

pout wasi wastzup

9. The incidence of dropout appears to be hiL:hest in the early (pp.94,
stages of a course. This supports the findings of previous 5154)

research.

10. The reasons students give for dropping out tend to be of the (p.103)
same kind in correspondence as in part-timo oral study, i.e.
they relate to the difficulties of studying part-time rather
than to features of the particular method. This, too, supports
previous research.

11. The reasons for dropout most couaonly acknowledaed by the
students are the same as for protracted interruption of
studies.

(P103)

gmausioas JZOUT MITHODS_g STUDY

12. Nearly all part-time students for the advanced qualifications (pp.95-96)
within our scope made use of oral instruction and/or corres-
pondence as a method of preparation, the proportions of them
who were studying unaided being apparently very small indeed,
and the numbers aaking use of private tuition negligible.

13. In a success-biased return about three-quarters of the (p.96)
students combined correspondence study with oral instruction.
In a more representative group (the enrolment survey), the
proportion of correspondence students who planned at the (Table 4t.;.11)

outset to combine these two methods was .bout 16%.

14. Data based on a moderate response showed little difference in (11495
examination performance and the incidence of dropout between 103-104

students whose main study method was correspondence and those
who wore following mainly a parttime oral course.

15. Evaluation of correspondence and part-time oral tuition which (pp.97-103)
was undertaken by students with experience in the particular
method inacated that:

a. The basic course material provided by both correspondence

and fuvther education colleges is widely acceptable, but
oral tuition is the more successful in maintaining the
students' interest and incentive.



b. OorreworLence courses provie a.;re lective e%ersise
and test mterial Jr.t.time oral caurees.

c. Both types of institution are quicL and efficient in carrying
out procedures for returnin, mLxked work to students,

althouJI the cerrosponetence colle es aro tLe bett-r of the
two in this resect.

d. Thu corresponLenee .lethod is more helpful to 3tudents

atteaptinv ,) _seess tLir own proross.

e. 01.4 instruction is :mach vi.ef erred to the correeyendenco

method ;or the quality uld speed of :its response to
students' indivieual problems questions.

f. Both typos of colle!;e are considered administratively

efficient, but the correspondence otudont's image of
his college is otherwise unimpressive.

e. The attitudes of lecturers and tutors kvear to fall far
short of the needs of etudents usinc, either method, but
particularly of those usinr:, correspondence.

h. Both methods are widely considered unhelpful when
students fall behind.

OMPLusiom41123'(ULIAILala.0024.a_UU4ak

16. The extal:WIAU4=1:1-41Wiat..24, Although these are few in (pp.77,
number, the academic level of their study programme justi 84, 88)

fies particularisation. It is notable that:

a. They are the only qualification group whose use of the

corresponilence method was substantially a consequence of
the lack of oral provision.

b. Nearly all of them already hold advanced qualifications.

Their evaluation of study objectives indicates that they
are more likely to be seeking another advanced qualification
than making use of opportunities for education which they

have previously missed.

17. Tjaggtasl_gauw_tildsebir. On the evidence

provided by their awn evaluation of study methods, their
examination performance in comparison with the degree and
secretarial students, their concern with subject special
isation and the data on examination attempts, these students
appear to have special needs and problems.

(0.97-103,
94,
86-87)

GLNERAL maps/auk

18. On the whole, examining bodies and professional associations (p.43)
under whose aegis the students are preparing for qualifi
cations show little, if any, practical concern with the
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manner and effic%cy o proper :titan :11C. tuition.

19. Routinely-ceilootedand uniform statistics of correspond- (pp.37-38,
:nee students are %lmost completely lacking from any source. 43)

20. In overall impression fro,: our research is th:t students

exhibit something in the n%ture of addiction to the habit
of study for Av::nced ou,..lific:tions. If this is valid
observation, the effect is presumably related in some way
to positive %chievement.

21. Given r'. sample of students as comprehensive and hetero-
geneous as that identified by the enrolment survey, the scope for
enquiry and experiment is so wide, :.nd the initial data so
suggestive, that definitive lines for a continuing study of the
field need be limited only by the time resources available. At
this stage the following lines of enquiry seem to merit inclusion:

I. Detailed observation of students

zalifi.,_a__Itiwlictou, with special reference to*examination perforno.
ance, number of examination attempts, incidence of dropout/wastage/

interruption, etc., in the light of:

a. s ric.,garict social, ir tanges, for example:

i. Age, sex, marital status;

ii. Basic education;

iii. kajor social events during study;

iv. Domestic responsibilities;

v. Type of accommodation;

vi. vinancial assistance with cost of study.

b. he vious o 0^ stu t io
0. Their objectives as initially acknowledged, and

as subsequently evaluated.

d. apir use o f t ilajtudy methods available to the4, singly and
in combination: initial intentions: ultimate usage.

.5

on propxeus.

st 1 el

a. Hethods of issuing course material to students;
b. Proportion of work submitted for marking and comment;
0. Role, responsibilities and problems of tutors;
d. Tho method as an adjunct to on-the-job training;
o. Oral courses as an optional supplement to postal tuition:

provision, effectiveness and student support;
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f. Thy: college as an adiainistrativo entity: involve aent;
g. Student evaluation of textures and aspects.

III. ki&-iled study on, drpwoutiwasta:?e, supplementary to I. above.
a. Analysis of fuctors unaerlying acknowledged reasons;
b. Possible relation of interruption of Jtudics to

pattern of dropout;

c. Methods of roducin,; incidence, and possible action
rose_xch to prevent interrupters from becoming dropouts.

IV. of_apvision tQF

a. Comparison of porformance ..and needs of students in

(i) conurbations,

(ii) other areas;

b. Usage of existing provision;

c. .special noeds of students in 'other areas', particularly
B.,c.(Econ.) students.
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Table: L.1

j)1STRI.a1 ii t.4 '4'411.4111.1.1113',1

A:;CaIrg;D X OUAWIICATIONS

Cateory
C.C.S.
!AI ACCS

Level
AIB ACWA

B.Sc.
( ;con.) Total

,

-

Questionnaires
sent

11,260 675 4,645 2,790 675 20,045 I

Usable quest-
ionnaires
received

7,135 331 2,652 1,466 493 12,077 I

uestionnaires
received as 40
of question-
naires sent

63.37 49.04 57.09 52.55 73.04 60.25

Vote: 1,227 questionnaires were rejected as unusable, e.g. because

they were froa students living outside the area of the survey,

or who were in fact re-enrolling.



Table: E.2

R1

.I.J*.aikika.r.4

Number of subjects
in G.C.E. IA' level

Numbers enrolled
i (per cent)

1

2

3

4

5 and more

Rejects

Nale Female

30.36 29.26
(2,166) (2,088)

11.59 9.32
(1,398) (665)

6.55 1.78
(467) (127)

0.87 0.20
(62) (14)

0.31 0.06
(22) (4)

0.14 1.57
(10) (112)

Total

59.62
(4,254)

28.91
(2,063)

8.33

(594)

1.07
(76)

0.36
(26)

1.71

(122)

T OTAL 57.81
(4,125)

42.19
(3,010)

100.00

(7,135)

Note: Figures in brackets indicate the actual numbers involved.



Tcs.ble 11.3(a)

RT.§:T 0

sui.:21.4.,

Subject*
Code No.

1

2

3

4

No. of Students Subject
Code No. No. of Students

47 1. 25 101

5
It

26

51 27 34
2

81

5 270

6 134

7 39

8 830

9 249

10

11

12

13 1,152

14 510

15 2,182

16 2

17 401

18 701

19 35

20 120

21 11

22

23
1

24 1,126

* See Appendix C for coding system

29 .51

30 308

31 757

32 5

33 1%

34 373

35 4

36 8

37 6

38 3

39 447

40 1

41

42

43

44

27

67

51

1

45 8

51

47 88

123



Table E.31(b)

Subject*
Code Ho.

1

2

3

4

5

6

7

$

9

10

11

12

Iv LLED.FOR EC ON j_SU.

ale

0.60 C.14
(13) (3)

4111 411

0.88 0.77
(19) (16)

0.05
(1)

3.23 4.31
(70) (90)

0.83 1.68
(18) (.35)

0.18 0.14
(4) (3)

6.33 2.54
(137) (53)

1.99 0.77
(43) (16)

IMO

13 13.07 3.64
(283) (76)

14 3.55 2.83
(77) (59)

15 15.51 45.07
(336) (941)

16 0.05
(1)

17 2.54 7.47
(55) (156)

18 7.76 4.79
(168) (100)

19 0.97 0.14
(21) (3)

20 1.11 1.96
(24) (41)

21 0.05 0.24
(1) (5)

NO

22

23 0.05 -
(1)

24 7.62 12.12.
(165) (253)

* See Appendbc C for coding system

Subject
Coda No. Male 'female

25 1.20 0.91
(26) (19)

26

27 0.23 0.91
(5) (19)

26 0.51 0.38
(11) (8)

29 0.51 0.10
(11) (2)

30 3.69 1.72
(80) (36)

31 9.00 3.98
(195) (83)

32 0.05
(1)

33 4.39 1.01
(95) (21)

34 2.40 0.42
(52) (9)

35 0.14
(3)

36 0.14
(3)

37
(1)

38

39

40

41

42

43

44

45

IMO

3,28 0.72
(71) (15)

0.52 -
(22)

1.85 -
(40)

1.20 0.19
(26) (4)

0.05
(1)

46 0,52 0.10
(22) (2)

47 1.39 0.42
(30) (9)

48 1.66 0.42
(36) (9)

T OT AL 100.00 100.00
'11,16.1_6 i2,,0881



Table E.3(0)

Subject
Undo Noe

12WJT1 IBUTION OF 6TUDENT6 WHO TOOK TWO SUBJECT,

G.C.E. 'A' LEVEL X SEX.

i'Iale

1st 2nd
Subject Subject

1 14 5

2 -. -
3 5 1

4 -

5 14 24

6 13 8

7 8 1

8 153 146

9 47 27

10 - -

11 - -

12 - -

13 240 153

14 39 97

15 200 84
16 . 1

17 24 22

18 94 129

19 2 5

20 7 8

21 2 1

22 -

23 - -

24 101 186

* See Appendix C for coding system

Female

1st 2nd
Subject Subject

3 1

19

5

3

52

16

1

25

9

2

35

9

53 42

12

267

33

35

2

59

80

74

1

9 11

6.11 -
-

183



0

Table L.3(c) continue2..

Subject
Qedu No.

25

26

27

28

29

30

1st 2nd
Subject subject

11 18

10

3

67

2

13

14

31

31 209 61

32
2

33 31

34 33

35

36

Female

1t 2nd
Subject Subject

3 13

2 3

6 5

1 3

9 3

38 11

11 3 3
140

1 29

1

37 1
1

38

39 48 122

40

41 2

7

43 2 6

44

45
5

46 3 14

11 8

5

2

6

5

47 4 16 2
48

8
9 33 2

0.1111111111m

1 i398 1,398 665

Total number
of students

mommorip
665



T
a
b
l
e
 
L
'
.
4
(
a
)

E
la

C
ia

lT
A

G
E

 D
IS

T
R

IB
U

T
IO

N
FA

Z
Z

T
IO

N
S 

IN
 P

A
R

T
/S

.F
O

R
 A

.C
.C

.S
.

C
a
t
e
g
o
r
y

I
n
t
e
r

I
n
t
e
r

&
P
a
r
t
 
I

1
i
n
t
e
r

&
P
a
r
t
s
 
I

&
 I

I
'
I
n
t
e
r

&
Pa

rt
 I

I
T

ot
al

e
x
e
m
p
t
e
d

N
o
 
e
x
e
m
p
t
i
o
n

G
R
A
N
D
 
T
O
T
A
L

P
e
r
c
e
n
t
a
g
e
 
a
n
d

n
u
m
b
e
r
s
 
i
n
v
o
l
v
e
]
.

!

; i I

30
.5

1
(1

01
)

1

9
.
0
6

(
3
0
) .

.
_
.
.

1

2.
42

(8
)

i

2.
12

(7
)

44
.1

1
(1

46
)

5
5
.
0
,

.
0
,

(1
85

)
10

0.
00 (
3
3
1
)

T
a
b
l
e
 
F
.
.
.
4
(
b
)

PM
C

E
N

T
A

G
E

i D
IS

T
R

IB
U

T
IO

N
 O

F 
E

X
E

,J
PT

IO
N

IN
 P

A
R

T
 I

 I
'M

. 1
..1

,E
.

.1
11

1 
-4

11
11

11
=

0.
11

1.
4

c
a
t
e
g
o
r
y

P
a
r
t

I
N

o 
ex

em
pt

io
n

T
O

T
 1

3.
1,

Pe
rc

en
ta

ge
 a

nd
n
u
m
b
e
r
s

in
vo

lv
ed

15
.5

0
(4

11
)

84
.5

0
(2

,2
41

)
10

00
00

(2
,6

52
)

T
ab

le
 I

t.4
(c

)
E

s J 
z 

z 
J

o 
N

 o
 F

 E
x-

fi
liv

fp
no

s

1
C
a
t
e
g
o
r
y

1

P
a
r
t

I
.

P
a
r
t

I
I

Pa
rt

s
1
 
e
z

II
__

__
_

Pa
rt

s
L
 
&

II
I

Pa
rt

s
1,

11
 e

t. 
II

I

-
-
-
-

Pa
rt

s
Pa

rt
s

Iy
-a

 &
 I

v 
I 

i,n
ym

&
 I

v

-
-
-
-
7
-
-

Pa
rt

s
1,

11
,1

11
 &

-
-
-
-
,
.

i
T

ot
al

v 
I 

ex
em

pt
ed

I
N

o
;

ex
em

pt
io

n

-
-
-
-
-

1
.

..
,

+

G
i
t
s
i
.
L
.
L
,
 
1
,
1
.
a
t

g

I

P
e
r
c
e
r
i
t
a
l
e
 
a
n
d
I
;

n
u
M
b
e
r
a

...
!,

;

I

in
vo

lv
.4

.
1

1f
,;.

.8
9

(
2
3
3
)
1 1

2.
46 (
3
6
)

9.
62 (
1
4
1
)

r

0,
27
(
4
)

y

2.
93 (
4
3
)

...
...

...
.._

...
...

...
_.

..

,

0.
75 (
1
1
)

i I

3.
48 (
5
1
)

0
.
1
4 (2

)-
i ;

i

3
5
.
5
4

(5
21

)
i I

64
.4

6
(9

45
)

10
0.

.0
0

(
1
,
4
6
6
)

N
o
t
e
:

F
i
g
u
r
e
s
 
i
n
 
b
r
a
c
k
e
t
s
 
i
n
d
i
c
a
t
e
a
c
t
u
a
l
 
n
u
m
b
e
r
s
 
i
n
v
o
l
v
e
d
.



Table 45

Region

North..
ern

Total

'GA011 A.0.0.3.

1 1.51
(5)

2 0.30
(1)

ELEGIoNAL PERGENTA0 DISTR1BITTION OF

3

York.
shire
and

Humber-
side

eIMPOINIIMMI.^

4

TUDENT::; X (4111011q

1.32
(35)

0.60
(16)

1.81 2.75
(6) (73)

3.63
(12)

4,53
(15)

5 3.32
(11)

6 1.51
(5)

7 0.30
(1)

6 1.51
(5)

A.U.W.A. !1.3.Se.0;con)i.CE. 'A' 41 Qual'ns
LOVOI co:abined

1.23 1.62
(15)

i
(8)

0.41 0.41
(6) (2)

3.07
(45)

4,68 4.71
(124) (69)

..NOMIMM.1. OM*

2.55
(68)

1.21
(32)

0.5)
(14)

0.15
(4)

2.64
(70)

Total 11.18
(37)

North
West-
ern

9

10

11

12

13

3.32
(11)

0.91
(3)

0.91
(3)

0.91
(3)

2.72
(9)

J

7.09
(1G8)

4.26
(113)

1..32
(35)

0.49
(13)

0.45
(12)

3.36

(89)

3.25
(16)

5.27
(26)

2.73
(40)

136
(20)

0.55
(8)

0.14
(2)

2.59
(3C)

7.37
(108)

1.42
(7)

1.62
(8)

1.22
(6)

2.23
(11)

0.93 1.09
(66) (132)

0.29 0.38
(21) (46)

2.47 2.62
(176) (316)

Total

East
Mid-
lands

8.76 9.88
(29) (262)

14 0.60 0.45
(2) (12)

15 0.68
(18)

16 3.93 4.49
(13) (119)

4.16
(61)

2.46
(36)

0.55
(8)

0.21
(3)

5.32
(78)

12.69
(186)

0.82
(12)

0.55
(8)

5.53
(81)

6.49
(32)

4.67
(23)

2.03
(10)

0.20
(1)

0.20
(1)

10.75
(53)

1.01
(5)

0.20

(1)

5.07
(25)

Total 4.53
(15)

5.62
(149)

6.89.

(101)
6.29

(31)

3.69 4.09
(263) (494)

2.23 2.39
(159) (289)

0.97 1.16
(69) (140)

0.52 0.58
(37) (70)

0.18 0.17
(13) (20)

1.67 2.01
("9) (243)..1

5.56 6.31
((397) (762)

3.71 3.92
(265) (473)

1.70 1.70
(121) (205)

0.21 0.33
(15) (40)

0.38 0.36
(27) (46)

3.14 3e46
(224) (4.12)

9.14 9.79
(652) (1,182)

0.46 0.53
(33) (64)

0.65 0.60
(46) (73)

3.06 3.78
(218) (456)

4.16
(297)

4.9.1
(593)

* See Appendix 0 for coding system



Table E.5 ciatinuod.

'Code A.0.0.3.
Re gi

West
Mid-
lands

Total

1111.

1

18

19

20

21
Last
Anglia

South
East

3.02
(10)

7.55
(25)

0.60
(2)

A.I.B.

3.05
(61)

0.23

(6)

0.34

(9)

2.94

(78)

1,......
6 56

(174)

4--
2.60

(69)

1111011!..

22 3.35
(117)

23 1 7.25

(24)

24 0.60
(2)

25

26 0.91

(3)

27 5.14
(17)

,B.Sc.(Lcon)

4.3(71)

0.55
(8)

0.41
(6)

3.55
(52)

22.25

(590)

11.31
(300)

0.60
(16)

0.30

(8)

0.75
(20)

11.95

(317)

9.35
(137)

1.84
(27)

22.37
(328)

9.67

(142)

0.89
(13)

0.27

(4)

0.14(2)

7.16
(105)

Total 49.25 147.17
(163) (1,251)

South
West-
ern

28

29

40.52

(594)

0.91(3)

2.72

(9)

1.24

(33)

7.05
(187)

Love'
All qualins
coainod

3.25 2.64

3.85
(19)

8.72 I

(43)

81.3
(9)

23.12
(114)

11.97

(59)

0.81

(4)

0.61

(3)

0.20

(1)

8.52

(42)

3.04
(180

0.51

(36)

0.32
(23)

3.10
(221)

(367)

0.50
(60)

0.33

(40)

3.15
(380)

6.56

(468)

2.23
(159)

7.01

(847)

..111.1

2.20
(266)

27.05
(1,930)

11.45

25.50

(3,079)

11.11
(817)

(1,342)

0.63 0.66
(45) (80)

0.53 0.44
(38) (53)

0.59 0.56
(42) (68)

11.44
(816)

10.74
(1,297)

49.01
(5,919)

45.23
(223)

51.69
(3,688)

1.57 0.61
(23) (3)

2.73 3.65
(40) (18)

Total 3.63

(12

1 1.16
(83)

5.31

(379)

8.30 4.30
(220) (63)

4.26 6.48
(21) (462)

1.20
(145)

5.24

(633)

6.44
(778)



Wcaos

con lLued

30 : 0.91 0.60

A.O.W.A.

(3) (1:)
0.30

(1)

Tozal

111 IMO
33

Soot.
land

Tot:a

Rejectet
or 3.32

(rills 11)

34

35

3.02
(10)

0.87
(23)

3.13
( -3)

4.60
(122)

0.08
(2)

0.04
(1)

0.11
(3)

0.6E)
(10)

0..34
(5)

2.80
(41)

. ( a,eon) a.0 AI
Luvol.

U.76 i

(54)
0.63

(45)

3.49
(249)

:3.82
(56)

1.77
(26)

0.96
(14)

4.30
(63)

(1)
0.81

(4)
4.06

(20)

All qu:.:,1 t ns
combined

0.70
(84)

0.65
(I8)

3.30
(399)

RONWINR.111111.N. 0.41.11M..11. OM. 11,111RUMINIONOMM

5.07
(25)

4.88
(348)

2,64
(13)

0.61
(3)

2,43
(12)

AMON 411111,0

0.74
(53)

0.58
(41) I

2.51
(179)

4.65
(561)

0.81
(98)

0.53
(64)

2.18
(263)

4.53 0.23 7.03 5.68 3.83(15) (6) (103) (28) (273)

-----1------,
i3.28

I 1.50 0.41 1.79
i(2) (128)

111.111MIMINENNEMonow

TOTAL

3.52

(425)

(87) (22)

1

RmaRgo,aggegykaellallIMINI1.111111.,

2.07
(250)

100.00 100.00 100.00 1 100.00 100.00 100.00(331) (2,652) (1,466) (493) ! (7,135) : (12,077)

Vigures in brackets indicate
actual numbers involved.



f

11:1.1112.

o'HOWL..4 OF STUDENT UY CONU23.13.d1:0113, ZTC

11111Y11M ~ Allfte11111111111
0.....totory A.G.O.S. A.I.B. A.0.1i.A. ::.Sc.(k:«con) G.e.i1;.1 ;di ciun.1,na

c.,,11%.nod1 4.0+ 71014~~
C,,A.arbv.t.i.one 57.40 46.15 49.25 50.71 $0.44 49.56

(190) (1,224) (722) (250) (3.599) (5.985)

14:Lnar conurbitlone 14.20 9.54 10.37 10.35 9.37 9970

(47) (253) (152) (51) (668) (1,171)

Rout:U.100re 25.08 41.03. 38.88 38.54 38.40 38.68

(83) (1,088) (570) (190) (2,740) (4,671)

No iniJrri.ltion 3.32 3.28 1.50 0.41 1.79 407
(11) (87) (22) (2) (128) (250)

TOTAL 100.00 100.00 100.00 100.00 100.00 100.00
(Percent :1v roanded off) (331) (2,625) (1,466) (493) (7,135) (12,077)

.Tote: Jrrivirl.kitions - code 1,4,9,10,17,22,23,33
iiinor conurbatIone - code 2,5,6,7,11,12,14 ,15,18,19,24,25,26,28,30,31,34
Re.m.inders - code 3,8,13,16,20,21,27,29,32,35

4.104040FArx=544.6.:f.:.;.:7171. ::=7.11-1*



g

T 1:01,1 1* 44

11.1.t.t" .-1)1,403

Lumbor of ohildro.
GRAND TOTAL

T.411 with ohildron Porcontlao1 2 3 4 5
ohilJron. rounlod of1............i.

G.O.E. 9.22 8.76 4.23 1.37 0.90 24.48 75.52 103.004,1 Loyal (658) (625) (302 (98) (64) (1.747) (5.33 (7.135)

A.0.0 3. 12.08 14.80 5,14 2.42 1.21 35.65 64.35 100.00(40) (49) (17) ((i) (4) WO (213) (331)

A.I.B. 401 3.24 1.28 0.15 0.26 9.465 90.35 100.00(125 (36) (34) (4) (7) (256) (2,396) (2,652)

A.O.W.A. 11.12 8,39 .73 0.75 0. 23047 76.53 100.00(163) (123 (40) (11) (7)
.

(344) (1,122) (1,466)

B.So.(Boon ) 16.23 18.26 6.29 2.23 0.41 43 41 56.59 1 00(80) (90) (31) (11) (2) (214) (279) (493)

Rote: Figuroo in braokoto inaioate actual

tiutilborta involvod.

-12.



Thblo E7

VI-tpliTAGL DISTRIDIT.Lat OF OccquT 011AL

3TATvk.L.E.201.a.ig

Gourae Ito
data

Un-
ot..play 1

Dia-
able? Itotir... Student House-

wire EaDloyea
-

TOTAL
i round-
ed off

G.00F4 1.82 2.34 0.20 0.67 14.83 11.63 68.51 100.00Iii.1 Level (130) (167) (1.4) (0) (1,058) (830) (4,888) (7,135)

A .0 .0 .3 . 0.60 2.42 - - 9.67 1.51 85.80 100.00(2) (8) (32) ( ) (284) (331)

A.I.H. 0.53 0.23 0.04 0.04 0.38 0.4 98.68 100.00(14) (6) (1) (1) (10) (3) (2,617) (2,652)

.1.0.1/ A. 0.68 0.89 0.07 0.07 3.82 0.07 94.41. 100.00(lo) (13) (1) (1) (56) (1) (1,384) (1,466)

B.Sc. 0.31. 1.22 0.20 - 6.29 3.25 83.24 100.00(soon) (4) (6) (1) (31 ) (16) (435) (493)

Note: Figures in brackets indicate actual numbers involved.
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D'elaale 2 6

i

1

5.35 4.61 1.00 0.21 0.38
(646) (557) (121) (25) (46)

0.19
(23)

0.19
(23)

71.89
(8,682)

28.11

(3,395)

100.00

(7,135)

100.00
(12 077)

IIIIIINNI01....11101//1/1.0....
100.00 100.00
(12,077) (12,077)

Note: Digurpo in brackots indicate actual nuabors involved.

NIP 2 5 OW



rn ,
J. .1.1.4.

A4.1 azp.apt3 X 14

ImmilP41.11M. ono Aro. www.....
rucaill '.;Mt .on

9.0. 41011.110-

0 0 4 II vial°

1 ialo

T--ital

01.11(ilo
I

3344
(111)

8.76
(29)

4 .30
(140)

onrried
1

000.00. 41.0.41.1001.

5:47
(173)

4.23
(14)

56.50
(187)

Di vor au d

0. 0
(1)

0.91
(3)

1.21
(4)

#

answer percentai
roundod

- 86.0
) (285)

- i 13.90
(46)

- 100.00
(331)

'JO. ?tale

l'e4ale

Total

71.53
(1,897)
8.79

(233)

80.32
(2,130)

18.21
(483)

0.79
(21)

19.00
(504)

0.11
(3)

0.11
(3)

0.23
(6)

0.34
(9)

0.11
(3)

1 0.45
(12)

90.20
(2,392)

9.80
(260)

100.00
(2,652)

IL C.W.A. Halo

Fowl°

Total

56.68
(031)

0.96
(14)

57.64
(845)

40.79
(598)

0.48
(7)

41.27
(605)

0.43
(7)

0.07
(1)

0.55
(8)

!

0.48
(7)

0.07
(1)

0.55
(8)

98.43
(1,443)
1.57

(23)

100.00
(1,466)

B.Sc. (Econ.) kale

Female

Total

25.56
(126)

4.06
(20)

29.62
(146)

61.87
(305)

7.10
(35)

68.97
(341D)

0.61
(3)

0.20
(1)

0.81
(4)

U.20
(1)

0,.41
(2)

0.61
(3)

88.24
(435)

11.76
(58)

100.00
(493)

.c... ,A,
Level

Male

Fe,; alc

Total

39.26
(2,801)
24.08
(1,718)

63.33
(4,519)

17.87
(1,275)
16.85
(1,202)

, 34.72
(2p 477)

0.45
(32)

1.12
(80)

1.57
(112)

0.24
(17)

0.14
(10)

0.38
(27)

57.81
(4,125)
42.19
(3,010)

100.00
(7,135)

Total kale

Female

47.74
(5,766)

16.68
(2,014)

23.47
(2,834)

10.59
(1,279)

--..---
0.38

(46)

0.73
(85)

0.28
(34)

0.13
(16)

71.87
(8,680)

28.13
(3,397)

Grand Total 64.42
(7,780)

34.06
(4,113)

1.11
(134)

0.41
(50)

100.00
(12,077)

Note: leigures in brackets indicate actual numbers involved.
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able E.15

Rolsons 1
Lki`ALI.DICATION x SZ.

2 3......W..~=r+InNonalw.AB X A B X i A B

e1ctl© 7.25 29.31 49.55A.0.0.8. (24) (97) (164)

ii'eraale 3.32 4.83 5.74
(11) (16) (19)

Total

18.73 22.36 45.02 X3.22 22.05 57:70(62) (74) (149) (21) (73) (191)
1.81 3,32 8.76

(6) (11) (29)

10.57 34.14 55.29 20.54 25.68 53.78(35) (113) (183) (68) (85) (178)

0.60
(2)

6,95
(23)

Hale 2.66 22.78 64.74 3.81 11.39 75.00
(71) (604) (1,717), (101) (302) (1089)

Perna e 1.40 4.71 3.70 0.60 1.32 7.88
(37) (125) (98) (16) (35) (209)

Total 4.07 27.49 68.44 4.41 12.71 82.88
(108) (729) (1,815) (117) (337) (2,198)

1.89
(50)

1.25
(33)

3.13
(83)

Hale
A.C.W.A.

1A)male

Total

Hale
Ati3c.(Ecou)

'Female

Total

6.48 32.06 59.89
(95) (470) (878)

0.41 0.82 0.34
(6) (12) (5)

10.03 18.07 70.33 5.18
(147) (265) (1,031) (76) (391) (976)

A

21.75
(72)

4.53 8.76
(15) (29)

26.59 66.47
(88) (220)

17.99 70.32
(477) (1,865)

4.15 4.79
(110) (127)

4.23
(14)

25.98 49
(86)

9.88 39
(262) (1

1.55 5
(41)

21.76 75.11
(577) (1,992)

26.67 66.58

0.14 0.34 1.09 0.28
(2) (5) (16) (4)

6.89 32.88 60.23 10.16 18.42 71.42(101) (482) (883) (149) (270) (1,047)111
5.46

(80)

16.63 47.26 24.34 15.42 22.92 49.90(82) (233) (120) (76) (113) (246)

4.67 5.48 1.62 1.83 .2.03 7.91(23) (27) (8) (9) (10) (39)

21:30 52.74 25.96
(105) (260) (128)

17.25 24.95 57.81
(85) (123) (285)

Male'
GB A. I 1474

Female

Total

9.35 24.25 24.22
(667) (1,730) (1,728)

11.17 21.54 9.47
(797) (1,537) (676)

20.52 45.79 33.69
(1, 464) (3,2671 (2,404)

9.53
(47)

2.23
(11)

11.76
(58)

17.42 16.02 22.37 6.01
(1,243) (1,286) (1,596) (429)

13.17 12.43 16.58 7.81
(940) (887) (1,183) (557)

30.59 30. 38.95 13.82
(2,183) (2,17453) (2,779) (986)

Note: Figures in brackets indicate actual numbers involved.A = Very important
B = Some importance

Do not apply

11.43
(303) (1

29.13 47

0.56 0.75
(8) (11)

27.23 67.33
(399) (987)

32.05 46.65
(158) (230)

3.65 5.88
(18) (29)

35.70 52.53
(176) (259)

16.09 35.71
(1,148) (2,548)

14.07 20.31
(1,004) (1,449)

30.16 56.02
(2,152) (3,997)

(427)

0.68 0
(10)

29.81 48
(437)

39.35. 40
(194)

6.29 4
(31)

45.64 44.
(225)

20.08 2
(1,433) (1

18.88 16
(1,347) (1

38.96 40
(2,780) (2



4 5 6
740X B A

A Bao 21.75 44.41 19.94 45.61 26.59 13.90 57.70 11.18 17.22 138.97 16.92 30.21(191) (72) (147) (66)1 (151) (86) (46) (191) (37) (57); (129) (56) (100)
76 4.23 5.14 4.53 7.55 2.12 4.23 6.34 1.51 6.04 4.83 3.02 6.04(29) (14) (17) (15) 125) (7) (14) (21 ) (5) (20) (16) (10) (20)

47 25.98 49.55 24.47 53.17 28.70 18.13 64.05 12.69 23.26 143.81 19.94 36.25220) (86) (164) (81) (176) (95) (60) (212) (42) (7'7) (145) (66) (120)
32
865)

79
127)

11
992)

58
976)

3

9.88 39.18 41.14 62.29 21.87 6.03 73,72 7.84 8.63(262) (1,039) (1,091) (1,652) ( 580) (160) (1,955) (208) (229)
1.55 5.28 2.98 6.90 2.23 0.68 6.49 1.96 1.36(41) (140) (79) (183) (59) (18) (52) (36)

5.39 11.50 73.30
(143) (305) (1, 944)

0.57 1.09 8.14
(15) (29) (216)

;11.43 44.46 44.12 69.19 24.10 6.71 80.20 9.80 9.99 5.96 12.59 81.45(303) (10 79) (1,170) (1,835) (639) (178)1(2,127) (260) (265) (158) (334) (2,160)

29.13 47.54 21147 67.05 x2.17 9.21 73.40 12.07 12.96 1,25.31 18.08 55.05(427) (697) (319) (983) (325) (135) (1 ,076) (177) (190)1 (371) (265) (807)
0.68 0.68 0i21 0.82 0.34 0.41 I 0.68 0.21 0.68 1 0.41 0.48 0.68(10) (10) (3) (12) (5) (6) (10) (3) 00 (6) (7) (10)

29.31 48.22 22.08 67.87 22.51 9.62 74.08 12.28 13.54 25.72 18.56 55.73(437) (707) (322) (995) (330) (141) (1,086) (180) (2o0) (377) (272) (817)

5 , 39.35. 40.16 8.72 30.43 31.85 25.96 42.80 21.09 24.34 129.00 20.69 38.5430) (194) (198) (43) (150) (157) (128) (211) (104) (120)
1

(143) (102) (190)

29)
6.29 4.46 1.01

(31) (22) (5)

45.64 44.62 9.73
(225) (220) (48)

1.4'; 2.43 7.91 2.84 3.04 5.88 1 4.46 2.43 4.86
(7) (12) (39) (14) (15) (29) (22) (12) (24)

31.85 34.28 33.87 45.64 24.13 30.22 33.46 23.12 43.40
(157) (169) (167) (225) (119) (149) (165) (114) (214)

20.08 24.96 12.78 13.58 5.23 39.01 11 7.90 7.27 32.64 23.42 9.74 24.65(1,433) (1,781) (911) (969) (373) (2,783) (1,277) (519) (2,329) (1,671) (695) (1,759)
9)

18.88 16.03 7.27 7.91 7.12 2 7.1 6 7.20 4.49 30.50(1,347) (1,1 44) (519) (564) (508) (1 , 938) (514) (320) (2,1 76) (1,075) (523) (1,412)
15.07 7.33 1 9.79

38.96 40.99 20.05 1 25.10 11 . 76 63.14 38.49 17.07 44.4421 49 12.35 66.17(2,780) (2,925) (1,430) (1 .53°) (881) (4,`721) 1(1 , 791 ) (839) (4,505) (2,746) (1,218) (3,171)L,. t
.........--.Am0.111100



8 9 101.Mil. . 11
A XA 13 X A B X

8.16
(27)

0.91
(3)

9.06 20.54 70.39 5.44 13.90 80.66 58.31 29.61 12.08
(30) (68) (233) (18) (46) (267) 4 (193) (98) (4D)

3.77 20.29 66,14 1,24 7.69 81.26 41.55 31.26 17.38
(100) (538) (1)754) (33) (204) (2,155) (1,102) (829) (461)

1.28 3.24 5.30 0.23 1.35 7.73 3,73 4.11 1.96
(34) (86) (140) (6) (49) (205) (99) (109) (52)

5.05 23.53 71.42 1.47 9.54 88.99 45.29 35.37 19.34
(134) (624) (1494) (39) (253) (2,360) (1,201) (938) (513)

5.05 20.33 73.06 2.05 7.16 89.22 57.16 29.26 12.01
(74) (298) (1,071) (30) (105) (1,308) (838) (429) (176)

0.14 0.,;6 0.89 0.14 0.28 1.16 0.48 0.68 0.41(2) (8) (13) (2) (4) (17) (7) (10) (6)

5.19
(76).

'4 #8.32 20.'28 59,63 4,06 13.18 70.99 .30.83 32.25 25.15
(41) (100) (294) (20) (65) (350) (152) (159) (124

0.81 3.24 7,71 1.21 2.84 7.71 3.65 2.03 6.09
(V (16) (38) (6) (14) (38) (18) (10) (30)

9.13 23.52 67.34 5.27 16.02 78.70 34.48 34.20 31.24
(45) (116) (332) (26) (79) (388) (170) (169) (154)

1

16.01 61.93 4.23 12.08 69.79
(53) (205) (14) (40) (231)

4.53 w 46 1.21 1.81 10.88
(15) (28) (4) (6) (36)

1WIIIIMO

et°

4.85 26.28 9.97 3,
(165) (87) (33)

8.46 3. 2,12 1.
(28) (

312

1) (7)

..11111 ...111Ira

20.89 73.95 2.19 7.44 90.38 57.64 29.94 12.42
(306) (1,084) (32) (109) (1,325) (845) (439) (182)

6.00
(428)

6.80
(485)

12.80 26.31 60.80 8.98 21.82 69.21 34.66 33.15 32.29
(913) (1,884) (4,338) (641) (1,557) (4,937) (2,473) (2,358) (2,304)

13.99 37.83 3,46 10.27 44.09 23.15 18.98 15.68
(998) (2,699) (247) (733) (3,145) (1,652) (1,354 (1,119)

12.42 22.97 5.52 11.55 25.12 11.51 14.07 16.61
(886) (1,639) (394) (824) (1,792) (821) (1,004) (1)185)

9.

50
(1

16

0

17

2



11 12
111.1111110.

13

JI. X B

8.t6 12.(842) 64. 27.49 31.12 27.49 22.96 16.62
(28) (29165) (91) (103) (91) (76) (55)

1.21 1.21 11.48 2.72 5.14 6.04 4.53 3.32

A

46.53
(154)

6.04
(4) (4) (38) (9) (17) (20) (15) (11) (20)

9.67 13.90 76.44 30.21 36.25 33.53 27.49 19.94 52.57
(32) (46) (25) (100) (120) (111) (91) (66) (174)

48.87 29.22 12.10 10.71 31.94. 47.55 35.63 18.17 36:39
(1,296) (775) (321) (284) (847) (1,261) (945) (4132) / (965)

1.89 2.94 3.96 2.56 3.36 3.88 2.87 2,64 4.30

(50) (78) (105) (66) (89) (103) (76) (70) (114)

50.75 32.16
(1,346) (853)

16.06 13.27 35.29 51.43 38.50 20.81

(426) (352) (936) (12361) ( 1 021 ) (552)

40.69
(1,079)

NIMPOMINII=11

16.65 30.63 51.16 33.90 35.61 28.92 19.44 15.62 63.37
(244) (449) (750) (497) (522) (424) (285) (229) (929)

0.41 0.21 0.96 0.28 0.75 0.56 0.61 0.96

(6) (3) (14) (4) (11) (8) (9) (14)

17.06 30,84 52.12 34.18 36.36 29.48 20.05 15.62 64.33
(250) (452) (764) (501) (533) (432) (294) (229) (943)

2.64 2.43 83.16 23.94 34.28 30.02 15.21 22.92 50.10

(13) (12) (410) (118) (169) (1M) (75) (113) (247)

2.64
(13)

0.41

(2)

2.84
(14)

1.93 3.74
(138) (267)

1.47 1.40
(105) (100)

3.40 5.14
(243) (367)

11.36

(56)

1.83
(9)

4.26
(21)

5.68
(28)

2,23

(11)

2.64
(13)

_6.90
(.34)

94.52
(466)

25.77
(127)

38.54
(190)

35.70
(176)

17.44
(86)

25.56
(126)

52.14 12.39 19.36 26.07 43.41 6.45
(3,720) (8b4) (1,381) (1,860) (3,097) (460)

39.31 9.97 13.74 18.49 23.41 5.99
(2,805) (711) (980) (1,319) (1,670) (427)

91,45 22.36 33.10 414.56 66.62 12.44

(6,525) (1,595) (2,361) (3,179) (42767) (887)

57.00
(281)

7.96
(568)

12.80
(913)

20.76
(1,481)



Tablo

pERCZEITAG DI3MIBUTION 6TUDE.!T3 BY HOTIVATION

IN TALI G A CORIL;:iPMDEN E COURZ X "IJ.....cijglaLLOATION X SZ.

Reasons OW 1 2
A

i gal
tajaz.

Female

Total

2.12 1.51 82.4.8
(7) (5) (273)

0.30 0.91 12.69
(1) (3) (42)

2,42 2.42 95,17
(8) (8) (315)

Hale
A.I.B.

Female

Total

1.47 0.64 88.08
(39) (17) (2,336)

- - 9.80
(260)

1.47 0.64 97.89
(39) (17) (2,596)

V

111/MION11
s1 B

25.1-)8 35.65
(86) (M)

2.'72 3.32
(9) (11) (26) I (4) (1) (41)

13.60 13.90 58.61
(45) (46) (194)

7.86 1.21 0.30 12.39

27.19 29.30 43.51
(90) (97) (144)

14.81 14.20 71.00
(49) (47) (235)

31.22 34.35 24.62
(828) (911) (653)

4.11 3.73 1/56
(109) (99) (52)

35.33 38.08 26.58
(937) (12010) (705)

3.32 4.41 82.47
_(5U) (117) (217

0.11 0.15 9.54
(3) (4) (253)

3.43 4.56 92.01
(101) (121) (2,440)

Male
A.0.w.A

Female

1.71 _0,34 96.39
(25) (5) (1,413)

1.50
(1) (22)

1.78 0.34 97.89
(26) (5) (1,435)

Male
BALScidiei,:pon)

Female

Total.

30.70 31.58 36.15
(450) (463) (530)

0.48 0.61 0.48
(7) (9) (7)

31.18 32.19 36.63
(457) (472) (537)

7.71
(113)

0.07
(1) (2) (20)

9.35 81.38
(137) (1,193)

0.14 1.40

7.78 9.49 82.78
(114) (139) (1,213)

3.24 1.42 83.5'7
(16) (7) (412)

0.61 0.20 10.95
(3) (1) (54)

3.85 1.62 94.52
(19) (8) (466)

19.68 25.76 42.80
(97) (127) (211)

2.03 0.96 2.32
(10) (14) (34)

21.71 26.72 45.12
(107) (141) (245)

'A I

dale
e

Female

14.60 23.33 50.30
(72) (115) (248)

1.01 0.61 8.93
(5) (9) (44)

15.61 23.94 59.23
(77) (124) (292)

5.55 2.07 50.19 17.39 17.98 22.44
(396) (148) (3,581) (1,241) (1,283) (1,601)

4.82 1.23 36.13
(344) (88) (2,578)

13.62 13.10 15.46
(972) (935) (1,103)

Total 10.37 3.30 86.32 31.01 31.08 37.90
(2,2131 (2,218) (1,704)

(74110) (236) (6,159)

5.47 6.67 45.68
(390) (476) (3,259)

3.78 3.91 34.49
(270) (279) (2,461)- .

9.25 10.58 -80.17
(660) (755) (5,720)

Note: Figures in brackets indicate actual numbers involved
= Very important

Some importanceB

Do not apply

22.96
(76)

1.51
(5)

24.47
(ai )

26.06
(691)

2.98
(79)

29.04
(770)

4.28
(356)

0.41
(6)

24.69
(362)

23.73
(117)

1.62
(8)

25.35
(125)

12.54
(895)

8.83
(630)



22.96 19.03 44.11
(76) (63) (146)

B X I A,11... X A B X

12.99 10.88 C.1';: .2 4 9.06 12.39 64.65 20.24 9.67 56.19
( 43) (36) (206) (30) (41) (214) t (6'7) (32) (186)

1.51 3.02 9.37 1.21 1.81 10.88 0.60 2.12 11.18 3.32 0.91 9.67
(5) (10) (31) (4) (6) (36) (2) (7) (37) (11) (3) (32)

24.47 22.05 53.48 14.20 12 69 73,2 9.66 14.51 75.83
(81) (73) (177) (47) (42) (142) (32) (48) (251)

3.56 10.58 65.86
(78) (35)), (218)

26.06 30.43 33.71 6.64 13.16 70.40 9.77 28.32 52.11
(691) (807) (894) (176) (349) (1,867) (259) (751) (1,382)

2.98 2.79 4.04 1.02 1.13 7.66 1.17 3.13 5.51
(79) (74) (107) (27) (30) (203) (31) (83) (146)

29.t 4 ,:,33.22 37.75 7.66 14.29 78.06 10.94 31.45 57.62.
(770) (81.)- 41,1091 ) (203) (379) (2,070) (290) (834) (1,528)

18.93 12.86 58.41
(502) (341) (1,549)

2.49 0.94 6.37
(66) (25) (169)

21.42 13.80 64.78
(560 (376) (1,718)

24.28 27.49 46.66 7.84 14.60 75.99 6.00 26.74 65.69
(356) (403) (684) (115) ( ?14) (1)114 (88) (392) (963)

0.41 0.28 0.89 0.21 0.134 1.02 0.34 1.26
(6) (4) (13) (3) (5) (15) (5) (18)

21935 '13.85 63.23
(31)3) (203) (927)

0.42 0.21 0.96
(6) (3) (14)

24.69 27.77 47.55 8.05 14.94 77.01 6.00 27.08 67.05 21.77 14.06 64.19
(362) (407) (697) (118) (219) (1,129) (88) (397) (981) (319) (206) (941)

23,73 22.31 42.19 12.37 17.24 58.62 2.84 6.90 78.50
(117) (110) (208) (61) (85) (289) (14) (34) (387)

1.62 2.03 8.12 4.67 1.21 5.88 - 1.21 10.55
(8) (10) (40) (23) (6) (29) (6) (52)

2.84 8.11 89.05
(125) (120) (248) (84) (91) (318) (14) (40) (439)

25.35 24.34 50.31 17.04 18.45 64.50

12.54 14.77 30.50
(895) (1,054) (2,176)

35.09 16.43 36.71
(173) (81) (181)

4.06 2.23 5.48
(20) (11) (27)

39.15 18.66 42.19
(193) (92) (208)

5.80 6.90 45.12 2.68 8.23 46.91
(414) (492) (3,219) (191) (587) (3,347)

8.83 9.22 24.13 11.18 5.65 25.35 3.80 6.43 31.96
(630) (658) (1,722) (798) (403) (1,809) (271) (459) (2,280)

21.37 23.99 54.63 16.98 12.55 70.47 6.48 14.66 78.87
(1,525) (1,612) (3,898) (1,212) (895) (5,028) (462) (1,046) (5,627)

14.24 9.22 34.35
(1,016) (658) (2,451)

10.79 5.73 25.73
(770) ( 4W) (1,836)

25.03 14.95 60.08
(1,786) (1,067) (4,287)



A

9 10

A

19.64 21.75 44.71 13.90 7.85 64.35
(65) (72) (148) (46) (26) (213)

1.21 3.02 9.67
(4) (10) (32)

20.85 24.77 54.38
(69) (82) (180)

18.59 26.09 45.51
(493) (692) (1,207)

2.94 2.53 4.34
(78) (67) (115)

21.53 28.62 49.85
(571) (759) (1;322)

18.49 23.87 56.07
(271) (350) (822)

0.21 0.42 0.96
(3) (6) (14)

18.70 24.29 57.03
(274) (356) (836)

16.84 28.60 42.80
(83) (141) (211)

2,43 2.43 6.90
(12) (12) (34)

19.27 31.03 49.70
(95) (153) (245)

5,74 1.81 6.34
(19) (6) (21)

19.64 9.66 70.69
(65) (32) (234)

3.66 5.24 81.30
(97) (139) (2,156)

0.38 0.45 8.97
(10) (12) (238)

4.04 5.69 90.27
(107) (151) (2,394)

12.28 8.39 77.76
(180) (123) (1,140)

0.14 0.21 1.26
(2) (3) (18)

12.42 8.60 79.02
(182) (126) (1,158)

5.88 4.87 77.48
(29) (24) (382)

1.21 0.61 9.94
(6) (3) (49)

7.09 5.48 87.42
(35) (27) (431)

30.82 31.42 23.87
(102) (104) (79)

8.16 2.42 3.32
(27) (8) (11)

38.98 33.84 27.19
(129) (112) (90)

29.19 35.07 25.94
(774) (930) (688)

4.37
(116)

3.21
(85)

2.23
(59)

33.56 38.28 28.17
(890) (1,015) (747)

38.20 34.79 25.44
(560) (510) (373)

0.75 0.56 0.28
(11) (8) (4)

38.95 35.35 25.72
(571) (518) (377)

40,01: 23.74 23.53
(202) (117) (116)

6.29 3.04 2.43
(31) 115) (12)

47,26 26,78 25.96
(233) (132) (126)

11.61 12.12 34.06
(828) (865) (2,432)

9.67 9.28 19.03
(690) (662) (1,658)

21.28 21.40 53.09
(1,518) (1,527) (4,090)

6.90 5.02 45.90
(492) (358) (3,275)

5.34 3.22 33.62
(381) (230) (2,399)

12.24 8.24 79.52
(1373) (5138) (5,674)

23.94 18.61 15.26
(1,708) (1,328) (1,089)

17.93 10.85 13.41
(1,279) (774) (957)

41.87
(2,987

29.46 28.67
(2,102) (2,046)

=1,

16.9,

.11111111.11.

1 .4
(4

2.3

20.7,
(5

15.4;
(2;

0.3.

15 8
(3:

1.01

12.1';
((

8ri
(6

5.9/
( 42

14.81
(1,05



11erns .now .M.16.1.1.8.411m.

7)

12 13

IIMMINI0111MIIMMIMEINNWIIIMOt ese.S . wows 0,

1 5. 41 15.11 57
(51) (5,)) (174)

1.51
(5) (7)

10.27
( 4)

16.92 17.0
(56) (57 ) (2of.

.411111! 01.1111.0.

Nte .1111111111001111

1,4 , A
MN/ mop.. OMIOM MP 0011 . ailM.11

6 4 i 0.6u 85.20
(22) (24) (239) ) (2) (2b2)

J.t;11 0.60 12...i'; 13.90
(3) () (!1) (46)

7.55 86 84.60
(25) (26) (261.;) (1)

"6° 99.10
(2) (32W

23.98 47.74 6.79 9.24 74.17 0.53 0.22' 89.44
(490) (G36) (1,266 ) (180) (2'5) (1,)67) (14) (6) (2,372)

2.30 2,79 4.71 1.06 0.72 8.G3
(61) (74) (125) (28) (19) (213)

20.7 26.77 52.45
(551) (710) (1,391)
41111110

9.80
(260)

7.65 9.96 L2,23 0.53 0.22 99.24
(208) (264) (2,180) (14) (6) (2,632)

15.41.; 22.03 60.91
(227) (323) (t;93)

0.34 (a.2 0.96
(5) (4) (14)

6.34 8.19 83.90 0.34 0.34 97.75
(93) (120) (1,230) (5) (5), (1,433)

0.37 I .50 1.57
(1) (22) (23)

15.82 22.31 61.87 6.41 .19 85.40 0.34 0.34 99.32
(94) (120) (1,252) (5) (5) (1,/56)(332) (327) (907)

11.16 8.52 6 .00 6.09 11.36 70.79
(55) (69) (311) (jO) (56) (349)

1.01 2.23 8.52
(5) (11) ',42)

0.41 0.61 10.75 0.20 -
(2) (3) (53) (1)

44

12.17 10.75 71.6,) 6.50 11.97 81.54 0.20 99.80
(60) (80) (353) (32) (59) (402) (1) (492)

88.24
(435)

11.56
(57)

r;.87 11.94 37.00 5.26 4.91 47.65 3.38 0.29 57.14
(633) (852) (2,640) (375) (35o) (3,400) (27) (21) (4,077)

5.94 7.91 26.34. 1.67 2.45 38.07 0.4k 0.25 41.46
(424) (564) (2,022) (119) (175) (2,716) (34) (18) (2,958)

14.81 19.5 65.34
(11057) (1,416) (4,662)

6.93
(494)

7.36 85.72 0.86 0, 54 98.60
(525) (6,116) (61) (3%) (7,035)
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1:0.1.1e it.1(a)

(inciudinu inc:apletes 0)

Qualification; raos-Liot 1.3o..tp...e i 1:,ntry TotalSent

i
A.4.0.3. 183

A.I.B.
i 509
f

A.C.W.A. 534

)1

B.Sc. Oscen 160

14370

it.cei,red dent Received

.

52 23.421 567 200 ,35027

342 67.19 991 581 58.63

313 60.431 921 458 49.73

86 534,751 461 174 37.74
i

793 57.68121940 1,413 48.06111P

Sent Received 'A

750 252

1500 923

1439 771

:21 260

33.60

61.53

53858

41.87

4.310 2?06 51.18
.1111111.111111.1 IMMO,

(" lacomplete or unanswered: 76 out or 4310)

Table Rel(b)

TO ral. CZILST1ONE1.118 AND i(LONIVLD

(excludinc incoupletec but includina rejects 0)

lification Paso-List dample
Sent Received %

galtry sample

Sent Received i"' Sent
Total
Received

A.C.0. 183 43 23.5d: 567 190 33.51 750 233 31.07A.I.B. 509 340 6640 991 572 57.72 1500 912 60.80
A.C.W.A. 518 312 60.23, 921 439 47.67 1439 751 5219
BScs(Lcon ) 160 78 48'75 461 156 33.84 621 234 37.68

4370 7175-7140 1.3.57 1 4310 2430 49.421 t

Table R.1(c)

( * 40 completed questionnaires were rejects)

MILSTIMINAI S.L117 .101D USABT.F

Citi4STIO0411,11S RIIICEppj

Qualification Pass-list Sample
dent Received

entry Sample
dent Received %

Total
Sent Received

A4040S 183 42 22.95 567 188 33.16 750 230 30.67
1.1..R. 509 336 66.01 991 570 57.52 1500 906 60.40
A.C.W.A. 518. 309 59.65 ,921 418 45.39 1439 727 50.52
B3o(Loon) 160 76 47.50 461 151 32876 621 227 36.55

70 763 55.69 2,940 4327 45.14 4310 2p90 0449



Ts.1111.e.k.L.2

kiaigalgA:11191aaaigi.a.alada.AILAi0

(4ualln Both st.4ge, OontinuJt Inter- Disconr. No Totalgroup completed 1ng study. mpted. tinued. Answer

Pass-licit

iirtga

&try

...

.....

30.95

(34)

17.55

(33)

14.29
(6)

29.79
(56)

2.38

(1)

17,55

(33)

2.38

(1)

34.58
(65)

.

0.53
(1)

100.00

(42)

100.00
(188)

Pass-list

all

Entry

47.02
(158)

19.12
(109)

37.80
(127)

59.47
(339)

6.55
(22)

10.88

(62)

5.66
(19)

9.65
(55)

2.98

(10)

0.88
(5)

10000
(336)

100.00

(570)

Pass-list

a li

Entry

23.95
(74)

12.44
(52)

42.72
(132)

45.22

(189)

21.68
(67)

17.23

(72)

9.39
(29)

24.64
(103)

2.27
(7)

0.48
(2)

100.00

(309)

100.00

(418)

Pass-list

Urai)

'Lary

97.74
(72)

14.57
(22)

1.32
(1)

37.75
(57)

1.32
(1)

13.25
(20)

2.63
(2)

27.82

(42)

6.62
(10)

100.00
(76)

100.00
(151)

T OTAL 26.51

(554)
43.40

(907)
13.30

(278)
15.12

(316)
1.68

(35)
100.00

(2090)

* Represents only those students who have not yet passed saj, theexaminations for their qualification, without distinguishing theextent of their achievement. For a detailed analysis of students'progress see Tables in the Series R.32 - 36.



Years

;.)TUDY Etrilvy

lug.' If;
...................................................__............ar.........._

1 42 r 9 30
l

2 2 4 i
:31 $

, 53.

3 e, , 77 71

4 , 63 21 r: 135
5 23 1 217 80 i

6 4

7 3

8

9

10

No
_itnformatLqn

___,.................
23 94

23 129

40 215

46 461

15 335

39.91.419 on) Total

12 c 12 1 29

10 j 1 18
1 3. t 2

a

2

a,

4

25 2

4

30

Total 188 570 418 151 1,327
A.NIMMIONO11410. ....111111111111110....'.1111.1hINW

Table Itc3(b)

Years 2111.g.a.. S.

2

3

4
5

6
7

8

9

10

3.1-32

i3-15
16-20
20+

No
information
Total

.M11111111

2

6

10

12

9

1
2

-oria.41,gy
sAltlye,

i cal :toll

2 3

5

33.

50 45
68 83

87 88
58 46

6

5

1
1

2

INN

3

336

1

Total

7
2 23

15 90
19 126
29 189
10 186
a 106

9

6

5
1

3

6 1 12
309 76 763

IMO

.sm +mar -..sigstaswassopwwww

31



Table R.4

n 11.11.1__i3 S flD iZTRY S44,11"44

mat ...MD 0111!.....IMMO111...111.MMINIMINMON........q

Qualification SVbjects
only

ltire
part

Total
Lxemptions

Total LIcomptions
as percentado

A.0.0 S.

A.I.A.

A.G.W.:i.

13.60.(Lcon)

26

115

69

1

.

3

20

5

26

118

89

6

13.83

2070

21.29

3.97

211 28 239 18.01



Table *1., 5

1121104r1

;YAIDENTS gAIR1

P"E 1413210)) OILY.
.ILAPALIF.1,24:013

Po.ssList car. plo

1 = Corroupondonco
2 oral

Vu2..1.-ti:ao oral

114.

Entry sample
Course o
. 1.' .

.
., ,,, tual .4-Gudy

7 6 5 4 ;:,' 2 1 T..):;.-J.

0040.00700010

11

8

9

-
i

Yearci of actual study
7 6 5 4 3 2 1 T.otal..110100 mi 171., grea

0.1000001000-000.

- - 1 4 3 .1 2

/ - - 1 4 1 2 -
1 : * . . . 5 3* .
- - - - - - -
- - - - - 1 -

00.000.0.000.0000

A.C.C.S. 1

2 I

3

4!
5

- 1 2 13 6

_. .- 4 5
. . . 4 4
- - 1 -
- - - 2 3

10 14

4 9
6 18

-
- 1

46

24

32

1

6
.

/4,,,I,B, 1 10 3 11 8 5 - - 37 1 3 29 40 18 5 5 92
2 11 9 11 2 2 1 .. - 25 1 - 28 40 15 9 3
3 - - ----- - - - . . . 00 00 -
4 - - . . - . - -
5 - 1 1 1 2 - 5 - - 1 1 4 - - 6

A.C.W.A. 1 9 14 22 12 11 6 2 76 1 1 8 36 25 18 20 109
2 2 6 8 7 4 1 1 29 2 5 20 24 10 24 9 94
3 1 1 - 1 - - 3 - - 1 2 3 2 8

4. .. .....
NO . 00 ....

OM

00 00 Os 2 1 -111- 4
B.Sc. 1 - 4 11 5 2 - - 22 - 1 5 18 16 13 16 69(Boon

2 - 6 4 1 1 1 11 - - - 3 3 4 2 12
3 - 9 - 9 - - 6 2 8
4 - - ... ... . - - - - 1 2 3
5 1 2 2 2- 7 -- - 7 2 1 2 12

* Studied throughout by correspondence as well.
33



Table R.6

it....i.11T1101)S USED 4.,§14.4pgi

Pass-List Sample Entry Sample
Course :.,1.n.c1
nwibor of
methods

Years of actual_stuay
7 6 5 4 3 2 1

,

Total
Years of actual
7 6 5

study

4 3 2 1 Total
.......N

A.C.C.S. 2 1 1 5 4 .1 - 12 1 3 13 23 10 2 5 57
3 1 - - 1 - - 2 2 1 1 11 - 15

- 2 2 - 4

A.I.H. 2 42 50 43 24 10 6 .175 1. 8 1.35 119 37 16 .1.. 317
3 8 11 9 3 3 - 34 1 - 23 21 4 1 - 5 0

DO OD DO We
'M a. .. 1 - - 1

'AX.14.A. 2 25 51 39 26 15 - 156 3 4 29 42 14 12 .3 107
3 10 12 13 6 2 - 43 - 3 5 2 2 - . 12

4 1 - - - -

B.Sc. 3 10 6 2 - - 21 9 6 1 - 19(Scan)
3 1 2 2 1 - - 6 2 2 1 - 6

4 - DO OD MD OD w NO a DO



Table R;7(a)

ET11012414,M4i USE312;

Fass-List sample

Methods

1 = Correspondence
2 = Part-time oral
3 = Poll-time oral
4 = Private tuition
5 = Unaided private study

Entry samnla

Methods
of study 1 2

'.:0=!:

3

of stLdy

4 5 6 7

mio
tal

Yoar

1 2 3

of sUdyl
4 5 6 7

1

Total

1 6 9 14 13 9 4 1 56 4 13 26 50 42 33 34 202

2 8 12 13 11 6 2 2 54 6 10 26 40 33 18 15 148

3 2 8 6 3 19 1 4 26 25 7 5 5 73

4 1 1 2 1 1 1 1 8

5 2 1 2 5 1 1 4 4 4 10 7 31

1,2 2 1 1 3 1 8 1 9 27 18 16 12 83

1,3 1 1 2 2 1 1 1 9 2 5 4 4 15

1,4 1 1 1 2 5

2,3
1 1 2

2, 4 1 1 1 1 5

3,4

1,2,3
1

1,2,4 1 1 2

1,3,4

2,3,4

1,2,3,4

Not stu
ied or n
infor.
nation 3 10 3 9 23 35 38 141 174157 93 37 77 98 106 742

TOTAL 42 42 42 42 42 42 42 294 188 188 188 188 188 188 188 1016



Table R.7(b)

itali01)44THQDS usEkzsAtzg_20;414.4sTuax

Pass-List sample intro SampleMe o
of study 1 2

Year of study
3 4 5 b 7

e...

tal 1 2
Year of study
3 4 5 6 7 Total

49 87 119 131 139 118 84 727 3 16 142 195 195 203 188 942

2 78 147 164 137 106 75 60 767 4 21 197 254 214 172 144 1)06

3 1 1 2 1 5 1 1 1 3

4 1 2 3 1 1 1 1. 4

5 4 9 19 16 20 36 30 134 10 28 43 58 60 199

1,2 6 13 16 1C 26 14 6 99 22 43 46 45 44 200

1,3
1 1 2

1,4 2 1 3 1 2 .3

2,3

2,4 1 1 1 1 3 5

3, 4

1,2,3

1,2,4

1,3,4

2,3,4

1,2,3,4

Not
stu

di
ed

or no 199 79 17 32 42 90 154 613 563 533 198 49 69 86 128 1626
infor-
mation

TOTAL 336 336 336 336 336 336 336 2352 570 570 570 570 570 570 570 3890



Table 1104(0)

TI1.045: US D x S4ELE x YEALQL,STUDY

A. G. W. A..

Pass-List sample ifisntry sample

Method
.-)°. 'study 1

Year of study
2 3 4 5 6 7

To-
tal

Year of study
1 2 3 4 5 6 7 Total

1 36 75 .1.31 135 134 118 103 732 10 11 60 138 129 120 113 581
2 43 111 110 101 65 51 27 508 12 29 113 179 134 95 73 635
3 3 6 16 19 11 6 3 64 1 10 24 24 11 .11 81
4 1 1 2 1 2 1 1 5
5 3 5 9 16 24 30 34 121 2 3 9 12 14 24 21 85
1,2 12 16 25 18 25 24 23 143 1 2 5 25 33 29 23 118
1,3 2 1 1 4 1 2 3 6
1,4

1 1 1 3
2,3

1 = 1
2,4

1 1 1 3
3 4

1,2,3

1,2, 4 1

1,3, 4

2,3,4

1,2,3,4

Not
studied
ar no
infor-
nation

212 94 16 20 48 79 119 588 392 372 220 37 81 135 171 1,408

WEAL 309 309 309 309 309 309 309 2,1.6 418 418 418 41.8 418 48 41.8 2,926
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Table II7(d)

haTIVAIligallalKIALViiLKYLAR 0LEVAX

Paas-List Samplo Entry Sample

Method
of study 1

Year of study
2 3 4 5 6 7

To-
tal 1 2

Year of study
3 4 5 6 7 Total

1 23 27 26 31 30 11 2 150 3 18 60 58 55 48 242

2 15 21 23 14 9 3 85 1 2 10 34 26 10 7 90

3 1 8 12 15 4 1 1 42 3 1 2 5 4 5 8 28

4 1 1 2 2 2 1 7

5 1 6 11 6 6 2 1 33 2 2 2 16 19 17 17 75

1,2 5 5 3 4 1 18 5 5 5 5 20

1,3 1 1

1,4 1 1 1 3

2,3

2,4

3 4

1,2,3

1,2,4 1

1,3,4

2,3,4

1,2,3,4

Net
studied
or no
infori.

oration

31 9 1 5 25 59 72 202 145 143 119 28 35 56 65 591

TOTAL 76 76 76 76 76 76 76 532 151 151 151 151 151 151 151 1057
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Table R.-)(a)

TwAL, DTI T_ Liallaz_caugd,

S).101117: ilETHOD 2c OF STUD.L2LF0.1.-

usT a:thpia

Qualifi-
cation

Typo of
shift

2 yoaro
2nd

3 years
2nd 3rd

4 years
tad 3rd 4th

5 yoare
2nd 3rd 4th 5th Total

Total . - - 4 1 1 1 2 3 12A.C.0.S.

Gradual - 1 - - - - 1 1 1 - 4

Total 3 3 5 5 10 8 15 13 11 11 84A.I.B.

Gradual 1 6 5 5 3 8 4 7 7 4 50

Total - 11 4 5 12 8 10 16 15 12 93A.C.W.A.

Gradual - 2 5 5 8 8 9 12 12 8 69

Total . 2 1 1 4 4 2 1 4 1 20B.Sc. ,\

(Econ) Gradual - - 1 - 1 1 4 1 5 1 14

Table R.94)

gigylcujoys x ToTAbApIFT IN ATTHHOD tmagAL
§LiaLLLATHO x4LW:LILLUDIaL44.=

sAmpLE

Qualifi Typo of
cation shift

4 2 years:
2nd

3 years
2nd 3rd

4 years
2nd 3rd 4th

5 years

2nd 3rd 4th .5th
Total

Total 4 3 8 10 11 4 3 1 2
146

A.0 0 S.

Gradual - 1 1 8 4 8 1

Total 13 23 18 38 44 49 38 53 34 35 345A.I.B.
Gradual 2 4 7 21 26 18 :16 18 19 21 152

Total 13 ' 16 16 17 17 27 11 9 15 15 156A.C.W.A.
Gradual 3 10 6 9 15 15 5 7 10 7 87

1.8c,.
Total 5 4 7 3 9 2 3 1 3 1 140

(icon)
Gradual 1 2 1 3 3 2 2 - - 1 15



Table P..14A)

NTIV7:17262_1132=0.0_,A211TjaAAS.
xkigt12_,AsELA.k.piugx

Pass-List suiple Entry Sample
Years
a
ac4ual
study

No.of
inter-
ruptions

Unit years

1 2 3 4 5 6 Total

Unit yocra

1 2 3 4 5 6 Total
1

5 2

3

1 2 2 1 1
4 2

3

1
8 8

3 2

3

1
1 12 2

3

.

Table R.10(b) A2.1:1Ela

Pass-list Sauplo Entry Sample
Yoars
of
actual
study

No.of
inter-
ruptions

I

1

Unit years

2 3 4 5 6 Total 1

Unit years

2 3 4 5 6 Total

1 7 1 8 2 2
5 2 2 2

3

1 6 3 9 31 3 344 2 1 1 2 1 1
3

1 1 1 2 14 10 24
3 2 2 1 3 3 3

3

1 3 3 4 4 1 92 2

3



Table 1:.10(e)

igiTjoz_:LaiggtpzisgLa_upzLzgg
Acip.A4 STUDY

C.

Pans -List Sample Entry Sample
Years
of

actual
study

......17.
No.of 1

intor-
ruptions 1

Unit years

2 3 4 5 6 Total

Unit years

1 2 3 4 5 6 Total

1 7 7 1 1
5 2 4

3

1.. 7 1 8 5 5

4 2 1 1

3

. 6 1 7 14 14
3 2 2 2

3

1 1 1 2 2 2
2 2

4 4
,

..:p

Am..

114.1gagponli

Pass-List Sample Entry Sample
oars

cq:

actual
study

lo.o

inter-
ruptions

Unit years

1 2 3 4 5 6 Total

Unit years

1 2 3 4 5 6 Total

1 2 2
2

3

1
.,

4 2

3

1

3 2

3

1 1 1

2 2

3

.. 49
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Course
a 21.34 !').33 15.0 7.81

.-19.30 6.39 15.57 9.00
1

n q.:176" rei 0 OL';IidDi6AGIt4L

1-7THOD

Pass-Li t Saludio.

Correspondence Part-tim
A 1) A

Unaided
ull-tiwe private study

A1141
ertfto, 4411*.

21.02 3.30 12.42 10.89

d 13.61 5.92 15.53 2.91

a 21.34 5.33 7.81 18.75

b 21.23 4.58 4.04 19.03
2

22.96 2.16 3.37 19.17
d 15.39 2.96 1.94 20.39

a 14.67 13.33 39.06 4.69

b 7.96 14.23 19.26 6.11
3

7.61 12.39 ; 20.40 3.83
d 16.79 5.33 u 23.30 1.94

a 21.34 8.00 1 25.00

b 11.82 13.99 2.65 22.61

4 c 18.18 6.25
1

0.61 22.70

d 10.65 10.06 . 20.39

a 17.33 4.00 20.31 3.13

b- 14.84 7.12 19.26 4.38
5

0 11.25 10.68 19.63 4.76
d 14.20 7.69 22.33 4485

a 4.00 16.00 9.38 15.63
b 5.19 17.01 9.34 13.96

6
4.55 15.46 11.81 10.43

d 4473 11.24 9.71 15.53

35,71

-
33.32

27.91

7.14

4141

4.41

4.65

28.57

11.14

1.47 29.41

2.33 20.93

28.57 3.57

4411

36.77 1.47

30.23 4.65

10.71 25.00

16.18 13.24

4.65 20.93

28.57 3.57

1111

30.88 4.41

25.58 2.33

10.71 25.00

5.88 22,06

4.65 11.63

a 24.00 2467 15.63 7.81 28.57 3.57
b 20.63 .5.80 16.03 6.92

7
20.68 2.16 13 65 7,21

d 15 98 4414 16.51 4.8,5

a 21.34 5,33 23.44 4469
b 16.04 8.56 20.42 5.318

9

c 18.75 3.86 19.02 6.44
d 21.30 2.96 20.39 1.94

a 24400 8.00 15.63 10.94
b 23.64 2 77 11.53 13.50

27.94 4.4
25 58 2.33

10.71 21.43

13.24 19.12

18.61 9.30

28.57

20.00 40.00

8.21 20.15

8.26 15.70

12.12 3.03

40.00

6.72 11.94

4496 9.09

9.09 3.03

20.00 40.00

10.45 14.18

8.26 15.70

9.09

60.00

2.24 26.87

3.31 27.27

3.03 6.06

40.00
1E11 20.90

14.05
15.15

20.00 20.00

6.72 16.42

1.65 14.05

18.18 6.06

40

17.16 10 45

11 57

00

9.09

27.27

60.00

35.08

29.75

24424

60.00

20.15 9.70

27.27 5.79
c 21.25 3.18 11.35 11.50 33.82

3.73

4.13

6.06

d 18.94 1.18 14456 6.80 20.93 2.33

44 56 44
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Table R o 3(b)

0 °anent I

Course

1

2

3

4

a

b

d

a

b

0

d

a
b

d

a

b

0

d

5
b

d

a

6 b

c

d

a
b

a

b

d

b

c

d

RE -A, t1i1;:b 1,11t0Ei?J'AGE DI:QIIi2.42LALIallgWL4sAGREE

iAEMOD OV 6TUDf r. 001,1..LuINTS.

Fntry_Snmplci

ull-tixioearrosponclu co
A

?art-',,,jo

1)
appealw...... mg. V..* pm.,

21.50 5.54 11,25 14,1r/

23.68 6.45 17.69 9.67

27.40 6.21 177.1,4 10.70

17.67 9,,77 13.51 17.12

12.52 5.54 7.92 16.25

3-14 5,41 4, 63 22.15

29.24 4.66 6.34 20.34

31.20 2,63 6,21 24,,32

12.05 9,45 22.91 5.83

,to 2031 22.56 6.94

10.03 17.3Y 22.59 6.08

12.03 15.-79 25.23 12.61

18.57 8,,S0 1,67 25.83

19,09 1.3.5)- 4.71 2380
2.5.00 8.62 132 26.29

13.53 16,54 1.80 31.53

23,13 3.53 19,5c 7.08

19.09 8..28 22,23 5.87

15.54 13.'`O 23.51 5.28

20.68 9.,/) 25.23 11.71.

7.82 14.98 19,58 12.50

7.41 18.83 12.48 15.04

7.91 17.94 11.89 14.40

9.40 14,29 14.4 17.12

26.71 2.28 19.58 7.92

27.11 3,23 17.52 7.52

25.42 5,,37 18.23 7.40

22.18 602 10.81` 13.51

23,78 3.26 23.33 7.08

18.48 11116 23.9; 7.27

27.68 4.80 21.00 8.45

26.69 6.02 30.63 541

21.50 5.21 13.33 14.58
27.03 5.:06 12.07 15.29

24.44 6007 16.91 9.78

24.44 4.51 18.02 5.41

I A
11~111.111..MOR

unaided
private study

31.62 1.47

40.00

39.77 2.27

32.14 7.14

2,21 19.85

20.00

3.41 29.55

10.71 17.86

27.9 2.21

40.00

.211'26.°5857 10.71

11,76 16.91

20.00 20,00

9.09 19.32

10.71 14.30

22.06

20.00

38.64

25.00

11.03

2,27

14.30

4.42

20.00

2,27

10.71

18338

x.00

27.27

25.00

25074 2.21

20.00 20.00

34.09 3.4.

21.43 21 43

8.09 17.65

20 00 20,00

18.18 18.18

17.86 17.86

23.53 3.66

20.00

5.6831.62

39.29

25.8/

10.00

8.24

9.33

16.13

13.00

5.88

8.00

19.36

10.00

7.06

13.33

3.23

2.00

.1..18

9,68

14.00

8.24

9.33

2'2.58

30.50

21.18

6.67

9.68

11.00

11.76

2.67

12.90

30.0o

21,18

5.33

45.16

37.50

25.88

14.80

16.13

24.50

24.71

12.00

29.03

22.00

21.18

8.00

29.03 16.13

8 00 24.50

8.24 18182

12.00 6.67

45,16 9.68

23.00 18.00

30.59 11.76

24.00 4.00

41.94 9.68

43.00. 5.00

3276:6657 72::



Table R,13(b)

UorreJpondonce ;
AUourso

101)
C

cl

11

0

d

a

b
12

d

a

13 b
C

14
b

15

d

a

b
16

C

d

a

b
18

d.

Part-timo
A

..1111111111110.111, 411
11.40 12.52

11.33 15.43

18.64 10.17

15.41 9.40

15.31 6.84

10.33 13.43

9.60 14.97

10.15 13,16

20.52 5.21

20.58 8.20

27.97 3.95

24,44 3.38

13.36 7.49

6.19 17.96

6.50 16.38

5.26 18,80

24.84 3.91

32.61 1.83

32.77 2.32

21.81 6.39

15.96 3.91

14.12 8,20

13.70 10.17

7.52 12.41

18.57 4.56

18.57 10.11

22.32 6.36

22.93 5,2A

10.10 9.77

8.63 16.48

7.06 18,08

8.27 15.04

15.64 7.17

14.39 12.38

20.48 8.90

24.44 t.14

I 11.67

6.28

10.17

17.12

17.92

15.29

! 15.46

15.32

1

17.03

1 19.17

17.83

27.93

1

16.25

18.35

14.00

12,61

10.00

9.26

8.98

10.02

10.83

3.26

8.06

4.51

13.75 10.00

14.13

12.95

12.61

15.83

12.64

15.72

22.52

20.42

20.50

11.29

16.22

2,x10

0.66

1.nx,

2.70

22.50

26.61

25.36

19.82

15.00

12.65

12.15

23.42

9.75

10.04

12.61

11.67

13.31

11.36

6.31

9.58

6,20

6.87

12.61

22.92

24.79

11. jr

2 5 2 3

6.67

2.65

3.17

10.81.

12.50

12.31

12.15

9.01

9.56

17.05

17.86

22.06

20,00

36.36

17.86

16.91

20.00

18.18

21.43

21.32

40.00

35.23

17.b6

11.76

17.05

23.57

30.15

20.00

36.36

14.30

2.21.

x.41

7.14

28.68

40.00

42.05

21.43

6.62

6.a2

I

20.00

15.44

15.91 i

17.36

4,42

20.00

3.41

14.30

6.63

20.00

10.23

7.14

5.88

2.27

10.71

13.24

20.00

18.18

10.71

1.74

20.00

2.27

14.30

24.26

20.00

30.68

17.86

2 94

3.57

20.59

20.00

23.86

7.14 21.43

UnaldW
private study

I)

33.71 12.90

26.50 13.00

32.94 7.06

22.67 2.67

38.71

30.00

29.41

25.33

16.13

6.50

4.71

2.67

45.16

49.00

32.00

3.23

2.50

1.18

1.33

25.80

28.50

25.88

9.33

12.90

10.50

8.24

1.33

16.13

27.50

9.41

8.00

3.23

1.50

2.35

12.90

21.50

22.35

8.00

35.48 16.13

30.50 10.00

3%29 5.88

2.67

19.35

32.50

29.41

13.33

22.58 29.09

17.00 19.50

21.18 12.94

21.33 2.67

3.80.(8con.)

.59.4

- Agree

= Disagree
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A.0.0 .",q
41

Statco-
manta

1

2

3

4
5

6

7

8

9

Total10

12

13

15

16

17

18

studentsstudents
involved

I
166.6 44.44 - 35,37 17.69 42.18

89.80 5.4483 3 5.55 1 t
77,7? 11.11 3 5.55

61,11 11.11 5,55 22.22

72.22 11.11 16.66

33.33 16.66 27.77 22.22

94444 54,55 -
72.22 1.11 11.11 5.55

77.71 5.55 11.11 5.55

27.77 11.11 55.55 5.55

16.66 5,55 66,.66

16.66 16.66 55.55 11.11

33.33 33.33 16.66 16.66

61 11 5655 27.77 5.55

11.11 27,77 44.44 16.66

88.88 11.11

11.11 50.00 33.33 5.55

44.4 16.66 16.66 22.22

448
4.76

0.68

87.76 3.40 4.08 4.76

214,09 19.73 14.29 44.90

74.15 8.16 17.01 0.68

29.25 14.97 36.73 19.05

91.16 2,72 4.76 1.36

61.22 10.20 27.89 0.68

76.87 408 17.01 2.04

2L09 8.84 59.18 10 88'

21.77 4.76 6949 4.08

24.49 27.89 38.10 9.52

37.41 23.81 35.37 3,40

55.78 8.84 31.97 3.40

20.41 14.29 48.98 16.33

87.76 2.72 7.48 2.04

13.61 21.77 53.06 11.57

30.61 22.45 23.13 23.81

18 147

A agree
D disagree
X - cannot deoide
Y does not apply
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*II Ase .0004 4 w't. do sem; glimyeelall.11..MI,, ANIMISM. MMIIIIMIMMININS.,
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.1 ss,

041111Mmowwpwww10.04

37.50

5.00 9VJ 5.63

1475 3.13

14.38 35.63

.12.50 0.63

84.38 ).75

26.88 2343

79.38 7.50

18.75 16,25

86.25 5.63

66.85 2.4 1.3

72.50 7.50

19.38 ;7.63

25.6 4-38

13,75 26.88

34.38 25-.00

31.2.5 16.88

12.50 )1.50

83.75 6.88

9.38 21.88

13.75 34.38

ad

55.63

6.88

9.38

1,25

33,75 lt25

5.63 0.63

P.11.25 13.75

64.,38 5.63

54.38 5,00

38.13 2.50

48.13 3 75

60,00 15.00

6.88 2.50

60.63 8.13

33.75 18.13

els

90.34 9.58

96.77 3.23

35.0 25.81

54,84 16.13

35.4L 16.13

41.94 12.90

54.84 16,.L3

93.55 3.23

19.36 19.36

61.29 6.45

16.13 29.03

4,94 29.03

35.40 22.58

29,03 19.36

51.61 12,90

16.13 32,26

32.26 19.36

36 aGg13

so

SO

22.58 1643

25.81 3.23

41.94

32.26

29.03

3.23

54.84

3.60 31

6.45

12.90

6.45

32.26 -

45.16 9.68

22.58 6.45

41.94 -
38 71 12.90

16.13 19.36

38.71 12.90

41.94 6.45

A agree
D disagree
X - cannot decide
Y - does not apply
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T (11.1411
(all qw.lifications combined)
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5

0
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8
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10
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13

14

15

16

17

18

37.64 17.42

87.36 7.58

86.52 3.93

26.97 21.35

7.30 ,*71

25.28 15.73

84.83 5.06

63.76 14,33

76.41 5.62

20.51 8.43

26.69 4.78

18.54 26.97

36.24 25.28

43.26 13.48

17.14 14.61

38 48 6.46

4.78 0.28

5.90 3.65

14.61 37.08

15.73 0.84

45.23

7.87

20.79

16,57

59,55

13.76

2.25

1.12

1.41

11,52

63.76 4.78

46,91 7.58

34.55 3.93

39.89 3,37

52.81 15.4,5

82.87 5.90 7.59 3.65.

11.80 24.16 54.21 9 83

23.88 27.25 29.21 19.66

Total
studEns
involved

356

w :63 4.

A- agree
D - disagree
X - cannot decide
Y does not apply
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FOR atS3-11.a.C.U.kikiPLI4I

S.
moats

0,111M.101MONIINNIpMlwal.11.011110011.11.11111
ye 4 IAXDY

1 53.33 25.00 16,67 75.16 8.70 15.53 0.62
2 91.67 - 8.34 - 90.06 6083 34111,
3 100.00 . - 83.23 4.97 8.08 3.73
4 66.66 8,34 25,00- 30.44 10.!;6 6421 52.80
5 33..33 36.67 50.00 53.42 19.88. 33.88 1.24

83.33 16.67
91.93 3.11 4435 4435

7 75,,00 16,67 8.34 84.42 4.97 10.56 .-
8 41.67 16.67 33.33 8.34 41.62 24.8$ 29.19 4.35.
9 25.00 41,67 33.33 - 52.17 16,15 29.19 2.48
10 75,00 8.34 16.67 80.12 9.32 9.94 0.62

li 16067 33.33 41.67 8,34 i 38.51 7.45 45.34 8.70
12 16.67 16.67 58.33 8,34 31,43 22.98 37.89 -
13 91.67 8.34 - 83.85 8.0$ 6.21 1.86
14 58.33 16.67 25.00 61.49 13.67 21.74 3.11:
15 1667 16L,67 66.67 . 1] 18 1M3 67.70 2.48

16 91.67 - 8.34 83.23 9.94 6.21 0.62
17 58.33 8..34 3343 39.13 21.74 38.51 0.62
18 50,00 25.00 25.00 64.60 14.29 19.26 1.$6

Total
students

161inlolved

...,

A agree

D disagree

X .- cannot decide

Y- does not apply

64



Tabl :00,4

1/".4 LIE T19.1) CHOICE

YAP. 4P-ASS-P.gi....P:41'11?,Idet

410110111111111111111100 011111111 ',la. 0041111111W101.1114111110 Ag=111111Migam

S
tato-

=onto
41 "W., at 11.1.

El

.1. 794.25

2 78,3o

3 69.ci

4 53.77

5
i 54.72

6 92.45

7 71.70

8 37.74

9 52.63

10 80.1T

11 42,45

12 31.13

13 85483

14 42 45

15 15 09

B.S1/4,. (Boon)
411.1.4111,00.11111141111MgimOIMMIIIIIIrt

A
AN, 01.111.11.6.1104120.04.....Mie

8,49 7,55 4172 94.44

11,426 7455

5.56

. 891177.7J 16.67 5 56

,9043 16c,98 3,77 lia3.34 5056 5 56 5.56

,49 11..32 26. 66,65 12.411 11.11 11.11

16 04 28,.30 0.9A t38.09 22.22 33.33 5.56

4.2 2,83 - 194.4,4 5,56

1.1.432 15.09 10 1183.3 11.11 5,56

26.42 33.95 L89 ;!27. .33-17 27.78 11.11

9./3 37.74 1111 111504c3 5.56 27.78 16.67
0 10.38 0.74 i8b.89 11.11

8e4F1 42,45 6460 166.65 1,4 1141 11.11

22.64 46423 461,11 33.x,3 3.56

1.0y38 243 Or 94 1,66.65 27.78 5.56

21,70 32.0g 30771177.70 11.11 11.11

1'7,,93 6o.,38 6.60 /127.73 33.33 33.33 5.56

16 83096 12,26 2483 0*94

17 51M14 19,81 29.25

18 61.32 20076 16.04 1.69

Total
students 106
involved

88.89 11.11

94.44. 5.56

83.33 16.67

agree

disagree

X. cannot dceide

Y. does not apply

65
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Table :LY:)

preriqiElyit.S 2L PART-TTlii; jaMion x CtioicE
RCA _pASIii-LI2T 441 riPi4.

TOTALAIIMR9.14110011MM.01,0

(all omlificutions combined)

State-
ments

.1

2

3

4

5

.40.111111.11r m111~00=1111MINININiIMMON.0

77010 8.75

65.19 9.09

79.13 6.40

42,4g 9.76

52.19 18.52

6 91.92 4.38

7 79.46 8.08

8 39.39 25.59

9 51.38 14.14

10 V0.47 9.09

11 40,74 9.09
12 "6/ 70 25c 84

13 83.84 10.10
14 55.56 16.50

15 13.81 19,19

l6 84,18 10044

17 47.48 19.53

18 63e97 17.17

students
involved

INNIMINN0 411.1m

297

66

11.79 246

5.05 0.67

1007 3.70

9.09 38,72

27.95 1.34

3.37

11.79

30,98

32.32

9.76

0.34

1.34

4.04

2.36

0.67

42.09 8.08

39.39 0.67

4,71 1.34

24.92 3.03

6296 4.04

4.71 0.67

32.66 0.34

17.17 1.68

A ** agree
D - disagree
X - cannot decide
Y 7 does not apply



Tablo

jyzAiraz.spit,42POI,DAI;I:443 414.42101) x

PHOICE U4,EDITA 4AdD4

,itto...
,aonts A. .X . D Y X D

1 47.(.9 15.49 35,21. 1.4). 25.49 16.47 50.59 7.45
2 90.14 5.63 4.23 91,37 4.31 3.14 1.18

3 68.73 ... 5.63 5.63 81.18 4.71 5.88 7.58

4 47.89 16.90 15.49 19.72 22.75 16.86 15.69 44.71
5 73.24 8.45 12.68 5.63 72.16 13.73 11.37 2.75

38.03 22654 25.35 14.09 25.88 15.69 40.39 18004
7 91.55 2.82 4.23 1.41. 84.71 5.49 7.06 2.75
8 61.97 19.72 14.09 4.23 50.98 20.78 26.28 1.96
9 70.42 704 16.31 4,23 78,82 6.28 11.37 3.53
10 19.72 12.6r; 54.93 12.68 16.08 10.98 64.31 8.63

11 30.99 18631 49.30 1.41. 23.92 6,28 65.49 4.31
12 28.17 28.17 36.62 7.04 20.39 29,02 40.00 10.59

13 42.25 32.39 25.35 43.53 25.88 27.45 3.14
14 53.52 8.45 32.39 5.63 46,28 16.47 29.80 7.45
15 26.76 25.35 32.39 15.49 15.29 13.33 54.90 16.47

16 92.96 2,82 2.82 1.41. 85.10 5.49 6.28 3.14
17 19.72 32.39 42.25 5.63 9.42 26.67 49.02 14.90
18 30.99 39.44 16.90 12,68 27.84 29.80 23.92 18.43

Total
studonts 71 255involvod

A - agroo
D disagroe
X - cannot docido
Y - does not apply
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oPT001, 40uuro - X 

oex2noTp 
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paivroAuT 
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ropy 
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69 TZ TR T5 EITZ ZO'9 OL'5T C9*T9 C5"7T /T'4 ST 

2'O*9 CPZC 99'5T NJ'S./ 59" £Z'55 50'TT L0'6Z IT 
T9'C /8'0T Z6'9Z C9'95 59"7 95' Z£ 9T'9Z C9'9C CT 

20*9 WU' gia°6C vVoz Rs% 07'95 9zqt LP OT a 
T'PZ TL'LZ Z8*/ 90'59 £Z'5 OL'59 0'7'9 L9' ZZ TT 
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T 131c. .P..16(c)

§ILLtE,

*11Bi'aL.A-utat.

121.1-k
(all qualifieutioncl co:abined)

State-
llorito

A D

1 32,01 16.70 43.55 7.75

2 86.58 6.02 5.51 1.89

3 80.72 3.61 9.12 6.54

4 27.54 20.31 15.66 36.49

5 69.36 12.39 14.80 3.44

6 23.75 17.04 42.86 16,35

7 76.94 6.37 13.25 3.44

8 53.18 18.07 26.85 1.89

9 72.29 9.29 15.32 3.10

10 14.97 13.08 62.65 9.29

11 30.29 7.57 58.18 3.96

12 18.42 2t3.74 43.55 9.29

13 43.20 27.19 26.33 3.27

14 42.00 13.77 38.04 6.20

15 13.25 16.18 53.70 16.87

16 79.52 5.68 10.84 3.96

17 9.81 26.16 52.84 11.19

18 24.27 30.64 26.68 18.42
Total
students

iavolvod
581

L.

- 69

agroe

D - disagree

X - cannot decide

Y - does not apply



Tab.ro Rclako

gliOn FOR ERTAXSALIA

A.0 0.. I.I.D.
Statents e-

ia A .4

VIM NM

D Y A X 22

1 64.29 14.29 19.64 1.791 66.17 10.53 21.81 1.50
2 85.71 8.93 5.36 - 82.71 8.65 8.65 -
3 75.00 7.14 10.71 7.14 i 80.83 5.26 11.65 2.26
4 50.00 19.64 5.36 25.00 37.22 13.53 7.14 42.11

5 64.29 10.71 19.64 5,36 46.62 18.05 31.20 4.14

6 91.07 1.79 7.14 - 66.84 4.53. 7.90 0.75
7 78.57 8.93 10.71 L79 82.33 8.27 9.02 0.38
8 44.64 28,57 25.00 1,79 37.97 22.93 36.09 3.01
9 53.57 12.50 32.14 1.79 47.74 7.52 43.99 0.75
10 69.64 8.93 16.07 5.36 181.58 7.52 9.40 1.50

11 44.64 14.29 32.14 8.93 39,10 13.16 42.11 5.64
12 39.29 2857 30.36 1.79 33.84 19.55 45.49 1.13
13 91.07 3.57 5.36 - 77.44 13.16 7.90 1.50
14 66.07 7.14 23.21 3.57 57.90 12.03 28.20 1.88
15 32.14 16.07 51.79 18.80 17.67 60.15 3.38

16 80.36 5.36 10.71 3.57 88.72 6,39 4.89
17. 50.00 19.64 23.21 7.14 38.72 22.18 38.72 0.38
18 66.07 17.86 14.29 1.79 163.91 19.92 15.41 0.75

Total
atudente
involved

56 266

agree

disagree
cannot decide
does not apply



Table 11le(e)

§Tiiil MENTS Pi LT -i; t iu_,; T HOD x

CHOICE FOR ENTRY SAMPLE

Old 45.*
B.Sc. (Boon)

State-
:aunts A .X D Y I A X D Y

1 58,25 18.04 23..71 - 1 58.33 25.00 16.67
2 69.59 12.89 17.53 - 54.17 20.83 20.83 4.17
3 77.84 5.67 13.92 2,58 70.83 8.33 12.50 8.3.3
4 57.22 10.31 8.12 24.23 45.83 12.50 20.83 20.83
5 54.12 13.40 29.90 2,58 16.67 25.00 37.50 20.83

6 91.24 5.16 3.61 - "83.33 4.17 8.33 4.17
7 79.38 9.14 16.50 62.50 12.50 20.83 4.17
8 38.14 26.80 34.38 1.03 3.75 20.83 41.67
9 48.45 9.28 41.75 0.52 25.00 4.17 62.50 8 33
10 81.96 3.61 13.92 0.52 54.17 25.00 16.67 4.17
11 43.30 11.86 41.75 3.09 45.83 12.50 20.83 20.83
12 27.84 27.32 44.33 0.52 25.00 8.33 54.17 12.50
13 79.38 15.46 4.12 1.03 58.33 X2,50 25.00 4.17
14 46939 1.1 86 40.21 1.55 41.67 20.83 29.17 8.33
15 19.59 13.40 61.86 5.16 20.83 12.50 54.17 12.50

16 84.02 12.89 2.58 0.52 66.67 20.83 3.33 4.17
17 43.81 20.92 34.02 1.03 54.17 16.67 29.17
18 59.28 20.62 20 10 - 45.83 29.17 20.83 4.17

Total
students
involved 194 24

71

A agree

D . disagree

X cannot decide

- does net apply



AZATEALNTS AMOD
CHOICE 'OFt ENTRY 311-iPT1

1 62.78 14.26 22.04 0.93

2 77.04 10.74 12.04 0.19

3 78.70 ,5.74 12.41 3.15

4 46.11 12.96 7.96 32.96

5 49.82 15.93 9.82 4.44

88.71 4.44 4.44 0.56

7 80.00 8.,89 12.41 0.56

38.70 24.82 34.44 2.04
9 47.59 8.52 42.78 1.11

10 79.26 7.04 12.04 1.67

41.48 10.93 40.00 5.74

31.85 22.78 43.89 1.48

-13 78.70 12.96 7.04 lt.:30

14 53.89 11.85 32.04 2.22

15 20.-56: 15.74 59.63 4.07

16 85.19 9.26 4.82 0.74
17 42.41 21.30 35.00 1.30
'18 61.67 20.37 17.22 0.74
Total
studonts
involvod



Tub10 417(x,)

Liiiat:t(2con)

Et0:9.141-LalakSakti. 4Adiara

State. P u n.List S

362 17.54 40.31 51546631.12 1667 45.58 6.63

4Aplo ntry Samplo
:,Lonts X D Y X D

6,

2 07.08 7.39 5.23 0.31 86.35 5.02 5.0e 1.61

3 35.54 4.00 6.46 4.00 81.73 3.21 8.23 6.83

4 26.15 20.92 13.85 39.06 27.11 19.08 16.06 37.75

5 76.62 3.00 14.77 0.62 50.30 12.05 13.66 3.41.

24.31 15.69 45.54 14.46

0042 4.31 5.54 1,23

64.62 14.15 20.00 1.23

9 74.77 545 17.85 1.54

10 20.62 7.39 60.00 12 00

11 23.39 4462 6068 5.23

12 18.77 26.77 47.08 7.39

13 35.69 24492 35.69 3.69

14 4440 12.62 39.69 3.69

15 16.00 14.15 52.92 16092

16 85085 5.2,3 677 2.15

17 11.39 23.39 55 69 9.54

16 23.03 20.00 26.00 20.92

Total
atudonts
involved

25.30 16.27 42.17 16.27

03.94 8.94 8.64 2.21

54462 54..62 25.70 1.81

73.29 73.29 15.46 2.61

15.46 0.43 63.66 9 44

4450 11.45 63.25 4422

18,07 6.02 45.18 9.84

40.96 26.91 20.92 3.21

41.37 26.91 38.96 6423

14.46 13.45 5402 16.06

84.74 15.46

10.64 5,02

24.70 25.10

8.03 2,21

52.81 11 45

26.51 16.07

325 498

73

agroe

dleagroo

x cannot decide

T doos not apply



T bin R.17(b)

ST, -%1:4/aS1341.0.11
/U9..flay ALL C OI.C.

C oRnsjoopou izacga

iactulita9zi

State..

-.fonts AXDYAXDY»Lit 8arap ' Entry 5ni4plo

1 48.39 16.13 19.36 16.13 37.35 16,87 31.33 14.46

2 90.32 9.68 - - 75.90 12.05 8.43 3.61

3 96.77 3.23 - - 74.70 6.02 14.46 4.82

4 35,48 25.81 22158 16.13 30.12 2.77 13.25 28.92

5 54.84 16.13 25.81 3.23 60.24 14.46 21.69 3.61

6 35. 16.13 41.94 6.45 14.46 21.69 46.99 16.87

7 41.94 12.90 32.26 32.90 34.94 13.25 40.96 10.84

8 54.84 16.13 29.03 - 44.58 19.28 33.74 2.41

9 93.55 3.23 3.23 - 66,27 14.46 14.46 4.8,2

10 19,36 19,36 54,84 6.45 12.05 22.89 56.63 (3.43

11 61.29 6.45 32.26 - 65.06

1

4.82 27.71 2.41

12 16.13 29.03 45.16 9.68 ,20.48 39.76 33.74 6.02

1.3 41.94 29.03 22.58 6.45 56.63 28.92 10.84 3.61

14 35.48 22.58 41.94 - 45.78 15.66 32.53 6.02

15 29.03 19.36 38.71 12.90 6.02 20.48 51.81 21 69

16 51.61 12.90 16.13 19.36 AA 19 9.64 27.71 14446

17 16.13 32.26 38.71 12.90 482 32.53 53.01 9.64

18 32.26 19.36 41.94 6.45 21 69 30.12 27,71 20.48
Total
atudonta 31 83
involvod

A - agree

D disagree

X - cannot decide

does net apply



Table Ror ,)

) x PCK

:41:1kaji0=1.1

State-
ments

........

Pass -List ea: vieA xDY Entry r.kuiplo

'L X D

.

Y

1 75.99 9.32 12654 2.15 62.9L' 13.76 22.29 0.97

2 85.66 8,60 5,02 0.72 78.10 10.27 11.63 -

3 78.85 6.45 11.11 3058 79.07 5.62 12.40 2.91

4 40.86 9.68 8.96 40.50 46,12 12,98 7.36 33.53

5 53.05 18.28 27,60 1.08 51.36 15.50 29.46 3.68

6 91.76 4430 348 0.36 8E495 4.46 6.20 0.39

7 79.21 7.89 12.19 0.72 80,81 8.72 12.02 0.39

8 40.14 25.09 31.18 3.58 38.76 25.00 3411 2.13

9 51.25 14.70 32.62 1.43 48.64 8.72 41.86 0.78

10 79.93 0.96 10.39 0.72 80.43 6.20 11.82 1.55

11 39.07 3.96 44.09 7.89 41.28 12.79 40.89 5.04

12 35.13 22.58 41.94 0*36 32.17 23.45 43.41 0.97

13 84.95 8,96 4466 1.43 79.65 12.98 6.20 1.16

14 54.12 16.85 25.81 3.23 61.62 11.43 32.17 1.94

15 12.90 18.28 64,88 3.94 20.54 15.89 59.88 3.68

16 83.87 10.39 5.02 0.72 86.05 8.72 4465 0.58

17 44444 20.43 34.77 0.36 41.86 21.51 35.27 1.36

18 62.73 17.20 18.28 1.79 62.4i0 19.96 17.05 0.58

Total
students 279 516
involved

A agree

D disagree

X . cannot decide

does not appXy



Table U.180)

3.1,414411:4AZWESbia IONS

/B.Scafara.z.,palalffi

bk:10-WAL

State. Pass Li; t Salaplo
ments A X

411.1111111..111.0.01111111/111111111111110WEIM/ROMP

1 94.44 0.

2 77.78 16.67 5.56

3 83.33 5.56 5.56 5.56

4 66.66 11.11 11.11 11.11

5 38.89 22.22 33.33 5.56

gAgAlkAul

5.56

6 94.44 5.56

7 83.33 11.11 5.56

8 27.78 33.33 27.78 11.11

9 50.00 5.56 27.78 16.67

10 86.89 11.11

eal

11 66.66 11.11

12 61.11 33.33

13 66.66 27.78 5.56

14 77,78 11.11 11.11

15 27.78 33.33 33.33 5.56

all

11.11 11,11

5.56

16 88 89 11,11

17 94.44 5056

18 83.33 16.67

OW OP

tl

Entry S aplo
X

58.33 25.00 16.67

54.17 20.83 20.63 4.17

70.83 8.33 12.50 8.33

45,83 12.50 20.83 20.83

16.67 25.00 37.50 20.83

MO

83.33 4.17 8.33 4.17

62.50 12.50 20.83 4417

3.75 20.83 41.67

25.00 4.17 62.50 8.33

54.17 25.00 16.67 4.17

45.83 12.50 20.83 20.83

25.00 8,33 54.17 12.50

58.33 12.50 25.00 4.17

41.67 20.83 29.17 8.33

20.83 12.50 54.17 12.50

66.67 20.83 8.33 4.17

54.17 16.67 29.17

45.83 29.17 20.03 4417
Total
students 18 24involved

agree

D disagree

X - cannot decide

Y does not MAX

- 76 -



)

aAT3

et;'.14,

fjioi
rruponaonco i,icthod r.trt-t1,A0 hetLoa

to X X D I

1 33.29 17.01 43050 6.20 67.:4 0 10.87 1.38

2 0745 5.95 5,10 1.09 80,76 9.69 9.31 0.25

3 83.23 3.52 743 5.71. 78.99 5.91 11.95 3.15

4 26.73 1981. 15.19 38.26 44.28 11.82 7.93 35.97

5 61.00 10.45 14410 2.31 51.95 16.40 28.81 2.77

6 24.91. 16.04 43.50 15.55 89.94 4.40 5.28 0.38

7 85.91 4486 7.41 1.82 00.25 8.43 12.00 0.50

8 58.57 16.40 23.45 1.58 39.25 25.03 33.08 2.64

9 73.88 7.41 16.410 2.31 49.56 10.82 36.62 1.01

10 17.50 9.84 62,21 10.45 80,25 7.17 11.32 1.26

11 2446 5.47 64464 4.62 40.50 11.45 42.01 6.04

12 10.35 26,05 45.93 8.07 33.21 23.15 42.89 0.76

13 38.00 26.12 31.59 3.40 81.51 11.57 5.66 1.26

14 42.41. 13.22 39,25 5.23 54.34 13.33 29.94 2.39

15 15.07 14495 53.46 16.40 17.86 16.73 61.64 3.77

16 85.18 5.10 7.53 2.19 85.26 9.31 4476 0.63

17 10.94 24.42 53.95 ,o.69 42.77 21.13 35.09 1.01

18 24.06 29.65 27.10 19.20 62.52 18.99 17.48 1.01
Total
student° 823 795
involved

A - agroi

D dioagree

X canaot decide

doos not apply
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Tablo )

ILLTLkat.' ops (csolvaliaLiLwjaq

(MU

to hod6 tat>,
manta A

...................................
i..: n Y..........-

40.35 16,67 2 .07 14191. 73,81 1429 9.52 2.38
2 79083 .1.1,,40 6.14 2.63 64.29 19.05 14.29 2.38
3 80.70 5426 10.53 3.51 76,19 7,14 9052 7.14

I
4 31058 27.19 15.79 25.441 54.76 11.91 16.67 16.67
5 5877 14°1 22.81 3.51 26.19 23.81 35.71 14,29

6 20.18 20.18 45.61 14.04 88.10 4.76 4.76 2.38
7 36.84 13.16 38( 60 11,1) 7.1., 43 11.91 14.29 2.38
8 47.37 18. /12 5:12. ItC 16 75 33.33 26.19 35.71 4.76
9 73968 11,40 11440 3.51 35, 71 4.76 47.62 11.91
10 14.04 21.93 56.14 7.90 69.05 19.05 9.52 2.38

11 64.04 5,26 28.95 1.75 54476 11,91 16.67 16.67
12 19.30 36.84 36 84 7 a 02 4C: lig 19.05 30.95 9.52
13 52.63 28.95 1,4,04 4.39 61.91 1905 16.67 2.38
14 42.98 17.54 35,09 4939 57.14 .1.6.67 21.43 4.76
15 12 28 20.18 48.25 19.30 23.81. 21.43 45.24 9.52

16 49012 10,53 24.56 15179 76.19 16.67 4.76 2'.38
17 740 32.46 49,12 10.53 71.43 11.91 16.67
18 24.56 27.19 31.58 16.67 61.91 23081 11.91 2.38Total

studonts 114 42involved'

agree
D disagree
X - cannot &mi.&
Y - does not apply



T
ab

le
 A

y-
40

14

za
p.

 L
.1

.1
.3

fL
iS

&
M

E
L

E
=

 le
ss

 tk
i..

7.
n

=
 g

re
at

er
 th

an

C
O

U
rS

O
Sa

m
pl

e

B
L

O
C

K
 R

E
IZ

A
8E

Il

da
y

1

83 17
5

i
13 31...

, - 3 ,-
,_ .T

ot
al

.
pa

id
 lo

w
;

11
5

23
3

13
9

18
7

21 24
00

,1
11

11
11

.

its
 p

ai
d

le
av

e
G

ra
nd

T
c,

tt,
1

?a
dd

 le
av

e 
s

ja
cr

ec
,-

..1
 -

,..
L

.7
.0

G
--

i.-
...

0,
 T

ot
al

w
ee

ks
.j ra
m

tb
s

%
.,

m
on

th
s

T
ot

al
 ii il

1 
d.

ty

4
I

20
I

19

1
36

4
7-

:
.

1 
i.-

i d
4 ',

Pa
ss

-L
is

t
A
x
.
c
.
a
.

.u
nt

i,7

Fo
ss

 -
L

is
t

E
nt

ry

fo
ss

 -
Li

st
itC

.w
i 4

..
in

t:-
-y

-

Pa
ss

-L
is

t
B

.S
c.

 (
r.

ce
:2

)
E

nt
ry

..+
Is

am
m

im
as

qv
ia

lk
a.

...
...

... 4

12 25 19

2 E
.

:1
3 , ,

- 2 a - 2

0.
4.

..-
 I

II
I.

lit
.

- .. - S 2
M

O
W

 ..
.M

O
M

...

.:1
5

1

4 6
, 13 21 47 :.. -, .

1 i'l It 1 .1 : II il i I il f!

33 15
9

22
1

I

3.
-.

)7

r 
.-

3

23
1 ...

.:,
-,

,,,X 12
7

IM
M

O
. =

l1
M

t..
1.

33
'''

57
C

30
9

4 
..) 7

- I I
1 

to --
-

',e
h.

 4
1,

1.
...

21
07

0

41

21
.4

3

13
.1

3

34
-
23

40
.8

5'
s

44
.9

8

44
-.

4.
74

27
86

3

15
.8

9
..4

.0
17

36
,2

2

40
71

/./
..

ss
at

ua
w

r

T
O

T
A

L
74

,. 
-

57
16

3

In
s.

,..
1,

41
0,

41
1.

3.

2C
0

w
; 31

4
75

7
1,

33
3



Table t WO)

griPY-LWEIllaiLLT04
coutsq

oliWWOmoraMMEW ....MMAMMIMOMOMMOORMOWIMI

'Leave taken
ii

Leave not Leave takenCourse Samplu before exatti taken Na reply Total as a * of
il

before 4..xam total

A.0.0,,S. Pa-.:7.42.,
PI

7 1 3. 9 77.78
Entry 1 13 9

7 29 44.83
ii.. Pass-List 60 41 14 115 52.17

Entry 132 83 18 233 56.65

4.0.11.A. Past.44istl 73 51 15 139 52.52
Entry 67 75 25 187 46.52

B.Sc. IAss-Liwt 19 2 . 21 90.48(Eton)
lint cy 14 10 - 24 58.33

T 0 T A L 0 405 272 $0 757 53 50
...a...............

Table

pERCENTAg 2:11'111211MDENTU
Ogglk-APAM?2,

Nosof self- Total
tuition students students

Percentage of self-
tuition students

A.0 C.S. Pass-Lis 1 42 2.38
Entry 11 188 5.85

Pass-Liso 21 336 6.25
Entry 44 570 7.72

..0.W .A. Pass-List! 22 309 7 12
Entry 16 418 3.83

BSa. Pass-List 11 76 14.47(Boon)
Entry 2E $ 151 17.22

T O T A L 152 2,090 7.27



Table 12,21(14

PERCENTAGE DISTRIBUTION OF CORRESPONDENCE

WURA4A14.CISES

COURSE ALIPLE

Course Sample Hone or
very fat/

About a
quarter

About
half

All or
almost all

TOTAL

percentage
rounded off

A.O.C.S. Pass-Liot

Entry

A.I.B. Pass-List

Entry

A.C.W.A. Pass-List

Entry

B.Sc. Pass-List
(Boon)

Entry

23.81

(5)

25.77
(25)

37.19
(90)

43.04
(170)

20.25

(49)

21.4
(55)

4.65
(2)

10.59

(9)

4.76
(1)

10.31
(10)

11.57
(28)

13.92
(55)

9.09
(22)

11.33

(29)

2.33
(1)

9.11
(8)

14.29
(3)

22.68
(22)

17.77
(43)

16.96
(67)

19.01
(46)

19.14
(49)

11.63

(5)

2.35
(2)

57.14
(12)

41.24

(40)

33.47
(81)

26.08
(103)

51.65
(125)

48.05
(123)

81.39
(35)

77.65
(66)

100.00
(21)

100.00

(97)

100.00
(242)

100.00
(395)

100.00
(242)

100.00
(256)

100.00

(43)

100.00
(85)

T 0 T A L 29.33

(405)

11.15

(154)

17.16

(237)

42.36

(585)
100.00

(1,381)

Note: figures in brackets indicate actual numbers
involvod.

81 «,



Y:1

Table 1t.22(-)

121,:,LNCIAL HI.TLP CORRE6PONDETCE

STUDI -C OUR x

S --
Pried to obtain financial help Yes as

Course Sample percentae;e
of total

,
les No No answer Total

..-

A.c.c.s. Pass-List 4 13 4 21 19.05

Entry 26 65 6 97 26.80

A.I.B. Pass-List 54 15 173 242 22.31

Entry 53 75 267 395 13.42

1..O.W.A. Pass-List 105 70 67 2112 43.39

Entry 101 23 132 256 39.45

B.Sc.(Eoon) Pass-List 16 27
43 37.21

Entry 43 4 38 85 50.59

T OTAL 402 292 687 1,381 29.11
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to 100)
Liut 52 30_ 1.4.29 33.33 100.00.1; 0.8. (U) (6) (14) (i2)

EntrY 47.34 13.30 3L,.63 0.53 - 100.00
(89) (25) (73) (1) (160)

Pas

Li"
65.40 16.07 13.45 -

100.00A 14. (220) (54) (62) (336)
Entri 04.04 6.14 9.30 - 0.53 100.00(479) (35) (53) (3) (570)

PUSCo. 56,31 17.48 25.57 0.65 - 100.00list (174) (54) (79) (2) (309)A.0.1W.11
Entry 01 --

.vu
.-
14.92 18.16 100.00(az) (54) (76)

(418)
Paco.. 26.32 19.74 53.95 100.00B.Sc. List

(Econl
Entry

(20)

36.42

(15)

24.50

(41)

39.07
(76)

100.00
(55) (37) (59) (151)

T 0 T it L 64.45 13 40 21.07 0.14 0.14 100.00(1,347) (2130) (457) (3) (3) (2,090)
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Noto: Figuros in brackoto indicato actual numbors involved.
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IARSMAGE DISTRIBUTION OF NUIviBILR or G. Ca. 101

ALT) tail ,LEVEL

Course &Apia
No G. O.E.
and Rejects

G. G. E.
10 t Level
Only

G. C.E. IA I Level, Grand

1 2 3 Total
Total

Pass-List 45.24 50000 2.38 2.38 4.76 100000
A. COCOS6 (19) (21) (1) (1) (2) (42)

Entry 29.79 50.53 6.92 798 4.79 19.681 100600
(56) (95) (13) (15) (9) (37) (188

Pass-List 8.33 64.29 6.85 9.23 11.31 27.38 100.00
JI.I.B. (28) (216) (23) (31) (38) (92) (336

Entry 602 63.33 9047 10,88 10,00 30,3 100000 1

(36) (361) (54) (62) (57) (173) (570

Pass-List 21.36 57.28 6.15 7.44 7.77 21.3 100.00
A C.W.A. (66) (177) (19) (23) (24) (66) (305

Entry 17.70 58.37 843 6.46 9.33 23.9 100.00
(74) (244) (34) (27) (39) (100) (418

Pass-List 27.63 18.42 1741 36.84 53.95 100.00
8.2o. (Econ) (21) (14) (13) (28) (41) (76)

Entry 20.53 17.88 0.66 9.93 50.99 615* 100000
(31) (27) (I) (15) (77) (93) (131

TOTAL 15.84 55.26 6.94 8,80 3.06 28. 100,00
(331) (1,135) (145) (184) (273) (604) (2,090)
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Stag - No. of sittings

1 3 4 1 5
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(1)
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(1)
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(1)

0.53

(1)

a

1.06 0.53
(2) (1)

2.13 2.13
(4) (4)

0.53

(1)

0.53 0.53
(1) (1)

1.06 1.0
(2) (2)

1.06 0.53
(2) (1)

1.06 0.53
(2) (1)

1.06 1.06
(2) (2)

0.53
(1)

0.53
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0.53

0.5,3
(1)

1.06 0.53
(2) (1)
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(1)

0.53
(1)

TO?AL
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(3)
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(1)
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(1)

638
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3..06
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2 43
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TOTAL
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(2)

0 53
(1)

0.53

0.53
1)

Entiro stago passed

Passod some of the stage

= Sat but passed no stag©
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1.06
(2)

6.92
(13)

0.53
(1)

2.13
(4)

6(13)

043
(1)

0.53
(1)

2.13
(4)

15,43
(29)

7.45
(14)

Stages I =4 II - No. of sittings

1.

0.53
(1)

1.06
(2)

2,66
(5)

2,66
(5)

1.60
(3)

1.(06
2)

0.53
(1)

2.66
(5)

0.53
(I)

2

2413
(4)

2,13
(4)

2.66
(5)

3.72
(7)

1.60
(3)

1.06
(2)

0.53
(1)

5.65 6.38
(11) (12)

7.1.5 7.45
(14) (14)

3

1.06
(2)

2,13
(4)

3.19
(6)

4

0.53
(1)

0.53
(1)

0.53
(1)

5

1.06
(2)

0.53
(1)

1.06
(2)

0.5(13

1.
) (2)

1.06 1.60
(2) (3)

TOM,

4.79
(9)

11.17
(21)

(12)

17(32)

0.53
(1)

3.19
(6)

4.26
(8)

6.92
(13)

1.06
(2)

3.19
(6)

15.96
(30)

36.17
(66)

7.45
(14)

Stag° I de
Stag° II
TUAL

6.38
(12)

11.70
(22)

0.53
(1)

12.77
(24)

18:09
(34)

2.66
(5)

5485
(11)

6.92
(13)

9.58
(18)

4.79
(9)

3.19
(6)

2.13
(4)

10.64
(20)

349
(6)

2.66
(5)

39.89
(75)

42.55
(80)

17.55
(33)

Mau figures in brackots indicato actual numbors involved.

TOTAL percentago rounded off.
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Table it 33(b)

Years of
actual

no
tiStat I

8

.

(5)

(1)

O 0.70

(4)

a 0.53

(3)

b 1 0.18

(1)

c
10.(3)

0.18
(1)

10.18
(1)

ge4101114TAGL DISTRai TI ON Nutiga.

t:1 e 1 Nut.lbor of oittingo.

10.35 '008 I1.23
(2) (1)1 (7) (5)

0.18 10.53 23 11.23 0.53

(1)1 (3) 1 (7)

0.18
(1)1

0.35
(2)

0 18 0.35
(1) (2)

0.35
(2)

1

I

0.35 10.35
(2) t (2)

0.18 0 1G

(1) (1)

035
(2)

- 11..40

(8)

0.18
(1)/

0.531 -

(3)1

0.53; -
(3)1

0.70

(4)

1 05 11.05
(011 (6)

0.53 12.11

(3) (12)

0.35 !0053

(2) t (3)

0.88 11.23

(5)1 (7)

1.23 ,0.53

(7)! (3)

0.18 IO 35
(1)' (2)

0.35 0.35

(2) (2)

0.70 1.05

(4) (6)

0.18
(1)

(7) (3)

a

0.70 10.53

(A)I (3)

0 53 4°
(3)1

i1
(8)

0.35 i 0.18

(2)1 (1)

0.1C 0.35

(1) (2)

0.35 0.70

(2) (4

0 18

)

(1)

1 .40
(8)

0.53

(3)

0.35
(2)

1.23 10.88

(7) 1 (5)

0.35 0.88

(2) (5)

0.18
(1)

OM

INN

0.35
(2)

15." TOTAL

0.70 6.14
(4) (35)

040 5.26

(4) (30)

0.18 1.40
(1) (8)

6.32

(36)

6.49

(37)

2.46

(14)

2.81

(16)

3.51

(20)

1,23

(7)

1.40

(8)

2.11

(12)

1.75
(10)

0.1

(1)

0.53

(3)

0.88

(5)

0.18 1.05
(1)1 (6)

11 40 10.44
(8)1 (5)

10.70 ;1.93

(4)1 (11)

Note: Figures in brackets indicate actual numbers involved.

a entire stage passed

Passed some of the stage

Sat but passed no stage
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1.05 2.28 .16 1.75 1.93 3.50(6) (13) (13) (10) fill (20)
- r - 4. - 0.18

(1)

(2) (2)

.411/1 Ile AMOK.

41111.00.00. +at..

!Grand t
porcenta
round,,d off

5.61 11.75
(32) 67)

18.95 25,97
(118) (148)

0.70 2.11
(4) (12)

(51)
14.56

(63)
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11... ci I
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Table R34(b)
.ER...A1' '0 IV OFD JOLE1.2.__

Years of i10 Nweber of sittings - Stage I

actual -r--
study I Lion

2 i,!;. 516 718i 3.0

e

0,24 2.63 = 0.24 1.91 1.68 L68 0048i 0.48
(1) (3.1)!

(1) (8) (7) (7) (2) 1 (2)

a

b

a

a

b.

0.24 0.96 0,48 10.72 1.91 0.6 I 0072
(1)

(1)

( 4) i (2) < (3) (3) (2) (: )

0.)24 0.1.8 024 0,24, -
(1) (1) (1)

00

1,20 L.44 : L144 1.20 0.96 1.20
(5) (6) (6)

i

(5) i (4) (5)

0.24 , 0,90 2,- 15 , 1,91 2.87 I 144! 1.20 048
(1) : (4) (9) 1 (8)

(12)j

(6) (5)

(2)

1.44 10.4 i 0.24 '
t
0 .4, I

(6) 1 (2) ' (1) ; 11)

411.,

1 0.48 ; 0.48 0.24; 0.24
(2) i (2) (1) (3-)

1,68 2,15 1,68 0.48 -
(7) (9) (7) (2)

0.48 i 0.48 0.48 0.96 1.20 0,24! 0,24
(2) (2) (2) (4) (5) (1) , (1)

0.48
(2)

3..1.1
(13)

0.48 L20
(2) (5)

3.11 i 1.91
(13)1 (6)

1.91 0.48
(8)i (2)

0.72 1 -
(3)

1.20
(5)

4.79 0.72 0.24
(20) (3) (1)

0.96 0.24
(4) , (1)

0.4S ! 0.24
(2) (1)

0.96
(4)

Oat

IMO

a 0.24 1.201 5.50 2.63 4.07
(1) (5)

i
(23) (11): (17)

TOTAL b 0.96 7.90 6.70 4.79 5.50
(4) (33)1 (28) (20) (23

c 10.05 3.59 1.68 2.39 1.68
(42) (15)1 (7) (10) (7)

3.11 2,87 1.68
(13)1 (12) (7)

1.911 1.91 0.48
(6) (a) (2)

0,48 1 0,24
(2) (1)

IM

Ora.

0.24 9.57
(1) (40)

.5,50
(23)

. .1 44
(6)

(.13'23-)1

11.24:
(47Y,

2.39
(10)'

1,41.1

OPO' 4' CI
(17):

0.481 0.24
(2) (1)

Note: Figures in brackets indicate actual numbers involved.
Entire stage passed
Passed some of the stage
Sat but passed no stage

2.87
(12):

6,22
(26);

6,46
(2's)

0.72
(3)

1.20

(5) ,

(24)

22,01
(91)

33.14
(1,20

20,10

(84)

ONIIiiIinOwno4111111M



OF SITT-NCI'WE0S:11j24 RIW"1:11.1?.

SAkIZL,11;

NO..eri""nrMI

infor- 1 t 2 I 3 4
I.

0.48
(2) t

. 0.96 10:48
(4) (2)

Number of Sraings Stages I and II
1516 T-r-T-'8 9
Alow1WO

0048 0.48 1,20 0096
(2) (2) (5) (4)

1020 072 0,48 0,48 0:24
(5) (3) (2) (2) (1)

Oil

- - 0.72 I 0:24 2.39 0.72 1.44
(3) (1) (10) (3) (6)

0.72 2.39 1,20 1.44
(3) (1o) (5) ( 6)

0.24. 1.44 0.48 0.96
( (6) (2) (4)

0.24 0.24 0.96 0,96 0.48 0.48
(1) (1) (4) (4, (2) (2)

PAO

WW

ea

OW

0.24 -
(1)

0.72 0.72
(3) (3)

0.24 -
(1)

Iwo

OD

WO ea

0:24 2.63 0;72 3;83 1.20 2.63 1.20
(1) : (11) (3) (16)1 (5) (11) ( 5)

1.20 2.15 455 2.39 9.9 1.20 I 0.72 0-24
( 5) 1 (9) (19) . (10) (10) ( 5) I (3) (1)

10
(1)

0.24
(1)

OW

ORO

a

OW

OW

Grand total
TOTAL tperccnto

rz_L1

3.59 13.16
(15) (55)

4055 10.05
(19) ( 42 )

1: 44
( 6)

5.74 13.16
(24) (55)

7.18 18:42
(30) (77)

0.24 2.63
(1) (11)

3.11 4.55
(13) (19)

3.35 9.33
(14) (39)

4.07
( 17)

WW

IWO

2,87
(12)

6.22
(26)

6.46
(27)

0.72
(3)

1.20
( 5)

5.74
(24)

12.44
(52)

15.07
( 63)

34845
(144)

45.2.1
(189)

'

0.24 20.34
(1) (85)



Table: .34a)
gARCANTAGE DISTRIBUTION OF NUMBER OF

S;TTIXS AND POSITION RLACHED

B. 494, Samplo.

......MOIMPM...,.......'...N.......IP...............

Category ..

Number
w et

n

Of Sittings... ....

-fl
5

..,.. ............-

No

S...._..,...,.....

Total
(% ro undeJ
off)

...... ..

94,74

(72)

L32
(1)

3e95
(3)

6 Inform-
ation

Passed Part

1

I I

Passed Part I
and failed in
Part II

Passod Part 1
but not at for
Part II

2,63

(2)

..

72, 37

(53)

1.32
(1)

I ,

i 7,,89

(6)

i

.,...

60 58

0)

1,32
(1)

7e89

(6)

TOTAL 2.63
(2)

.
73.68

(56)
7.89
(6)

7.89
(6)

7.89
(6)

............,,,......

100.00
(76)

Note: Figures in brackets indloate actual numbers involved.



W
k
:
 
F
i
g
u
r
e
s
 
i
n
 
b
r
a
c
k
e
t
s

i
n
d
i
c
a
t
e
 
a
c
t
u
a
l
 
n
u
m
b
e
r
s

i
n
v
o
l
v
e
d
.

T
a
b
l
e
 
1
1
.
0
:
:
:
,
.
.
}
.
(
b
)

P
L
R
G
E
N
T
A
M
 
D
I
S
T
A
B
U
T
I
O
N

W
a
d
i

S
I
L
T
I
N
G
6
 
x
 
P
0
6
I
T
I
O
N
 
R
&
A
'
C
H
O

B
.
S
c
.
(
E
c
c
a
T
O
T
V
:
r
 
&
W
P
M
.

Y
e
a
r
s
 
o
f

a
c
t
u
a
l
 
s
t
4
.
4
y

C
a
t
e
r
r
y

I
P
E

:
T
I

P
a
r
t
s
 
1
 
e
z
 
I
I

I

_
-
-
-

N
o
t

i
t
i
o
,
,
 
c
l
 
A
t
-
A
n
g
s

T
O
T
A
L

T
O
T
A
L

s
a
t

1
(
p
e
r
c
e
n
t
a
g
e

.
.
.

2
I

.
d

r
o
u
n
d
e
d

f
)

A
IN

IM
...

.1
~

,IN
IM

IW
, .

1O
rw

A
V

IN
ew

_

1 
33(6

0)
1

10
)

C
,2

f.
10

)
4 

.3
6

6
(7

0)

39
.7

4
6.

62
c.

19
.2

1 (2
9)

(2
)

5.
30

I
2.

65
(8

)
1

(4
)

7.
95 (1

2)

1
.
9
(
9
4
1
)

I
1
.
3
3

1
1
1
3
9
3
)

4
.
6
4

4

0
.
6
6

(
7
)

(
2
)

.6
4 (7

)

(1
)

4
.
6
6

(
1
)

°I
t

16
.5

6
(2

5)
1
6
.
5
6

(
2
5
)

6
0
.
9
3

(
9
2
)

7
.
9
5

(
1
2
)

(
2
5
)

.1
6.

56
(2

5)

14
.5

7
(2

2)

16
.5

6

M
ar

., 
...

.

75
.5

0 (1
14

)

7.
95

(2
)

if
F

.-
,

(2
5)



r:e44..1..Zio

'4od

0 0

.atruoted Ir21.4 Tables R.32(b). 33(b). 34(b) (b)

23.94 164,4 22.01
(45) (96) (92)

e.us s f 4tu I 6.3w 174.90 3014
(12) (102) (1.26)

Sauallp..42u)

60,93
(92)

nonce Of ..vt go I 1011 772 20.10 24.51
(19) (44) (04) (37)

Passed stag s I Bc II 15.96
(30)

Passod Stagg I 36.17
and 801:14J of Stage II (68)

Pass ©d Stag() I but 7.45
paasod none of Stage II (14)

1912 12.44 14.57
(109) (52) (22)

37037 15.07
(213) (63)

1'05 0.24
(6) (1)

OD

TOPAIe 100.00 100000 100.00 100.00
(188) (570) (418) (151)
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Question 1(4)

Alljaiestions

Luestkp 1(q)

CIISLOIES ligkICALLS USE

...t Q haa

Assooic.te of the Cor?oretion of secretaries

(A.C.C.S.; C - of S; etc.)

Associate of the Institute of Bankers

((A.I.B.; Institute of Bankers; Banking

exams.; Banking; Banking diploma etc.) 2

Associate of the Institute of Cost and Works

Accountants (AA .W.A. ; I.0 etc.)

University of London external B.Sc., (Econ.)

decree (B.Sc. (Econ.), etc.)

General Certificate of Education,

Advanced Level (G.C.E.Advanced Level;

G.C.E. A Level; A Level Maw; etc)*

NIP

Returned questionamaxes with a tick in the,box

'Re-enrolment' were discarded, because the students

were not enrolling for the first time. The number

of questionnaires discarded was 941.

with various Examining Boards (1961).

ICAWLAWL.

1. Accounts (Book Keeping, principlesof)
2. Arabic (Classic Arabic)

3. Art

Archaeology

5. Bible Knowledge (Scripture, Religious ,Inowledge & Divinity)
6. Biology

7. Botany

S. British Constitution British Government)

9. Chemistry

, 110 6.



10. Coo;:ery

11. Domestic Drosthaahing

12, Din and Tinting

13. Boonomica

14. ...;conomlc Utory

15. V1ish
16 4ni;ineerik$ Dosian

17. J.rench

/G. Goot.;raphy

19. Geology

20, German

21. Greek

22. .ietalwof*.

23, Uoodwork

24, History

25, History Ancient

26, History J-xlamic

27, Italian

26. Latin

Logic

Mattis

maths Pure

paths Higher

daths Pure and Applied

*Maths Applied

kiaths wth Statistics

laths .or Science

Mechanics Applied

14u sic

Physics

Polish

Ruosian.

Sociology

Spanish

Spocially Approved Languages

Statistics

Technical Drawing

Zoology

Law

(Domestic Cookery, Kause Craft)

(Ieedlo.work)

(4,conomics and Public Affairs,
Zconoxic and Political Jtudies)

(1:xitisla .!;conomic History)

(Snulish Literature)

(History with Voreign Texts)

(Ancient History with Literature)

(Latin of Lodorn Studies, Latin of
Classical studies, Latin translation
and Roman History)

(lilarther)

(Engineering, G & E and Building)

111
3



esti n 1(j)

;,tuuont has not passed any complete part,but

hAs visaed in ne or more subject- in me or more )arts

11.12%.1-42:18) ART I

intQrmudi,kte (only)

iermediate and Anal Part

a.Avrmodiate kinal Part I and Final Part It

litediate ad linal Part II

Part

Part

PArts I

Parts I

Parts I

Party I

Parts I

Parts 1

Queetion 2

s PART I

utr of ;ost and iorhs Accountants Students.

and II

and III

a4d II and III

and II and IV

and Il and' III and IV

and II and III and V

Code loo.

1

2

3

4

1

1

2

ThL addresses of the students were classified under ten

regions (including Scotland) ad defined by the Department of

Educa4ion and Science. Each region was further divided

accordin to its major and minor conurbations *, any, and

the rodlainder. (Townships contain ©d in the conurbations are

listee.)

3

4

5

6

7

* aajsa: iiaj or conurbations; General Register Office;

vAinor conurbations: 'The conurbations 01 treat BritaJal,

by T. i. Freeman, I anchester University Press, Second
Revised Edition, 1966.
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11,,,011

BYJIEcaONs.

* CU. :41-La:-ID
1111 iA'i
11 O HU D

* Tvl& 71tc.)11L.ND

YO1 IIt, (North caing)

B. LQL 3.1 .41.parak,It:e1a

Yk,I. (...;act and 11:-:st hiding)
* CI5 c Ole '1.01111
* LIL ;0.0S: A. RE (Lindsey)

C. NOW!

CI-W.111ln
LAF .1,-,1111ZE

jwilt.,ALAI*Aig&

DER ISHIRE
LEI ;ESVERSIIIRE

* LIP;OLNSIARE (Holland, Kesteven
awl Lincoln City)

* NOR IIAIIPTONSIIILLE
NOT ,I1OID.,..%1IRE

* RUT.I.JAND

* IIORDLIE
* SIER,JPSHIF E

STXTORDCHIRE
WAR. ICKSEIRE
WOR SSW SHIRE

3a1.411-AILA

* Oki ,RIDGI SHIRE (incl. isle of Ely)
* HUVIDGDUSHIRE (incl. Pot :Thorough) *

* 11.4.GIJZSEY
13REC4S111RB

* 04"ERNARVOUS1LIRE
* eARD1G;iLSIIIRE

041,114.1ARTIZISHIRE
* DEV,I,LIGHSHIRE
* FLINTSHIRE

GLiVLORGAN

* 1.41IONETHSIIIRE.
teiONMOUTHSHIRE

* i4ONTGOIIIRYSHIRE
* PEaROKESHIRE
* RADNORSHIRE

J. SCOTIA,12

* ABERDEEN (City and County)

4: 111G1IGYSIAL

* AYR
* BANFF
* BWIOK
* BUTE
* CAITHNESS
* CLACIWANNAN
* DU1ZRILS
* DUNBARTON
* DUNDEE

EAST LOTHIAN
EDINBURGH

*
GLASGOW

* INVERNESS
* KINCARDINE
* KniRC6S
* iaRCUDBRIGHT

LANARK

idDLOTHIAN
MORAY

* NAIRN
* ORKNEY
* PEEBLES
* PERTH

RENFREW
* ROSS AND CROAARTY
* ROXBURGH
* SELKIRK
* STIRLING

SUT1 ,12,LAND

* WEST LOTHIAN
* WIGTOWN
* ZETLAND

* iORVOLK
* SUP': OLK

20.1(221.14.1A'

* BED::
BER SHIRE
B1C1.11011211,1SIIIRE
ESSIX
HAkieSHIRE (plus Poole)
lik11710ORDSILLRE

* ISL. OF WIGHT
IN
LOW. ON (Greater London Council area:

includes Litddlosox)
OX le DHiE

SUSLiSX

/It SafTy.WIATML

* CORI4ALL
* DEV-114

DM 3T (except Poole: G.)
GLa'3ESTIRSHIRE * No conurbations, or parts of
1S J OF 0ILLY . 113 'is conurbatioils, in the county.* LE 3
SOILASET

* WILT3HIRE (Cont.)



4,11pakia4q11.1.14.clua

Qom 11(i

14CETURN nagp

&Alva lort) hulab.ricinsi ipad)

Polling GosIorth Nowburn
Gatoshead Lonabonton Tynoiiouth
Hobburn Newcastle upon Tyne Wallsond
Jarrow Whitby Bay
South Shiolds
Whicichaa

Aitiji.BATION

ky,r1 au.Lismt) Laskahitalaul)

Billingham Eaton
Stockton.on-Toos 41:14dlosbrouch

Rodcar
Thornaby-on-Moos

Muillaga

1LGIO1' A



Aireberough
BJ.ildon

Batley
Bingloy
Bradford
Brighouse
Cole; Malloy
Denby Dale
DonhoLle
Donsbury
Dewsbury
Aland

Yorkshire (lad)

Rawmarsh
Rotherham
Sheffiold

lat1WL6e 0 Ttliiita

jjLipzi 02x1)r.=1LE2 Jest

Heckmondwilze

Holmfa,rth
Horbury
Horstorth
Huddersfield
Ikeighloy

Lirkburton
Leeds
piolthai

d
Morley

s ? -EugiiLliujoR

Ossctt
Pudsoy
Queensbury
Ripponden
Rothwoll
Shelf
6hipley
Soworby Bridge
Spenborough
Stanloy
t.;akeriold

MLIZU2SeAVADALTS1)

Laktir2 Llett )

Haltemprice (incl. Cottingham and Hesslo)
Hull (Kingston upon Hull)

Barnsley
Conisbrug'i

Cudworth
Darfiold
Darton

Yorkshire (part)

Warne
Dodworth

Hoyiand Nether
Wexborough
Royston

Swinton
We th upon Doarne
Wombwell
Worsbrough

BEGION 4

um 4

CODE 3

UREA)

CODE 7



4'

11410114

60,,TH EA6f LAfOASHIE, CapRuATION

AldLrley 4de
4,1trinch,
DJwds)n

Brudbury
Cheadle

Dukinfiold
Gatley

As
Audonshaw
Dolton
Bury
OhaCdorton
Crompton
Denton
Droylsdon
.occlos

Vailsworth
Farnworth
Hoywood
Horwich

Aspull
Athorton
Hindluy
Leigh

l'..lattLiEa (Part)

lomagliza (Part)

Irlau
hoarsloy
Lees
Littleborough
Little Lever
iianchoster

Aiddloton
Ailnrow
Aossley
Oldham
Pondlobury
Prostwich
Radcliffe

Halo
Hazel Grove
Hyde

Romiloy
;3alo

btalybrid;:,0

btockport
iiluslow

Rochdale
Royton
&Ilford
otretiord
Swinton
Tottington
Unaston
ardlo

Wosthoughton
Whitefield
Whitworth
Worsley

iiiialSEY6IDE CONURBATION

lIck_.;slir2 (part)

Bebington
Birkenhead
Ellesmere Port
Hoylake
Neston
Wallasey
Wirral

Lancashire (part)

Bootle
Crosby
Huyton
Lit herland

Liverpool
Roby

L4CASHIRE COALFIELD OR OWURBATICW

Laaaallitg (part)

Newton-lop-Willows

Prescot
St. Helens
Skelmersdale

Tyldesloy
Upholland
Westhoughton
Wigan

BLACKPOOL AiPJLE dINOR CONURBATION

Lancas= I:art)

Blackpool
Fleetwood
Lytham St, Anne's

.116

lb

Poulton le Fylco
Preesall
Thornton Oleveloys

ILQNC

CODE 11,

gam

Mi.12



4,111k;d:DS

011INGH4114 MINOR C ONURB4TIC

Nottinifhamsuire (Dart) 111217511ire Claa
4 mold
Beeston
Carlton
Hucknall
Nottingham
itapieford
West Bridg ford

Long Eaton

REGION 3)

CODE

LEICESTER MINCR CONURBATION CODE 15

Leicestershire (Dart)

Leicester
Oadby
Wigston

.16

117



st;14aVNaaaii (Part

144.2? :,i111441,t1.24

Wr4cifsharo (4 rt lJ.1 ls tkr.ahlE2 Part)

Aldmd;:o-Brownhalls Bax..lingirt HalosowonDud1 A4 S)1hull 6tourbridGoTasall Sutton coldfiva ullauj
Wust larawloh
Wolvorhngpton

QMalla.LaIlLgalLafig0.4 ggli.18

Aaaisaallire (aat)

Bodworth
Oavontry
Nuneaton

POTTLRILS MINOR OONURBATION
Larrati LS i 1111OR

20:,.._1 3;2

1414.4.1314,./to....1=)

Biddulph
Nowoastlo-undor- IA)Kidogrovo
atoko-on-Tront

BitajakT,2



Ils,:rtflpdshusi

Surrey,

clZoLdzamlagitt)

Dunstablo
Leilitan-Linslade
Luton

go sax (tart)

Basildon
Bunfloot
Jrantwood
Uanvey Island
Ohallasford
Uhigwoll
narlow

Ongar
xIayloigh

hoehford
Southold -on-Sea
Thurook
ialthalaHaly Cross
Epping

;Jai kit! 1.4zrz,

Lone.:41 0,)u.*c.y

E4I1124d)

Chatham
Dartford.

Gravesend
riwidstont

Korthfloiat
Rochostor
Llyal Tunbri6 c 41o1
Sovonots
Southbo4-au gh

Strood
SwansoxYAbe
Tonbriko

)

COW 21"

HLathy-, on, T ha.aes

iienley

Aldershot
larnborough
Vleot

tiintney

Burgess hill Craw14
Cuckfidld Horsham
Last Grinstead
Uokfield

rliaaIliC ggalik
1111.ivaitirLial&

Farohaia

Havtnt
Gosport

PortsL:auth

ABLQUIQRJd11-1 111,1L:iitlAVkl.QA

AMAAAE!CiNg:10

.Briehton

Hove
Portslado

Southvlok
Shorohlm

BOVR4gi01121.1Lallt 1 4.1.2;ad

gataltleatt

11446,1:14'::Q

1* 9



SOUTIL

ALL..,g(1114412.1..a11112A4Li.71

gazip1 3lArg...Lavd,)

Bristol
Kingswood
Ilangotsliold



POUR 4AL-1,J ',;..0411-,k !LLD

(zzo
ttL,

Abl.;roarn
Ow:J/74,11y AbertilloryGam

bodw,:s

BJdwUlty
GlynoOrrvic
Aao5tug Blaina
14orthyr Tydfil

Owl.:bran
;;;buntain Ash Lbbw Valo
'loath

14athon
Ovoro

eiynydclislvqn
Pontypridd

Nantyalo
Port Talbot

Pontypool
Rhondda

Rhyzanoy

Risoa
Trodogar

:LGO

41.

LilAk121=311N113)

Oardia
Ponarth

P OW 31,

Eg41PDAE



RislCavL(.2\f

CENTRILL 0 i2TiiLU4.Z. CO._41.T 0 ;I (ODE 3.1

i.L...;,..0 1.;;;z....iarli.(art) it or .4._grL__.(y azti)

Durallrton Courkt .1-..1,4-40 Air.drio Darrhoad
iiishz)pbrins jJhriston

bc,arsclQn. Coathrlc;°,ti, Palsloy
Clydalprmk 1.11:Ast kinrido Ronfr;:m4irkintillioch lia.,111tor,
eiilhpvlu Loth,i?wull

Ruthprcilon
Wishaw

ii3DINIltRy-141NOR CONURBATION GOZ t.

inoluclos Ldith) &Alp ire`ast . Lothian 1217'0

Bonnyrigg .Uockenzio
Dallcoith Prof.; tohpzuls
Lassw:.',do rarion
Loan head
auSsolburgh
Ponicuik

.9.110.21



Question 4

Lode 110.

OcicusatioLL4_1tiatit

:To Data 0

Unemployed
1

Disabled

fetired

2

itudont
4

Housewife
5

4:mployed 6

(Type of Industry, Business or 6ervice)

Civil servants of all Govt. departments
except Defence, Postal and Hospital

Local Govt. service except Hospital,
ducation etc. but including fire service.

All hospital and welfare associations
includiting aubulance service

Agriculture and Horticulture
Forestry
Fishing
Poultry karming

All manufacturing industries: heavylLight,
Chemical, Aectrical, Food processing,
dining and Quarrring, Textiles, Leather)
BricLs, Furniture, Pottery, Printing
and :;onstruction industry.

Wholesale; Retail, including distribution
or coal, building material and
agricultural supplies.
Laundries, Hairdressing, Domestic
service, Funeral service, etc.

University, Colleges and Schools, other
educational establishments and institutes,
Library and other information services

insurance, Banking and Finance enterprises
and allied business including property
and estate agency.

Royal NavY, Army, Air Force and other
defense services including communications
and radar services of the military
6tablishments

Ecclesiastical, Church and other
religious Institutions of all denominations
and missionary societies

C.19.41.1

Civil ,iervice
and

Local Govt. 1

Aedical and Welfare
Associations

Farm and
urlcultural

Industry

2

3

Aanufacturing
Industry 4

Distributive
Trade and
Ascellaneous
Services 5

Aducational and
Teaching and
Library ,Amvice 6

Commercial
Anterprises 7

Armed Forces
and
Defence

Clergy
religious
occupations

* Source: ClassificqUon of Occapativs, H.M.S.O., 1966.

123

7.5A ..' t"

9



Pra.vato. pray L, in: ,Accounth.ncy Professional and4(.;.ucat'.on, 4.eL;a1- service, .,itglical and 6ciontificDental, Vet(z.iriAry; Licionk4lic andtechniea.1 sevides, Rusearoh
establi stwien
Poi t: a,.1d Telk*rap.1,, ..7elecoanunicatiensetc.

ilead passenger and goods transport
'Sea and.: tr.:LIsport; inland water

ZQ:V1COS 10

Goinniuracatibns 11

Transport 12
.

1..transport OGO.
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A erm_icli.a.S.

ii0TE ON iiIiiROUEVr ItLLORBS ;''T
BY OCRIIES122112-glig OLLEGES

This note distuesus briefly the nature of z'acords kept by

correspondence colleges relating to the numbers of students who
enrolled with them for various qualificatiene in a given year, based
on a snail enquiry conducted in 1966

In June, 1966, we attempted to collect information about the
numbers of U.K. resident students who enrolled with correspondence
colleges during 1962 and 1965 for courses leading to external degrees,
for twelve professional qualifications and for G.C.E. Advanced level.
Twelve institutions provided courses for those qualifications at the
time of the enquiry:

Actuarial Tuition Service

Chartered Insurance Institute Tuition Service

Cleaver-Hume Ltd. (Aldermaston Court)

Commerce Degree Bureau (University of London)

H. Foulks Lynch and Co. Ltd.

International Correspondence Schools Ltd.

Aetropolitan College

N.A.L. G.O. Correspondence Institute

National Extension College

The Rapid Results College

The School of Accountancy

Wolsoy Hall

The Bennett College also provides courses for many of the
Valifications, but caters almost entirely fur overseas students.

We are very grateful to the twelve colleges listed above for
supplying us with information. The returns enabled us to obtain a
rough idea of the relative numbers of students enrolling to study by
correspondence for the various qualifications, and to this extent they
helped in the seloction of qualifications. UnfortunatelY the figures
provided by the different colleges aro not strictly comparable, and
so no valid overall figures can be given.

The main difficulty has centred round the way an senrolment! is
defined by the different colleges for reeor6-keeping purposes. Four
distinct systems of keeping enrolment records were fotnd.

In five of the twelve colleges, when a student writes to a
college to say that he wishes to continue a course which he has
already begun, e.g. that he wants to study for the Final after passing

- 325 -.



the Intermediate, he is tret2.ted as a new enrolaent, and will therefore
appear in the records both beside the date on which ho first ,,nrolled,
and beside the dyto(s) on which he 'enrol

:equently: he may
enrol a =uany as five times, e.g. for the five distie:ct Parts of the
I.G.W.A. exarAnation.

One college enters all
studentls.unroluents beside the date

on which he Arst enrolled, irrespective of the cb.tes of his subsequentenrolments.

In these two gystema, a student may enrol on a particular date
for any part or for the whole

examination, and in either case will
be 'treated v..f 4 single enrolment.

Two colleges keep enrol:aunt figures for Intermediate and Finalonly, whore such a division exists in the exaanation structure, andfor the whole examination only where it does not, while the remainingfour have figures only of initial enrolments.

This has meant that, while as one college pointed cut,
'The number of new students enrolled is very definitely more signif-
icant than the number of re-enrolments, from an external statisticalpoint of view,' it proved impossible to separate the two in many ofthe returns, even though separate columns were provided for thispurpose. It is clear that the form of enrolment statistics has beendevised, quite understandably, to suit internal needs only, since
there has not been any call for a uniform system for external purposes.

The exercise illuminated the problems of basing research in thisfield on past records. Not only do these vary greatly in form fromone institution to another, but also seeking
information based on theminvolves considerably greater inconvenience to the institution thanis the case When collecting data about current enrolments.

It was therefore decided to devise a method whereby uniform datacould be collected in respect of enrolling students, and this was oneof the objects of the enrolment survey.
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0:444,"44..401.' "4.141 4

111'4.44c.,:1/41,14 i4 kl Ye, 4 P

ncvendx i mothcds ol ?rep.tr:A.11 Imed
by a .udentc J-11., oho ;,.ualiJyLn en:ounatei.onJ oi the 1,stiwte o 'rGored
,:iconuntants (I.0 A.), J.or whose c*-o oirm L4 thi, study we km4(1U1.

rihe examin.tions ,;.1 the inotic.te viure until roclatly
t%en in two i4 C1J tC rd .Li 1. he 1.0.A. now rem
orgulaod the exali,-tion -nto tv vArtn Ilnal P:xt w4d
f'-rt a' ul.j deali: wAth lareo sets ..)41 studc:An pro)ared forth; exIminAtions uncn,ir the ole,

IL Ito 0, ,Je;,din (4..), the 00,4444:tee on n -,hv todlicrAtion cLnc
opert) 3iVets'Wo-nutx.' stadonts ty:eplrine, by corresl'Imdencf, .for _their

oin.7.tions in chartered wcountancy as follows:

IMM411111111!Olia.V. 011Paine, ,610/0

vatcgory

(oorrea-

pondence mentary Vo corres- All ' 6ample
study .corres- Pondonce students , numbersonly pondenco study

ONWOMMISSOOMONOPMM*OPW,....b.UMPOOMMONFOI.

Lugsai I I

intermediate 88 12 100 250
i

80 1 17 3 I 100

Appendix Two (B) Part V Table 16)

The table shows that almost all the students ,,)repare or the examinations
either by corresvondonce study only, or by asinj. it as a supplement to
some fora of oral tuition. This was 'the crIterion in selectind tho I.O.A.
students as the aost suitable popul%tion I or conducting an initial
investigation intl correspondence study.

akIALLIJILlarkX The study was designed to throw 12ght on three
main points. They are

a) whotLor it would be possiblepil a large sarvey were

conducted; to ootain a reasonable return comparable with
other social surveys from correspondence students;

b) to what extent, when surveyin retrospectively the progress
of corresondence students for higher qualificiations, the

response varies between successful and unsuccessful students,
and how far back it is necessary to go in order to select c

base year of entry from which the sample should be chosen; and
c) to obtaln a spectrum of views on advantages and disadvantages

of studying by correspondence, to facilitate the construction
of later enquiries.
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Snmplds were tierefore che4 d on 1- e 19.5Li and into 1)4,
and 4 yeere reepeetevely efore the aervey was eerried out.

',..AAaukti Tut.= censieted of

a) the

1961 onwerA

utuderte entered 1.rteclee-from ist oVeobor

lnd-e-raedoa student e ere. r the pees lest ei

the 1%1 i!ovember entermethate exaainetion;

) the iirst 150 students who entered erticles frea let veal=
1958 oewardo.

Ile studee a who foraed thee() eaaples were all reside et in gland
aad leo. ev.x 3,030 stedoeto uoter erteclee .ch year ao era.pective
chert ,ed ecountantz.

keeeeeeelaii-Ce1 Three elmost Idontecal queotioneelros were devesed
for the purpose O. this study. Uespondents wore assured that all the
informetion they provided would be treated in strict ceniedence and wom d
be used for reaeareh purposes 004.

hu questione were related to eersenel informateon includiee basic
qualiiecetions, tho part-teme and full-time courses attended at a teacheng
instetution, whether the correspondence ,aethod was upod.and, if :Jo, mtat

advnateees and disadvantages the student found.

TE4LDICA fhe questionnaires were sent out on 2nd ,Lay 1966, together
eith a coverine letter and ?re-paid unveloeo, to the students in the
samples whose addroacua were obtalned from the institute.

The responses to various questions in the returned qeustionnairos
were compiled, tabulated and enalyeed. Tho coeuents, especielly those
on advaateeees and disadventeges of studying by correseondoece, more road
and grouped into 23 cateeorles of edvantaeue and 35 uetegorbs el' dis-

advantages, using the technique oi eontent Analysis. The :lame technique
was uped in all the ampleo. Those fora the basic data.

1001240.01LeeeLApjej Y, The tabulated data were analysed and several
tables extracted. ,eieht iteele such as the age, period of articles,
school leaven& te°, number of 101 levels and 'A' levels held by ha
student, number of attempts made for the inter/final exaednation, duration
of study up to the most recent examinations taLen and the result of such
examinations were factor analysed, along with the 60 categorles of
advantages and disadvaetaeos. Though no detailed preeentation of findings
was originally contemplated it was later decided to give a short account
as the data proved to be of sufficient interest The results are sat out
in the followine paraeraphs.

:vaults are treated item by item and sample by sample
although an attempt has been made to link them wherever possible.

..



mustion1%,
..1 r,turrlJd by both ct,o;orias of

*ri.10A1/4.4. Ai ""

£,. L.} 2.

wrf

1..74 W4L CAlt
1,

0, , 1,1
-

th

0..... 1Z..1001MONA

'........"*7C r VV.
: )11 1 9Q 1 . 1961 1%.54, :111,
,,nrolmont ''....Z.,r p ;-iit combinod.....

, ,

8.33 80.25 C4.61
No%-p,sse,1
.r,.:., urn ea 5 0 .0 73.33 42.19 48.57..--

2.:.1 re ono s 74.66 85.33 64.0D /2.u0
.

.

T'i sugts t.1%t i is Dossible to obt,lin .1s high :,. rem) of return 0.1

72 por oont, om.oar..:le with Tay aicJ. urvoy, fro4.1 drodomimntly homo
shidy students. .10wevor tIi t1tJ. rosponso rato for 1958 enrolments(64.00 par cunt) ia aignifics.atly lower %%14.26; P=0.01) thl.n tho average(72.00 ()Jr cent). The return obtolnod frou non-p:ss s%udonts in 195enrols (42.19 cent) is just half of that oWc,ainod from successfulstuden. (80.23 pr cont) in the s-.4.10 sample.

L was therefore decided to concentrate on are 1961 samples in
proforonco to tho 1958 swple. This also ougpsts tivtp in survojing
retrospoctivoly, it is preferable to go back not more than 4 years or so.Thus thJ first two 'is of tho pilot study, i.e., to ;throw light on therate of return tie selecbion of (.3.1Lples lro achieved.

It is important to note that the 1961 s,.mples ropresent two groups ofstudents studying
sk.lultaneausly but for two successive

oxa...inations andthey represent a conUnuun. In this way it was possible to achiovo a
continuous s,''lo without at tho saz.e *blue Illving to select 1 blso year sofar in tho pltst that a low return from unsuccossfu/ students would beootaincd.

ClomDosi,ion of atudents

giLa: Almoot ..11 of tho students studying for tho Institute's exam-inations are males. Tho following table gives the male -iatale distribution.
Table 3 Shown tz tho 4istribution of mile -feualc

Ln thu throaaaltalaa

Sex Nov. 1961
enrolment

Nov.1961
pass-list

Total

M:ac rt:

63 119
Female 1110.

1 1

Total
64 120
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a

a

b. il(1; 11.4: ad, of the etudente would obviously vary between samples

beelese of the wey C.° e.-elp1.1s were oelected. In the i.ovember 1961

s;mple (hereeiter celled 'entry sa4let), hu aadel ,16e was 16

at ohtr,l, %rid in the c.ee ei t;e.: eovewber 1961 91ss-1ist saalple (eereiter

eelle4 Ipaes-liet se.teLe1), it io 21. Thu r'..11...e or e:rd 3 age it alch

lar,ee i ttie eas,-L.es; QlO. ble 4 glw.:s i o distv4bItion o4 a.,;(3 by

C. gal sozy.sp....qiiker ehe service uuclor articlec is

the nuAber ol year* en erdgled cicrJ le required to :rye belore

in f4e.eral a otudent ceiterin erLielec u.;.th iVniveruity ducyee or eqaival-

ent ..n required to eerve 3 years, with Cr.,.. 1.411 levels 4 year.; ehd G.6.2.

lt.)' 1tvels $ yuare. The distribution oi. szudonts by period o.k. serveee

under erticies is L;Iven below.

Table 5 &ut

.411.11,4110. ii...44111 aulowsIIINNMal 1 ommorima

eo. of Years .1;ntry 'fample Pass-list Total

ftwaWWMMINUOMMMMAMMMpa al10111110111.1aallaagammok 111001s

reply
3
4

.sesmr

T3tal

1 1
4: 13 17
7 7

45 50 93
Ammnamsarwrimrswallom

56 64 120

Tile above table susaesto that most students are required to serve for

5 y(3ara. Their modal age is 1S with 2 G.(.E. 'A' level qualilications at

the time of entering articles.

d. AalU2AELQA: The etudents wore asked to &Ivo inforiaation on any oral

courses they had taken during preparation for tho oxuainations, whethor

full-time, part-timo or occasional. Theso wore classiiiod undor 12

hoadings: 1) full-timo courses lastIng one academic year or more;

2) full-time introductory courses lasting loss than one year et the

begint4.ng of the period of preparation; 3) full-time pro can

revision courses lasting less than a year; 4) any other part-time courses

lastin6 loss than a year; 5) part-time courses for 1 or more dr'ya per wool*

for more than 3 months, and 6) up to 3 months; 7) part-time courses one

or more evenings per week for more than 3 months, and 8) up to 3 months;

9) occasional week-end residential courses; 10) one-day schools; 11)ony
other occasional ceurses.

The numbers of students taking such courses were compiled and

tabulated: The distribution of students by tne type of courses they

attended is given in Table 6.

Pro-examlnation rovision courses (column 3 of Table 6) seem to be the

most often attended. However only 50% of students tool: one or other form
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of c Jur.7.1u Ira ,he r thus nearly )1c. the pro--

ex1;31;4-ttien cos,xsos re.aaining bAwoen thi'
f:)ros of or .1 .0,Jursos. The duration of

C' xxrkM v%ries from 1 wu woks. Joven-a* udonts of the entry
took e,4'Am inn a,oit r,Niai course's in o:mjunotion. with plrt-ti,1 ,1d/or
oce:.1..,nal course' .

pro-a.lci!atti3n ruvisi6

the,p4so list elple v J.trly f zstudentS t4;;.4 or,e or other for;.:
of oa. miI course. Of these neArly to* tho'
tour,.;,,:. Six students ,to')k pre x.in-ztion rovisi)n oeuroes in eonjunctien
with -:rttLio. or eocsi=t1 ouroes. 'Most of th.;,,Itudonts who took eral.
c.;urzios one feru or .1nothor in the ,--.3mples u,re_thooe- Wit- year
artiotoship.

C. Qualifications: Thu number of G. J.. ljt lev lo and '1.1 lov,lo
obtaihod by the students were not...d nrc .givaatt Table 7.

.most all the students have more than 5 1J1 levels. Four
studolt,e, who had loss than 5 G.0.1 '0' levels were founa.iit tho pnrs-LL
Fort:T students or 73 per cent in the entry sample -Ind 33 students or
niarly 50 per cent in the pass-list sample had no tf.C1.L'. . levAs t all
It is 3.nteresting to note that such a difference in basic qualificatims
oxist...' between these two samples. Though no specific reasons can be gives
for this difference because of the small size of the sa..4plo yet with recent

tion made available to the researchers it can bu concluded that
there is a tendency on the p%rt of the Institute to ad...it morn students
with -tt least G.C.S. 'AI level qualifications.

4:Inother Ispect that arise:
from the distribution is what influence, if any, th basic qualifications
have cn the results of the Institute's ex,zini.tions. This io discuosed in
the noxt paragraph

attempts by qualifications

Table 8 shows the distribution of tudenta by nu..tber off' attempts and
qualifications.

In view of the wall size of the samples and blanks in many columns
rows no test was made for statistical significancu. Howevur it appe.::ro
fra.1 tho table that most of the students who take the Institiutels inter-
mediate examination pass at the first two attempts irrespective of
differances in basic qualifications.

But some points of goner-'l interest re that 4 tudents out of 56
in the entry sample dropped out (nearly 8%) before taking any examination.
uost of the students in both samples passed their intermodiate examination
at the first or second atbempt. They did so by the time thoy wore 19
years of age. There was one (luso u each snzilplo of a 6tudont who made
as man:, .s 5 attempts at the examination.
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Total

&try
Samplo

00.11111.

10 14 14 13 56

Pa as -list
Samplo 7 18 17 17 64

Total 2 17 32 31 35 120
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No

11.1.1.1111.
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noac) 1 2 3 4 5 6
....'"TeraWW0.=

Total
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33 3 10 11 64

74 9 13 15 120



patE14(ay

G.C.E. '0'

level

G.C.E. 'AI
level

41'

Table 8 Showine nuiaber of attempts by G.G.L. WI and A' levels

ntry Salaole: No. of mAs

Dropped
out

2

Pass-list SaIple: Lo. of attbJpts

7

18

17

17

64

0



Audetst coments en rdvallas 314 dipadvanlago3f prpp.Ariw,.by theCWT

1,-),,.rt of 11...1 tlue and-at the encl, the stent was asked to,ive i*?,dv7tna
disi:=.4va11as of studiin'tc: t corrosHondencenothoe.

he'ho.d encountered- durin.T the period oT F1iS iraparation.
eo,.;.04ts.were read and sorted out into 25 categories of advant:1

35 .c.:egories-o'L disadv tnt.:, fes or the samples.. 'It :-.J bhould e
this staLo that the second smpla of 'Stu:':ents .n ad more

exporience th-:,,n the first S4m?le, at least up to a:;11niaz: of 1 -year, of
-)reparl.n; bar corres)ondenc,-

',:ore than 95'io of the-students from boththese sample co :4C frOn ono .correepondence College and- this greatly restrict;the conclusions'.
..1.11d interpretation of results.

;3 categories of advantages and the number of times they werementiood are:

2nhanced
u:71.:lerstandin6 and rAention

LeArning t own pace

.1-dvantl3e over lectures given by less pro-
lecturers

Planned progrlwil allows measurementof progress

:Anima:a -effort

Practical experience while studying
help from colleaElues at work in
solving problems

System allows remuneration

Flexibility of time for study

FlaAbility of place for study
Personal convenience

Gal; prehensiveness of course for
examination purposes

Large amount of written

Good study notes

Course material useful

Low cost

individual marking

Znhances initiative and self

planned course

Work schedule useful

Ao compulsion to complete written workbefore understanding it

Us-Ilful where no good evening classes
Responsibility to self

of times mentioneA

Sntry pass-list
samole

11170....10.1111MIONO

21

3

22

2

2



o3 .Aty to tin for onoslf or
oor:

Ldy notes .11z,p. LQnL up to lat.)

Th3 cLltoiprio,,.; of diszdvanY,ari and th

EnLry

plo
0,41.1Y eat .111101111111 ....YIPS, Moo 1..1111111.0.116-01%*

3

1 2

of timas tnoy ore

Cat
of 6t.:e8

2ntry

.'sra):1e

Po.ss'-113t,

Aiwa. 11114.411

Induces boredom
va.1110,4110.10.-.1111M

3 5

Coniaerable wilipm7or reriuired 17 13
Lay to crib answers from t;ext books 3 2

Burdenome after day' work 3 10
J.:.rue time curtailed

3 4
Insufficient tic.lo or opl?ortunity to
study in depth

2
Poor prim...L.:plc, throws weight of tuition
on correspondence courses 2 1

IntroLi.uotory oral course would help
prictical work

1

Lack of study f-,cilitiJs at home 1 10

Curse too narrowly exai11,ion-
oriantod

3
Important points not highlighted enough

U.Aimaginaive and storeotyped presentation
or impersonal and uninspiring 6

inadequate explanation of underlying
principles

1 3
Inouflicient oxaminaion practice 2

Vast amount oi readini;
1

Lack of oral L:lamont ia tuition 24 24
Lack of intor -student as7ossment or
competition

5
Lack of inter-student discussion 6

Lack of immodiato clari2ic1 tion of queries 6

Delay in return of writton work 10

Little pressure from college to keep to
schedulo

10

/MS:Acuity in getting answers t
queries

Slap-dash and mechanical marking

Illegibility of so marker's comments

Criticism of text-books

College mostly recommends own text-books
5

3

15

7

10-

15

4

8 11

4 3

.

3
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0.444.41:41.
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Coourss not w: tpo

(1414.rsc too thoorLt
2

74:thipa.0
.1010, +0*111 -110411.1".

2

1

Inv4racti1't g note that tha asp tht-seems .dean. i 1'?: ous to
one eat tur:.,s out t bl,,:lisadV=t!.:ioous to tnothor. In additi:61 to
this t, a.o are areas of ais:ldvantles

smth -.ts °vast a..iount of rer..dInr,

ir!:or's comidante wsi,ic could occur oven in ox ..1
closes.

The cou..onts on .1dvax ,2,oe-and. s wore scorod-)
t..buint-d a 14 ,fctor analysed along' with ol3ht items of biographiOal-nd
1oade.4c dl a on oaah student. the signifialnt factors-vero oxtraced
and 1.1torprotod.

Than itera with tha factor loadinss aro sot out in Table 9. Theseitems in elch sot are loaded with a sense of relationship and this s4nseof r.lationahip is given a 11,,:mo for identific...P.tion
and comuent;

.40t 1; eg449iliAhiaWaLlk4RX'
' .:4). of 1;0 'owls' leads this 2,.%ctor followed by the 'ago', pe::loaof articles', 'school loAviag a & lnd 'low cost' or the relative ease interms of cost at mich the course can bo taken 'us is the Ant ordsrfactor omphaoising t.,40 eipificant rolo playea by previous eduction or

background oducAion in de ruining to a large extmt the success f,7.ilureand the generation of violas on studying by correspondonce.

...ctor is mostly
concerned with the wuy tho correspondenco coursis made up in terms of study is or lessons %.nd examination. The rkod.study notes' itcr tope this fActor followed by tueoful for revvision',aarrowly exatain6.tion oriented', 'insufficient time to study in depth'and 'freo time curtailed'. Ads fP.,.ctor is composed of partly cmpliment.ary and partly critical items, all with negative loadings.

5-Lit 3: gaBillA
!441sig.PAMAJARAIA'

'this factor illuminates the administr.,-.tion of the corrozpondonco
courses by the college cancorned. scams of the items are critical and neJafurther invostiipt4on. The leading iter, of this factor is 'useful whoreno good evenik cldssos' followed by 'vast walount of reading' liwdequateci:,:planation of undarluing principles', 'enhances initiative :g.nd self
discipline' and 'lack of intoretudent assessment'.
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. 4,1 Pr. )re3

Is= it that come under this sot refloat the studzInt's L'sor

nU c requirement when h i tudying by correspondence course. .11is

facto l )a just importnnt as the t ird factor in conridering the

overal administr:Uon of correspondence ar.....4rses. The items are

Iflexi ility of ;;laco', inc1ivi.tul n:trkin;', 'flexibilitj of Ur:a st

and 'n aber lr

O(KY this 4pendix hu e neces.2;arily had to exhibit so::: - of

main a nclmions arrived at by statistical treatment of the data, t4c abc*

analyc $ lb 4 no means ,!,omplete. .owevor a few interesting factor; hav

emerge and 'llese Could very well provide the basic insight noJded

unders.andin thu conolox sot-up of correspondence education.

me slAgostions of interest mad by audents are- reproduCed:beows

Some (*-: then are specific to preparaUon for the Chartered Accounts y

exa_ir_Ltiono and some aro general, embracing the correspondence metd

study.

1) C,)urse decides tit time rather than article.

2) 1*.e means for tastilg students' knowledge are not adequate.

3) i. adequacy of organisation and coy which roduats actuzl.

effeeVeneve of the course.

4) 1:4-release could bo much oettor than correspondence course.

5) .4 type of study done before taking n examination is not relf;:c,od

that c.4amination.

6) .J-:toreughly unsatisfactory methol of teaching: altogether.

7) Ll in all, residential courses are advantageous.

8) iAroduetien or Student stUdy groups MaY'take away the impersom1W

of thc

9) 0

proper

10) r

course

cause

11) L

12) C

would

13) L

system.

rrespondenco course extends the period of articleship out of all

ion to the knowledge gained.

since I believe that over 90$ of articled clerks take collep A's

fear of p0,13lble disi:.dvantaes of other available ferns of study

he disadvantage of 'voluntary restriction of choice'''.

'at satisfactory method of study.

-alarms study leave prior to examination is a help. Such 1P--1

lot bo likely if part-time day courses ware attended.

41 right for light-house keepers.
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The object of this visit, like that of the parallel one to
Sweden, the Soviet Union and Poland made by N. Subramanian (see
Appendix G), was to collect information about the way correspondence

education operates in the various countries which would help in

drawing conclusions from the data being assembled in the research
project.

Three weeks were available for the complete visit, which was
made in the autumn of 1967. This allowed an average of about four
days to study the system in each country, taking account of Sundays
and days spent visiting institutions concerned with correspondence
education on a broader geographical base, e.g. the United States Armed
Forces Institute in Frankfurt and U.N.L.S.C.O. in Paris. This meant
that selection of institutions and people to visit was inevitable:
in general, where a choice had to be made, the criterion was to visit
those concerned with correspondence education for higher qualifi-

cations (equivalents of G.G.E. Advanced level and above) in non-
technical subjects, to conform with the ground being covered in the
research project. Nevertheless, the visit yielded sufficient
information on correspondence generally to enable this report to
direct attention to some of the major issues and problems confronting
the organisation of correspondence education in the countries
covered.

The report begins by examining the trends in correspondence student
numbers in the countries visited, with special reference to the Nether-
lands, where there are certain features of particular interest. Three
major topics are then discussed: relationships between correspondence
institutions and those responsible for the provision of national
education; the combination of correspondence and oral tuition; and
the degree of financial commitment required of students starting a
correspondence course, and how this relates to the problem of student
dropout. This is followed by a series of case studies of institutions

a



using correspondonco for teaching at or near university level, and

there is a soction on the use of correspondence in teacher training.

iinally, the principal conclusions arO suabadrisod. Material collected

during interviews with responsible personnel is amplified whore

possible by references to relevant literature. , list of referencca

will bo found at the and of the Appendix

In &ULNA, the first statistical enquiry into the numbers of

correspondence students was carried out on 31st December, 1947, by
the Government Litatistical 011ie°. This reported 90,000 correspondence
students. The next enquiry was undertaken in 1960, when there wore
found to be 420,000 current students on 31st December: over the sourso
of the whole 1960 calendar year, 723,000 students wore involved in

taking correspondence courses./ Thus there was almost a five-fold
increase in student numbers in the thirteen-year period between the
enquiries. A further enquiry which has recently been completed but
is not yet fully analysed is expected to show a further massive increase.

Those figures for holland are particularly illuminating, since
she is ono of the most densely populated countries in the world: a
population of some 12.5 millions, in an area of 200 miles by 150 miles.

As the president of the largest Dutch correspondence school, which
is situated roughly in the centre of the country, has said, 'half the

Dutch population could reach our building within an heur1.2 it is

sometimes hold that *the need for education by correspondence is greatest,

and that consequently this mode of tuition thrives best, in countries
with large areas of sparsely-populated territyy, where tLo relative
cost of providing face-to-face teaching facilities is high. The Dutch
experience makes clear that the rapid growth di education by corres.
pondence need not be dependent on this factor.'

ey
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The Gurr Report indicated that some 300,000 students were enrol-

led annually with correspondence colleges in the United Kingdom.

It pointed out, however, that well over 100,000 of these enrolments

were received from overseas students.4 Making a broad comparison

with the Dutch figures given above, there appear to be more than

twice as many (quite possibly very much more that twice as many)

correspondence students in Holland as there are in Britain, even

though Britain is more than four times as large as Holland in terms

of population.

Figures of the numbers of correspondence students, comparable

to those available for Holland, do not exist in respect of West

Germany. There are, however, clear indications that a similar

upswing has taken place there since the war. Although there are

altogether about one hundred correspondence colleges in West Germany,

two mammoth colleges, the Hamburger Fernlehrinstitut and the

Studiengemeinschaft Werner Kamprath in Darmstadt, are now believed

to cater between them for about two-thirds of the correspondence

student population; neither w founded until after the war:

S.G.D. in 1948\and H.F.L. in 1952. In addition, Peters5 collected

information from twenty-two colleges, representing the vast majority

of correspondence students in West Germany, about their date of

foundation, and discovered that fourteen of them had been founded

since 1950.

The origins of this sudden development can probably be traced

to the aftermath of the war. For example, S.G.D. were particularly

successful with technical courses at a time when many people had

returned from war service without a skill or profession. For the

cause of its persistence one must look to the inescapable need of

an advanced urban and industrial community for a wide differentia-

tion and frequent renewal of educational courses for adults, which

can often most suitably be supplied by correspondence.

Despite the rapid increase in the number of institutions since

the war, stud:Jail nuabJra in U. Grfa..1,31.y uoom lower, particularly in

proportion to population, than in Holland. No precise figures are

available, but an estimate of 250,0U0 to 300,000 overall (i.e. not

annual enrolments) was made by Peters in 1965.6 This would make the

British and German situations roughly comparable. Aa will be

explained later, correspondence education in West Germany has not

yet been integrated into the national system of education to th,-)



degree that it has in France, Sweden, &'stern Europe, Australia and

elsewhere, and this fact may well be related to the apparent relative-

ly low total of correspondence students.

lalapt (lemony, the decision to introduce correspondence tuition

as a major educational method in further and higher education was taken

soon after the war, the first courses becoming availablo in 1950, and

was influenced in great measure by the soviet Union's increasingly

wide use of the method at the higher levels of education since the

late 19201s. It was felt that correspondence could help to accomplish

both socio-ideological and economic goals in Last Germany: on the one

hand, a substantial increase in the proportion of workers securing

higher qualifications and taking leading positions in society, and a

rapid reform of curricula in further and higher education; on the

other, the achievement of an adequate pool of highly-qualified man-

power at an economic cost, students being trained without having to

be removed entirely from the production process.

As will be explained later, 'correspondence' courses in East

Germany contain a much larger element of face-to-face tuition than

is common in Western countries, so the figures are not directly

comparable, but the following details give some indication of the

growth of correspondence study there. In 1966, 43,600 or about 37

per cent of all students in technical colleges (fachschulen) were

studying by correspondence; in universities or university-level

colleges (hoohschulea), 27,054 or 25 per cent of all students were

doing so.7 These figures have been reached from a standing start

less than twenty hears ago.

Figures relating to France are equally dramatic, although in

this case it is only possible to give details of what is known as

'public education by correspondence', i.e., covering the work of the.

Centre National de T41g-Enseignement at Vanves, near Paris, and its

regional Centres at Lyon, Toulouse and Lille. This organisation

was founded by the Ministry of National Education in 1939 to serve

secondary school pupils who were evacuated at the outbreak of war.

Alen this immediate need disappeared after the war, the numbers of

enrolments rose sharply, and have continued to rise ever since. In

the school year 1950-51 there were some 10,000 current students.8

By 1965-66 the figure had soared to 113,009, and a further expansion

in 1966-67 took the total to 124,701,9 nearly 80,000 of whom are

enrolled at Vanves. In spite of this constant growth, inadequate

resources force the C.N.T.E. to reject many thousands of applicants



every year: the annual figure of rejected students is currently about

40,000.

Apart from the C.N.T.E., there is in France a substantial private

sector of correspondence colleges. It is known that in this sector
also there are constantly rising enrolment numbers, though exact

statistics have not been gathered. N4 Yves Defaucheux, the widely-
respected Director of one of the private colleges, Pigier, believes
that there are at present roughly 300,000 students in the private
sector. A proportion of these would be residents of former French

colonies in Africa, so no reliable comparison with British estimates
can be made.

This brief review of available information regarding numbers of

correspondence students since the war in the four countries shows
th..t in .11-of thaa there has been a remarkable growth in

enrolments. But there is in addition clear evidence that in Holland

the number of students, expressed both as an absolute total and, oven

more, in proportion to population, is substantially greater than it
is in Britain. Particularly in view of the high density of popula-

-tion, it is worth asking what factors underlie this great relative
popularity of correspondence study in Holland.

3. REASONS FOR POPULARITY OF CORRESPONDENCE

STUDY IN HOLLAND

So far as could be established, no systematic study of the

geographical distribution of correspondence students in Holland has
been carried out. It is however, the clear impression of corres-

pondence institutions and outside observers that the distribution of

correspondence students does not vary significantly from the distri-.

bution of the total population - if anything, correspondence study
is relatively more popular in urban areas. This is explained by
the fact that people living in, or on the fringes of, towns and

cities, are in occupations in which they are more likely to require

further general and vocational education of the type that corres-
pondence is able to provide; also, they are likely to have a higher
standard of basic education than workers in agriculture, and there-
fore likely to be more ready to seek further or adult education.

is one observer remarked, 'People living in towns are more alert to

following correspondence courses.'

A. further factor is the extreme qualification-consciousness of
Dutch society. There are qualifications for every conceivable



occupation, and for many individual branches of occupations. It is

necessary to possess a qualification before one can establish or take

over a retail shop of any description. Each branch of the retail

trade, e.g, fish, flowurs, has its own qualification. There is a

qualification for thu trade of houae-painter. Further, qualifications

are conveniontly arranged in stazes, and the attainment of one or

more stages without attaining the full qualification is often a

worthwhile goal in its awn right and is recognised by employers.

This snakes thou especially suitable for the part-time adult student.

The profusion of highly specialised courses and examinationa can moat

economically be provided by correspondence.

One further factor needs to be emphasised. In a recent paper,

Lars-Olor Edstram of the a'vedish International Development Authority

has linked the upawing of correspondenco tuition throughout the

world, especially since 1945, to the increasingly rapid obsolescence

of knowledge in modern society, the inability of the traditional

odueational patterns to adapt to this factor, and the flexibility

of the method of correspondence tuition, despite its disadvantages,

for satisfying the educational needs thus created. Ho points out

that it is a significant fact that education by correspondence

generally holds a strong position in societies that are in rapid

transition, and where change is accepted and even actively encouraged. 111

This analysis can certainly be applied to the Dutch situation. Since

the wax, Holland, with few natural resources, has accepted the need

for widespread training and retraining as an essential factor in

the drive to produce high-quality industrial products. This is

reflected in the st,,tistics of correspondence education: in 1947,

some 13 per cent of correspondence students wore stu g courses

of a technical nature: by 1960, the figure had shot up to 40 per cent,

and is expected to roach 50 per cent in the statistics currently being

prepared. In the period between 1947 and 1960, the proportion of

correspondence students taking courses of commercial tr ng dropped

from 24 per cent to 19 per cent, and that of students taking general

courses front 46 per cent to 26 per cent - though in both cases the

absolute numbers of students involved increased.

thousands of Dutch students who follow correspondence

courses are subsidised by their employers. The form and extent of

the subsidy varies according to the firm and the course, but 100 per



cent subsidies are common, sometimes given in two stages - heir at
the beginning and the remainder on the successful completion of the
examination. most courses are for recognised examinations, but
there are also spacial courses in new technical developments for
which thorn are no specific examinations

- for example, a six-month
count) in tranoistors - or to meet special re-training

needs, for
example, the ro-training of mining supervisors to work in the
chemical indUstry, About ono in five students subsidised in this
way - incluuing those on the course examples just mentioned - have
oral instruction and practical work in laboratories built into the
course. The organisation of the face -to-face sessions varies with
the need and the circumstances: the ptudonts may go to tho corres-
pondence college, which will often have full facilities for oral
instruction and pratical work, or the staff of the correspondence
college may go to tho factory, or the firm's training department will
supervise the sessions, perhaps with tile help of specialists: in the
field. In the latter case, it is recognised that frequent contact
meetings between training staff employed by the firm and subject
specialists of the correspondence school are essential-.

Correspondence courses in industrial training in Holland are
also extensively used for the more theoretical types of courses in,
for example, industrial organisation, psychology and chemical
engineering. .nother common use of correspondence is for 'pre-
courses', which are designed to bring all trainees to tho same level
in a basic subject before they attend an oral training course in the
works: there aro pre-courses, for example, in mathematics for those
about to take an oral course in a chemical subject, statistics or
computer programming, or in genoral education for those intending to
take oral business courses. Pre-coursos are also used for those who
wish to take a more advanced training

course by correspondence, but
who are not yet thought to have attained a sufficient level of general
education, or who have not studied seriously for some years, or who
need an opportunity to develop the study habits and techniques
necessary for taking a correspondence =MO. Subsidising firms
usually receive reports on the progress of students at regular and-
frequent intervals, often every throe months, to review tho'subsidy,
and the task of initial guidance is taken very seriously by the
correspondence colleges. 4elL assessment is made of the applicant's
total occupational,

edueetional and SOCiei circumstances, and the
possibility of advising against the suitability of correspondence
study in particular cases is not excluded.



The use of corrus.londence in industrial traiaing has a number of
fairiy obvious advantages; 14 is relativoly cheap, too student can

work and atudy at the saue tioe, courses in relatively narrow fields
can be produced econow,cally, courses in new iields can be developed

rapidly. But an essential pre-requisite is the public acceptance of

correspondence aa a valid method ci tuition. Ooopared with the

situation in Aany othez countries, this acceptance has been relatively
I orthcoming in Holland, largely on account of the scheme of inspection

to be discussed in the next section, and has been a major factor in

the overall growth in the numbers of correspondence students.

Ao coluialaqi*J:Auciakw AD PH4

PROVID411.6 OF 1410HaL LIAICATION

in any countries, correspondence education has developed

entirely separately from the main provision of national education
by the organs of government. This has been the case in Holland and
West Germany, end partly in Prance, as it has in Britain. This

poses peculiar problems for the recognition of correspondence as a
mode of instruction, and, also for its integration into the national
framework of inspection, administration and planning. The problem is
now receiving considerable attention throughout Europe, and the

Council of Surope has recently debated the possibility of introducing
a uniform code of inspection and accreditation of correspondence

education among member states.

1111122011211....412LASUStatiltielLiathSLUa 0.4.3111111.

In pollancl, a voluntary scheme of accreditation has been in
existence since l947. original intention among the founders
of the scheme was that inspection should be organised by the hinistry
of Education, but the kiinistry was then unwilling to undertake the

task. The voluntary scheme was established, and 37 colleges wore
accredited or provisionally accredited, in five months from the
opening al preliminary negotiations. The inspection body is known
as the Institution for the Inspection of Correspondence Colleges
(Dutch initials I.B.0.), and operates front offices in Utrecht.

Article 2 of its regulations gives the very wide brief:
its aim is to raise the standard of correspondence courses in the
widest sense, and to counteract any unsound activities in this field.'
A Board of Control is responsible for determining the policy Of the
I.S.O., and for deciding on accreditation or withdrawal of accreditation
on the recommendation of the :&xocutive Committee. The Board of Control
contains yopresentation in equal proportions from the educations]. world,
Various organisationsof 'consumers' (trade unions, employers'

- -

8 4.



asaociations, etc.) and accredited correspondence colleges. To

secure greater acceptance of tie impartiality of 1.4.0. decisions

on matters of accreciitation, the voting rights of the correspondence

collet/ representatives on the Board have, since 1960, been limited

to managerial queations; as distinct lroa questions concerning

accreditation, on which the colleges now have only an advisory function.

The 1.3.0.1s one inspector is obliged to visit each accredited

corresJondence collet-se twice a year (but can visit more often if ho

sees fit) and to report his findings to the Sxecutivo Committee.

The main points that the lnapector is concerned to establish,

when a college seeks accreditation or continuation of accreditation,

aro these:

a) That those responsible for designing and writing courses, for

guiding students in their studies and for correcting their work,

are fully qualifipd to teach the particular subject thoy are

concerned with;

that the college can give gaarantee regarding its financial basis

and continued existence, and so ensure that it can fulfil its

obligations to its students;

that its publications, prospectuses and advertisements, in the

words of the I.S.O.'s 'Regulations aoncerning Standards' 'convey

an accurate picture of the Institution course, without holding

out any promises in respect of results that it cannot reasonably

hopo to itlfill; and

that the obligations undertaken by students are reasonable and

that the obligations of both parties are clearly stated on the

enrolment form.

The full 'Regulations concerning Standards' are reproduced in

Annex 1 to this report. There are in addition stringent regulations

regarding any examinationa other thAn those. approved by the Ninistry
which may be hold by the college. These include the duties:

a) to invite the Inspector at least a month in advance to attend
the examination;

to inform the 1.3.0 imadvance of the compostion of the board

of examiners, the majority of whose members oust be experts not
in an employeeemployer relationship with the institution; and
to submit specimen:, of diplomas to be awarded to the I.S.O. for

its approval both as to form and content.

The actual content of a course may be investigated if there is
a specific complaint, or if the Inspector has grounds for doubting
the educational soundness of a particular course. In either case

he can recommend to the Board that a subject specialist bo called in.



i'or such cases, rigorous criteria have been worked out and an

elaborate page-by-page analysis is undertaken. in general, however,

course content is not inspected, tho view being taken that, while

the system ei ins +action is being built up, the resources available

can most off0Qtivoly be used to investigate the more concrete, oven

11 more euperficial, fentures noted in the last paragraph and in the

lilegulatione Concerning Standards.'

Initially, the accre,ited colleges had to finance the 1.6.0.

themselves, paying a levy in proportion to turnover. a'o1 aa early

as 1349, hovever, the Aieistry of lAucation appointed an assessor to

the Board of Control, and the Government granted the I.S.U. a small

subsidy. £y 1951, the assessor was co-signinfi, the deeds of accredit-

ation in the name of the Government, and accredited colleges wore

allowed to state in their public announcements, 'accredited by the

I.S.O. with the concurrence of tho dinistry of &location, Arts and
Sciences'.
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This was clearly a powerful incentive to colleoe to

seek and maintain accredited status. Since then, the jinietry's

subsidy to the I.S.O. has frequently been increased, until it now

represents 50 per cent of the total cost of running the 1.8.0.

The number of accredited college at present is 43; since the

start of the oche le, some 30 colleges have been expelled or have with-

drawn voluntarily after being Informed that they would not be re-

accredited. eespite this apparent strong.% there was sharp

criticism in the early 1960's from certain I.S.O. members and in

Parliament that the I.S.O. was too lax in the enforcement of its

regulations regarding such matters as publicity, contracts and

diplomas, and that it was financially too dependent on the correse

pondence colleges (who at this time contributed about two-thirds of

the cost of maintaining I.S.Ojto be able to control the larger

colleges effectively. Not all interested parties, even in the oinistry

of Lducation, concurred in this analysis, but in view of the disagree-
ment, the flinister decided in 1962 to set up an advizory Committee on
the Inspection of 4decation by Correspondence 'to recommend the most

desirable form of supervising organisation for education hy corres-
pondence%

The Committeereported in 1964. After carefully considering

various alternatives, it unanimously recommended inspection exclusively

by the Government, on the following grounds: the greater authority

such a scheme would be likely to command compared with any voluntary

or semi-voluntary system of control; the opportunity that this

arrangement would give to integrate correspondence thoroughly into
the educational system, and the likelihood that any semi-voluntary

scheme would be administratively too eambersome to operate.



Tho report wau published ln Seetember, /965,14 when the

Government announced its acceptance of the recommendations in principle.
In 1966, a section concerned exclusively with education y correspond-

once was eut up in the .dnis4ry, aad is at present staffed by one

admiaistrative officer. it first teal; is to cuide the passage of
the bill for establishin4 a tats inepection seaeme through Parliament:
all staves are expected to be completed before tho and of 1966. When
the bill becomes law, a .urttier two administrative officers are likely
to be added to th$ section, and it will have one inspector in the first
year with one or two more beine recruited subsequently. The first
State inspector is likely to be the present Inspector of the '1.5.0.,

who has now had eleven years' experience of correspondene3 inspection.
That tha Dutch Government is able to institute a scheme of &tae
inspection is in great me sure du u to the fact that there does exist
someone outside thw colleges who has accumulated knowledge of tho
work oi correspondence colle es and skill in inspecting it.

Nevertheless, on his translation to the kiinistry, he will be

strengthened in his work by being able to call on the resources of
the rest of the iinistry's Inspectorate as and when required.
Uonsequently, the model 'Conditions for Accreditation' included in
the report of the advisory coaaittee lay much more emphasis on the
content of courses and procedures for correction than did the I.S.O.'s
regulations.
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There is also closer specification in the model

conditions of the administrative obligations of colleges wishing to
be accredited. It is stated, for example, that 'the work sent in
by students shall be sent back corrected to tha student by the school

within fourteen days after the school first receives it.'

Tangible benefits for correspondence education expected to flow
from the introduction of the now schemes include the provision of

direct Government subsidies to accredited colleges for sPeciflo courses,
tax concessions, and the necessity to take account of the implications
for correspondence education in all future educational legislation.
An immediate practical result is that the official statistics of

correspondence education will now be published annually, doubtless
in an onlarged forme micro generally, despite the often very valuable
work of the I.S.O., correspondence was still regarded as something
of a 'foreign body', and state inspection is expected to give it a
fully acknowledged place in the structure of Dutch education.



Developments in Wost Germany-

Tho emergence of a schome of public inspoction i Holland has

boon notod with groat interest in West Germany, whore thoro has until

now boon no inspoction body of oithcr a voluntary or an official

nature. Herr Hans Guntor Haagman, of tho Socrotariat of tho Stand:.ng

Conforonco of the Ministers of Culturo (Gorman initials K.M.K.) has

for some time takon a personal interest in the issue of control of

corrospondonce education, has visited Holland and h1; OtUaLdtilallta011t
and proposed inspoction schomos there. Tho K.M.K., which is the

co-ordinating committee of tho lender or states on cultural and

educational matters (thorn is no control controlling body for oduca-

tion in West Germany), bocamo officially concerned with this issue

early in 1967. This concorn arose largely out of the need to dofino

the position of correspondence education in rolation to the new value

added tax being introduced in 1968, from which education is exempted.

Working Party on Corrospondonco Education has boon established

within the K.M.K. to make rocommendations regarding the treatment of

correspondence collogos under tho tax, and to explore ways of inte-

grating correspondence into the main oducational system. Tho

Working Party consists of educationalists and administrators from the

state administrations, which have not in general boon involved in

corrospondenco education hitherto: this has occasionsd some criticism

from practitioners and observers of correspondence education.

It is however thought likely that tho Working Party will sub-

stantially accept Herr. Haagman's proposal that a schomo of Stato

inspection, similar in principle to that about to be introduced in

Holland, should be started in West Gormany. His plan, however,

onvisagos a higher proportion of inspectors to students than does tho

Dutch scheme. There could be either one inspector for correspond-

ence oducation in oach of the thirtoon states, or one for each of a

series of course groups, such as commerce, general education and

technical education. The success of the proposal depends largely

upon the willingness of the states to agree to a common formula, for

which they would nood to manifest an almost unprecedented dogreo of

co-operation. Time is pressing, however, since each state must

also decide its attitude to correspondence education in tho light of

the now taxation arrangements. It is therefore likely that an



inspection scheme will be established in the near future.
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In 'lama, the vast Centro National de T4le-Lnseignement

(C.N.T.B.) is under the control of tho Minletry of National Education

through the National Podagogical Institute. This means that its work

is inspected under the same conditions as an oral State school, and

that its teachers have to be qualified just as if they wore teaching

in an oral State school. They and the adtainistrative staff are

employed as civil servants. Moro than 800 qualified full-time

teachers work for the C.N.T.L. at Venues instead of in an oral school

by reason of some temporary or permanent physical handicap: many,

for example, are recovering from a serious illness or accident and

return to oral teaching after perhaps two years with the C.N.T.E.

For certain .sore specialised advanced courses about 700 teachers

working in oral institutions have boon recruited on a part-time basis,

but the bulk of the teaching is done by the full-time staff.

Courses are heavily subsidised and students pay only the cost

of postage r 35 francs per year, which, on an average course, is

calculated to represent about one-twelfth of the real cost of provid-

ing the student with the course. Students also have to buy their own

text-books, but those who can show difficulty in finding the money

for these receive them free.

Certain consequences flow from subsidies of this order. Appli-

cants have to show good reason why they are unable to study their

intended course at an oral institution. Priority in each course

group is given to applicants who are ill or who are at work (including

housewives), to people living abroad or too far from an appropriate

oral institution, and to prisoners. Courses are also available to

military personnel, and, at the request of hoad teachers, to pupils

attending oral schools who need courses in one or two subjects which

cannot be provided at the school. These categories aro, however,

broad enough to include most of the reasons why people choose to study

by correspondence cnYwAY: more than half the 196647 enrolments at

Vanves fell into the broad category of 'people at work' (Annex 2).

A further consequence of tho heavy financial involvement on the

part of the state is relatively strict timetabling and pacing.

dtudente are all enrolled at the beginning of the academic year, as

in an oral institution, though not as in most private correspondence

colleges, and a very strict check is kept to see that they send their

work in regularly. If they fail to do this without good reason they



can be struck off the register, a fate which befalls about one in four

enrolled students, though, as an alternative, the frequency with which

work is required from them may be reduced. Finally, cultural and

recreational courses not leading to a recognised examination are not

provided by the C.N.T4. These features appear to be generally

characteristic of State-previded correspondence study, both in

Communict and also in non - Communist countries (such as ::`'.:p an,

Australia and New Zealand).

The C.N.T.E. provides courses of general and vocational education
at all levels, in five course groups: elementary and post-elementarY;

secondary (classical and modern); secondary (technical and voca-
tional); higher; and further - notably in connection with up-grading

and promotion schemes for government departments and semi-public
bodies such as the State Railways. The first two course groups
account for the bulk of enrolments - 47,946, or about 72 per cent of

a total enrolment of 67,048 in 1966-67. The 'higher education'

group, by contrast, which includes preparation for competitive exam-
inations for higher teaching and administrative posts in the education

service, had an enrolment of 3,167. The age range of students

enrolled is from eight to seventy, but the vast majority are between
fifteen and thirty, the modal age being twenty.

Radio broadcasts of ten to tweny minutes' duration are put out
in connection with the correspondence courses by the State broadcast-

ing authority (R.T.F.) in four subjects, General Culture, French

Grammar, English and Spanish. The total broadcasting time per week
is two hours, including repeats, and can be heard on Mondays to

Thursdays between the somewhat limiting times of 4.0 and 6.0 p.m.

The vast majority of C.H.T.E. students, however, receive their tuition
solely by correspondences they are taught by a gigantic, State -run

ccmccpondoncu college which appo:rc to havano parallel anywhere in
the world.

There is no formal link in Fkance between the private correspond-

ence colleges and either the C.N.T.E. or the. Ministry. In addition,
there is practically no contact on an informal level. Private cor-
respondence colleges have to conform to the same general regulations
that govern any Private educational establishment in France, i.e.,
that the director must have a basic level of qualification and be of
good moral character to be allowed to set up a college. There are

no regulations regarding his assistant teachers.
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State and non-State

The situation in France is unique in Western Europe in that a

substantial proportion of correspondence students take courses

provided directly by the State. The question of direct State

provision should not be confused with that of 'profit' and 'non-

profit' colleges. A word of explanation is necessary on this point.

In the other West European countries, even where some institutionscleim

tobunon-profit making foundations, as, for example, do two of the

largest and most famous European schools, Hermods of Sweden and the

Leidsche Onderwijsinstellingen (L.O.I.) of Holland, correspondence

colleges are not normally controlled and maintained by an organ of

government. Unless there is a possibility of 'cross-subsidisation'

or attracting a substantial grant from an outside source, profitability

becomes a vitally important criterion even for an institution not

distributing part of its surplus in the form of dividends. The

'non-profit' institution must at least ensure its survival by showing

a surplus adequate to meet likely demands on reserves and to finance

any expansion plans. It can then use the remainder for whatever

purposes it thinks fits for example, L.O.I. reduces or waives course

fees to students who cannot afford to pay them, and it meets the full

costs of courses for blind students, including lessons in braille and

transcriptions from tapes of students' answers to tests. Both
'profit' and 'non-profit' institutions in Holland are accredited by
the I.S.0.; of the four largest accredited colleges, three are 'non-
profit' and one is 'profit'. All are highly regarded, both by each
other and by the general public. The distrust and mutual suspicion
between 'profit' and 'non-profit' colleges in Britain which has

become particularly marked in recent years, has, for a variety of

reasons, sometimes given the public the impression that a 'non-profit'

institution necessarily has some formal connection with the State.

State Commissions in East Germany

The issues dealt with in this section are clearly much less
critical in East Germany than in the countries discussed hitherto,
but it is worth noting that there as well steps have recently been
taken to increase contact between the practitioners of correspondence

education and the Government. The Ministry of Higher and Further

Education (Ninisterium fur Hoch- und Fachschulwesen - correspondence

study in East Germany being limited to these areas) set up five

permanent commissions in 196, each comprising members of institutions
concerned in providing correspondence courses, and each with respons-
ibility for examining a specific aspect of tuition by correspondence,
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as follows

1. General pedagogic and methodological aspects.

2. The study material (including possible uses of new

techniques such as programmed instruction).

3a Profile of correspondence students.

4. The economics of correspondence study.

5. Thu future development and organisation of

correspondence study.

Lach commission is investigating particular issues and problems

within its field and will make recommendations to the dinister. The

system parallels ono that has been in existence for some yeIrs in

respect of oral tuition at this level. As might be expected from an

examination of the list of areas covered, an early difficulty has

been to determine the point at which the concern of one commission

ends and that of another begins, and also the co-ordination oi the

work of the five commissions has presented problems not yet satis-

factorily resolved. However, data of great importance to corres-

pondence education, not solely in East Germany but thoughout the

world, could emerge from this work, and it is to be hoped that the

results of these studies will be made widely known.

In this section we have described aspects of the relationship

between correspondence institutions and the providers of national

education in the four countries, and examined various approaches

towards securing greater recognition for correspondence within the

educational system. de now look at the forms and extent of combined

correspondence and oral tuition.

5. 00"S
.L1L

JL ORAL TUITION

Facilites for oral tuition are included in most correspondence

courses in Hollancl. The extent of oral tuition depends on the

nature of the course: in the non-technical subjects, it can be as
little as two or three one-day sessions in a year. .or courses

requiring practical work, for example in laboratories, students may
be encouraged to attend for one day's oral tuition every three weeks.

The largest Dutch College, Leidsche Onderwijsinstellingen of

Leiden, which provides both technical and non-technical examination
courses at all levels, includes facilities for oral tuition at one-
day sessoons on Saturdays for almost all its courses. It is greatly

helped in the provision of accommodation and equipment for this by
also an oral ,her education college, with a local
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catchment area of about 300,000 population, both for full-time day

and part-time evening students. The oral college is fully state-

subsidised: the correspondence college functions as a private

institution and receives no direct state subsidy; it pays a

commercial rate for the use of the facilities of the oral college.

Nevertheless, the arrangement is clearly of great benefit to L.O.I.'s

correspondence students, since the provision of courses by the oral

college and by the correspondence college can be jointly planned to

secure the optimum use of equipment. Thus L.O.I. is able to equip

classrooms for exclusive use for highly specialised courses, for

example in connection with the training of medical assistants, on

an economic basis: they are used throughout the week for full-time

students, in the evenings for part-time evening students and at

weekends for correspondence students, a striking example of the

intensive use of scarce teaching accommodation. The oral students

can also benefit from such an arrangement. It is said, for example,

that by using the correspondence courses in place of text-books for

part-time evening students preparing for the matriculation examina-

tion (Staatsexamen - roughly comparable to G.C.E. Advanced level))

students are able to attend for one evening a weak less than is

normal and still secure satisfactory examination results. (Compare

this arrangement with the use of correspondence courses in technical

college classes, pioneered in Britain by the N.A.L.G.O. Correspond-

ence Institute and Rapid Results College). L.O.I. also organises

oral classes in hired premises in ten centres throughout Holland for

students who cannot go to Leiden.

Another large Dutch correspondence college, Mederlands

Schriftelijk Studiecentrum (N.S.C.C.), which offers a wide range of

non-technical vocational and general education courses, is housed in

a Roman Catholic seminary at Culemborg, near Utrecht: the directorial

staff are members of the priesthood, and the students are mainly

but not exclusively Catholics. All courses include oral tuition

facilities: the pattern is weekend residential courses at the

seminary, varying, according to the course, from two to ten weekends

a year. The correspondence course fee includes the cost of the

weekend oral tuition; a room and three meals for one weekend costs

ten guilders extra (about 23/..). Students are strongly

encouraged to attend the oral weekends, but they are compulsory for

onlytwo of N.S.C.C.'s 160 courses: a course in education leading to

the state qualification to teach, in lower classes of academic
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secondary school and anothor in industrial organisation. Students

on these courses must attend the seminary os five weokendo a year.

This pattern is common in Holland: moat courses include the

provision of oral tuition in the cost, yot very rarely io attondance

at oral elass©: compulsory, even though compulsory attendance would

present rolativoly little goographical difficulty. Combined corres-

pondence and oral tuition io obviously much more oxponsive to provide
than tpurol correspondence tuition: if combinod courses ware made

compulsory, they would probably bo priced out of the market in

competition with fully-subsidised oral oducation. Whilo the

only subsidies to correspondon o Institutions are indiroct, i.e.

by employors to students for coursos of vocational training, oral
facilities for correspondence students must romsin voluntary, with
those who do not tako up the oral option subsidioing to somo extent
those who do. What ara tho educational consequences of this?

It is said that students who come to tho oral classes in Holland

show a relatively low dropout (though precise figureo of dropout aro
not kept). However, this may moan little by itself: on avorage,
only some 20 to 25 per cent of correspondence students ever attend an
oral class. A hard core of about 10 or 15 per cent come regularly,
and these are said to comprise tho bost motivated *students. It is

therefore quite possible that these students would shot: high achieve-

ment with or without oral assistance, and that in the oral classes
the colleges are Iproaching to the convertode. Those in greatest
need of oral help may well be the three-quartors who choose not to
receive it. On tho other hand, as has boen suggestod to the writer
by a representative of a British collage, those who come to voluntary

oral classes may be those most in mod of the psychological stimulus
of direct contact with teachers and follow-students. This discussion
would seam to have two implications:

(i) for tho short term, the differences between students who

attend voluntary oral classes and those who, despite the

opportunity, do not, should be carefully investigated, both
in terms of personal characteristics and motivation, and of

subsequent achievement; otherwise we shall not know what
real function oral tuition is fulfilling in correspondence

education; and

(ii) o the lonk term, we should consider whether oral tuition
can effectively be provided, particularly for those students

who would benefit from it most, without state subsidy; and
the related question of whether governments will ever be
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induced to give substantial financi 1 support to correspondence

education provided predominantly by private institutions

(whether 'profit' or 'nor - profit'), despite the relative

cheapness of the method. 14or a, partial answer to this last

question,. w© shall observe with great interest the effecte

of the introduction of state ins;oction of private colleges

in Holland.

In AelLaumanx, there i.: canal lblo divar...ty of practice.

The largest college, H.1.L. (HambuN ) , theorises that corrospondence

is nn 'autonomou 1 form of inatruction, and that af oral tuition is

used to supplement it, a' xorci g. olement1 is brought into the method.

Asa principle, therefore, it is held that correspondence needs no

supplementary method, provided it knows the limits of its possibililes:

consequently, although offering more than 200 courses, H.P.L. offers

no courses in areas it considers unsuitable for correspondence, such

as engineering.17

Its closest rival, S.G.D. (Darmstadt) has a totally different

approach: its system of tuition is made up of three elements,

correspondence, periods or residential oral tuition, and local student

associations, although the last two are not compulsory, and as in

Holland, the aim is to make the correspondence course complete in

itself. The system is known as 1combi-instruction1 (combined

instruction). Technical courses make up 70 per cent of the 163

courses offered. Students are encouraged to come to the lavishly6

equiPPed workshops, laboratories and classrooms at the S.G.D head-

quarters for two-week residential caarv,s once a year. It is

claimed that between five and seven thourand students on technical

courses attend the oral classes annually, i.e. about 40 to 50 per

cent of S.G.D. students aalp-qz engaged technical courses each

year. The proportion of students on goneral, commercial and artistic

courses attending oral clases is said to bo much lower.

The local student associations are organised in eighty West

German cities and towns, each association being run by an S.M.
student: the student calls together and leads study group meetings

once a math, and the association can invite both S.G.D. teaching

staff and outsiders either to speak ma general topics relevant to

correspondence students, or to help with aspects of a particular

subject giving difficulty. Administrative support to the associa-

tions is provided by S.G.D. headquarters, which also publishes i

monthly Journal: keatAehn.t4_...___auearete: one of the most attractive

and informative of ite type. The circles have a total membership



of some ton thousand students, equivalent to one-half the figure of
students actively engaged in S.G.D. courses each year.

Probably the aost interesting aspect of the student associations
is that they can be used as a medium for contacting potential drop-
outs. /f, after two letters of warning and encouragement, a student
still does not send in his required exercises for correction, S.G.D.
will arrange for the local student organiser (StAgignigika) either
to visit the student personally, or to telephone him, to see whether
he co.n be persuaded to resume his studios.

Along the continuum of views regardinz the proper role of oral
tuition in correspondence education, S.G.D. holds a contra position
in dest Germany, with W.L. at one extreme and the Akademikergesell-
schaft of kZtuttgart at the other. The latter is a relativoly small
college, comprising three to four thousand students at any one time,
but significant in that 90 per cent of its tuition is carried out
for the 14.32ag, (matriculation). This examination, though roughly
comparable in standard to the Advanced lovel.of the General Certificate
of Education, has a very different structure: the student must
satisfy the examiners in five main subjects) examined by both writton
and oral examinations, and five subsidiary subjects, examined only
orally. It is criticised on the grounds that it requires the student
to obtain an encyclopaedic type of knowledge which encourages rote
learning and has little real educational value. Moreover) adult
candidates must take the same examinations as the school-children for
whom it is primarily intended, and it is argued that the present form
of Abitur is even loss suited to the needs and learning processes of
mature persons than it is to those of school-children. The wastage
rate of correspondence students taking Awqr courses is notoriously
high; well under ten per cent of students who enrol eventually pass
the examination.

The philosophy of the Akademikergesellschaft is that correspondence
as a method has groat imperfections; that in certain personal circumm
stances it is the only possibility) but it last be supplemented by
oral tuition. The outstanding features of the college's tuition system
are that oral tuition is a compulsory part of the course, and that
the student's work programme is much more strictly paced than is usual
among private correspondence colleges.

The full course is divided into seven semesters' work (three and
a half years), although the student is not kept to a strict time
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schedule for the first four semesters, i.e., he can take longer than
two years to complete the first four semesters' work. The first four

semesters' work is clone entirely by correspondence (but note one

exception below): on the quality of the student's work during this

stage, and on the results of an internal examination taken after the

third semester, a decision is taken as to whether the student is to

be admitted to the last three semesters. If he is admitted, oral

tuition is progreszively introduced: in the fifth semester,

studeats :.ttend clsous all dy every Saturday;

in the sixth, they attend all day every Saturday, and every alternate

Friday evening; in the final semester, they attend every Friday even-
ing and every Saturday. The oral clasJes can be taken in Stuttgart

or in branches at Dusseldorf, Frankfurt, Hamburg or Nunich. In the

last three semesters, pacing is very strict to enable the time-table

of the oral classes to proceed smoothly. During this period, the

amount of work done by correspondence is gradually reduced, and is

practically non-existent in the final semester.

It is found that dropout is very high in the early semesters of

%lare' correspondence study - about half the students of a particular

intake withdraw during the first semester (uniquely in West Germany
hitherto, the student of this college who withdrew ht:ato pay only
until the end of the semester). Only twenty per cent reach the stage

of oral tuition, but of these, it is claimed, 90 per cent pass Abitur,

i.e. eighteen per cent of a particular intake eventually succeed, a

much higher proportion than the average for correspondence students

preparing for Ahtur.

The system is not without weaknesses, notably the lack of oral
tuition at a time when correspondence students probably need it most:

at the beginning, when they first faceethe challenge of studying on
their own in their spare time. An attempt is being made to rectify

this by arranging, in co-operation with vAkshochschulen (roughly,

evening institutes), oral tuition for one day every week from the

beginning of the course in the main subjects. This has so far been

arranged with 46 such institutes, but still involves only about ten

per cent of new students: it is found that a smaller proportion of

these students withdraw. However, considerable efforts have clearly
been made to devise an effective system of tuition for a ganerally

neglected group of students, and the college has received a good press
for its efforts in this direction, notably from the West German

consumers' magazine It claims, almost certainly correctly, that
by only accepting studentswho live within daily reach of one of its
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Live. centre for oral tuition, it has voluntarily re:emoted the scope

of it Jotortial market, :ithough this loaves unanswered the questions

of how would-be students leveng outside these areas should be assisted.

The second combined tuition stage of this course resembles fltrly

closely the usual form of correspondence otudy in East cermay, where

following the 3oviet Unions e model, there is no 'pure' correopondence

study: every correspondeece sactunL is required to attend eeeeions of

oral tuition. it is held that regular oral tuition must be built into

any system of correepondence study, to enable the student' now

learning to be rroperly Lested, to advise ehe student, and enr special

lectures and laboratory practice. A West German writer aee suggested

that a further reanon why this approach has been adopted in Communist

countries es to counter the tendancy.of correspondence cursee to

cultivate self-reliance and a feeling of independence in students,

which could load to the nurturing of anti-collectevist at4tedes.28

The predominant form of or t3.. tuition in correeponelence study in

East Germany is by regular one-day 'consultation sessiono reeerY two

to four weeks, and one or f,40 residential courses each year, laoting

from two to four weeks. The consultation sessions, consistine of

seminars$ lectures, oeeeloes, leeoretory pre:tice and personal advice

are held in consultation centres. Univeroities nod universityelevel

colleges (leuglegvelem) providing correspondence courses have eovernl

such centres, which are in effect branch college situated in large

towns and cities throuehout the country: students go to teo3r nearest

centre for their consultation sessions, at which they are normally

given their next set of correspondence lesson materiel. Thu residen

tial courses aro usually hold once or twice a year at the 'head

quarters' of the institution providing the correspondence course:

examinatiots are also held the lo, and students received a 75 per cent

reduction in fares when travelling to an institution for either

purpose. Students are elven leave with full pay to attend the cone

sultation sessions, the residential coursec and the examinations,

except for teachers on uferading courses who, because of the teacher

shortage, have to eive up their own time to attend the consultation

sessions and a part of the residential courses.

This system is regarded by the East Germans as 'pure' correspond,

once study, even though it goes much farther in the direction of

combining oral with correspondence tuition that do Icaabined -ourself'

in most non-Uommunist countries. Operating with this system eince 1959

has been one of 'combined correspondence and direct study'. A course

would only be categorised thus i: it included at least one complete



semester (sil: months) of full-tite oral tuition. The courses are

planned on a 'Sandwich' principle, W.th various combinations of

'blocks' of

a) full -time oral tuition, and

b) correspondence study plus work experience.

A crucial reason for the introduction of this system was the more

intensive use of staff, buildings and equipment it makes possible

compared to full-time study only, through careful scheduling of the

blocks of oral and correspondence study or successive student intakes.

In 1962, only 3,478 students at university loyal wore taking combined

courses of this type, but at technical college level the figure was

19,433 or about one in eight of all students at this level.22

Though in form still at an experimental stap, this combined

system already covers a wide range of subjects, from chemical

engineering and architecture to management, journalism and education,

and is likely to become a permanent and significant feature of further

and higher education in East Germany. It is particularly favoured

for technological courses, because of the need to centralise provision

of expensive laboratory facilities.

A potentially highly significant use of the form is in connection

with the fUrther training of already qualified personnel, who for both

personal and national economic reasons ought not to be absent from

their work for a long period. Thuspa three-year course has been

instituted for trained teachers who wish to become heads, inspectors

or counsellors leading to the high-level Diploma in Education (pliolom-
11

Pqdamorlen), based on correspondence study in the first and third

years and full-time oral tuition in the second.

The degree of integration of oral and correspondence education

in East GermanY entails strict pacing of students' work. All

students are enrolled at the beginningl.,of the academic O'er and are

expected to progress at a similar pace. It it-said that it would

be impossible to plan the oral tuition, the consultation sessions,

residential courses and blocks of full-time teaching effectively if

students were all at different stages of the course; that this is

the only way to achieve a real integration of the two educational

formo.
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Very little is known about the relative effectiveness of 'paced'

and 'unpaced' systems, particularly in relation to student motivation

and achievexent. It m;.ght be expected that an unpaced r, stem (i.e.,

one in which students can enrol at any time of the year and are not

compelled to submit work by fixed dates) would require built-in

factors otivar than pacing to maintain students' motivation and

perseverance. This leads to questions of the cleave of financial

comOitment imposed on students at the time of enrolment, student

dropout, and the college's role in monitoring the progress of students,

which are considered in the next section.

6. STUDEaS1 IVANQI4 CONAMENT

AhDAftgala

In Britain, students enrolling on correspondence courses are

normally required to commit thediselves to paying the full fee for the

course irrespective of whether they actually complete it. This enables

colleges to offer courses at a relatively low fee to all students,

which may be considered desirable in itself, but raises the question

of whether those who drop out should 'subsidise those who complete.

In lialancip students are normally only required to pay for a further

one to three months beyond the date on which they decide to withdraw.

Won under this system, however, a significant element of 1cross-

subsidisation' between students remains. Students who complete their

reading of the correspondence lessons often do not send in all the

wrItten assignments (tests to be sent in for marking), and it is said

that, if this were not the case, course fees would be much higher.

Thus, most Dutch colleges send the correspondence lessons at regular

intervals (generally ovary fortnight or every month) independently

of the rate at which students submit the written assignments set in

the lessone for marking, though students era permitted to request a

tempory stop to the flow of lessons.

One of the largest colleges, P.B.N.A. of Arnhem, which specie.

lises in technical courses, adopts a different syetem in respect of

independent students (those not sponsored by employers): students

only reeeivefurthor lessons as and when they submit assignments for

marking. in this case, 'cross-subsidisation' takes a different

form: students pay according. to the length of time they remain on

the college's books, even though they may receive no correspondence

lesson material and submit no assignments for correction during

part of this time. Certain modifications and relaxations are built

into the scheme, and the student is entitled to terminate the contract
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4,

at only one month's notice; in principle, however, the slower-working
students subeidise the faster ones, although this system probably

provideu Brea tar induce sent to students to complete the required
written work.

Thus, though leross.subsidieationl between students exists to a
leaser de,Jee in Holland than in Britain, it nevertheless exists, and
is prebahly inescapable courses are to be offered at an acceptable
fee to the unaeolated correspondence student.

In gest Qoriiarly, as in Britain, it has boon customary for

students to have, to commit themselves in advance to paylna the full
fe for the course, whether or not they complete it (except, as

already mentioned, in the case of the Akademikergeeellschaft of

Stuttgart). There has been mounting public criticism of this system.
of UK two mammoth colleges, S.G.D. until this year (1963) required
the student to pay half the course fee if he decided to withdraw

before the half-way stage: otherwise he had to pay the full fee.

Now he has to pay for one turther semester only, equivalent to about
one-sixth of the Abitur, professional and technological courses.
11.1..L. has hitherto required all students to pay the full fee, but
will also change to the 'semester principle', and this is expected
to become common thaughout West Germany. This change has significant

implications for the corres?ondence °alleges, both financially and
as regards student motivation.

Under the present system, a correspondence college can cover its
costs on a particular course if the 'average' student drops out at a
certain pekt 3 along the course; if he drops out at a later stage of
the course, the costs of administration, servicing and correction will
cause a loss to be made on the course; if he drops out at an earlier
stage, there will be a surplus on that course. Prom a purely financial
point of view, the syntem puts a premium on the college obtaining as
many enrolments as possible, while it is not in the college's financial
interest, at any rate in the short term, to have a low rate of student
dropouts in the long term, a high rate of dropout may reflect on

enrolments through unfavourable omments being passed by dormer to
potential students. The actual quantity A averaged over all courses
offered by any particular college is not normally known outside the
college, and milll vary from college to college, but one of the larger

colleges in West Germany told the writer that in its own case it was
equal to ono-half of the (average) course, i.e. if students drop out
on average half-way through the courses, the college is able to break
even.
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Oy contrast, the typo of system operating in Holland,. and

beuinning to be introduced in West Germany, whereby students who
decide to withdraw pay for the proportion of the course they have

taken and a little extraprenders it greatly in the financial interest
of the college to have a low rate of dropout. However, it also

increases the real cost of providing the mums, since one of the
elements of 'cross-subsidisation' between students involved in the
costing of correspondence courses (the ore whereby students who have

dropped out 'subsidise' those who continue) is almost completely
removed.

What effect is the change of system expected to have on corm-
pondence education in Woot Cflormanyi In the first place, the anon-

cially weaker colleges may not be able to stand the strain of the

increased re.:41 cost of providing courses, and, being unable to raise

fees substantially and remain in a competitive position, may well be
forced to close down. Secondly, the colleges which remain will have
to pay particular attention to student dropout, and especially to
analysing its causes, to giving more careful advice to the enquiring

student regarding his choice of course, and to creating mechanisms
for maiataining motivation and for detecting and checking potential
dropout.

However the problem is tackled, it will clearly present a

considerable challenge to the West German correspondence colleges.
S.G.D. have made known that only 28 per cent of their students

complete their courses.
20

Correspondence courses are very often
taken for reasons of vocational self-improvement combined with a
dOeire to raise self-esteem. It is therefore not surprising the
&.G.D. consider the principal cause of dropout to lie in students'

over-optimistic assessment of their potential; at present, this is
not sufficient/7 corrected by colleges at the start. Vamily, social
and health reasons are considered secondarY

Precise information about the extent of dropout, its causes and
the factors affentine performance of correspondence students is

generally lacking in tho four countries, although a start has boon
made in collecting this tYPe of data in past Germany. A recent

(unpublished) survey undertaken by the dinistry of Education for,

internal purposes apparently shows that dropout in teacher upgrading
correspondence courses occurs more often for family or health reasons



or because of the Student changing his occupation than as a result of
learning difficulty. The maximum dropout on these courses, which

are currently taken by some 10,000 teachers or about ten per cent of
the present teaching force, is twenty per cent. An important factor
here may be the degree of pre-seleetion employed: because the

students are subsidised (their own contribution is 120 marks - about
£13 - per year), the head teacher and local education authority
jointly decide, on the basis of the applicant's practical and academic
ability and the needs of the service in the area, whether he shall be
allowed to take the course. This initial scrutiny of the applicant's
fitness for the course, together with the amount of oral tuition given
and the fact that all students have already undergone basic training,
would seem to account for the low dropout rate and the apparently low
incidence of learning difficulty causing dropout.

In the other main areas of university-level correspondence study
in East Germany, dropout is said to be higher: between 30 and 40 per
cent in economics (compared with five to eight per cent in full-time
study) and between 40 and 60 per cent in technological courses (com-
pared with 20 to 30 per cent in full-time study). Surveys of drop-
out and its causes at the institutional level are beginning to be

made, and details of one of these are reported later.

One small-scale research has been undertaken in Holland by the
Faculty of Sociology at the Free University of Amsterdam. This
investigated students who enrolled for a course in book-keeping

provided by L.O.I. It is difficult to evaluate this research since
no details of methodology are given in the report21 nor is the actual
dropout rate on the course investigated made known. The principal
conclusion, however, is that the students in the course who 'intended
to it the examination' were more strongly motivated than the drop-
outs by the prospect of vocational advancement and personal achieve-
ment: the dropouts had vaguer goals, were more inclined to believe
that something was lacking in their education and were more likely
to have been persuaded by publicity to enrol for the course.

This conclusion, if validated on a wider basis, would point to
the need for more effective initial advice and guidance. Cther
aspects that require investigation are the typesof course which
produce the highest dropout, and the point along at/Arca catwar,:tutuch
dropout is Most marked. The general impression is that the longer
courses are particularly vulnerable, the first three to six months of
such courses producing a very high dropout.
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A further issue is that colleges can do to dissuade students

from dropping out. As is common in Britain, most colleges in the

countries visited send one or two standard letters when no written

work has been received from a student for either three or six months.

In East Germany tutors can talk to potential dropouts at consultation

sessions. The use of the local student association loader for this

purpose by S.G.D. in West GermanY has already been described. One

Dutch college telephones students who have sent in no work in the

first four to six weeks after starting a course. Students are

invited to telephone the college at any time during the day or evening

to discuss their study problems. Another uses a computerised letter

writer which economically permits considerable variation in the con-

tents of letters to different students to take account of different

problems and weaknesses. This raises the possibility of sending

regular study reports individually prepared but economically processed

by computer writers.

The European Council for Education by Correspondence is about to

conduct, through its Educational Subcommittee, an investigation to

discover what its member colleges do to maintain student motivation,

and this will also cover the related questions of constructive

tutoring and instructing students in study techniques. It is likely

that, as the student who drops out comes to pay a much smaller pro-

portion of the cost of the course, greater attention will be paid to

the problem of dropout, and to securing student continuance rather

than simple enrolment.

7. THE FRANKFURT 'RADIO COLLEGE'

We conclude this report by describing, in the remaining sections,

certain approaches to the use of correspondence, sometimes combined

with other methods, for teaching at university and near-university

level.

The 'Radio College' (Funk-Kollegl operated since mid-1966 by

the Hessischer Rundfunk in association, with the Johann Wolfgang Goethe

University, Frankfurt, was founded to serve several distinct groups

of students.

* A 'Television College' is also now run by the Bayerischer Rundfunk
in Iunich, combining television, correspondence and oral tuition to
present courses for middle-level qualifications. Since the home
study project is concerned exclusively with advanced quaAfications,
it was felt that the limited time and resources available would be
best used by studying the Radio College, which teaches for advanced
qualifications only.
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GROUP ONE. Elaptle at work who do well in their occupations and who

wish to go to a University, but are unable to do so through lack

of the entrance qualification (124.tur). It was previously al-

most impossible for such people to achieve their aim, since it

required either several years' study at an evening institute

or by correspondence for the Abitur, or full-time attendance at

a university for two semesters to obtain the required testimon-

ials before being allowed to take a special entrance examination.

By arrangement wieh the Hesse Minister of Culture, successful

participants in two Radio College courses for two semesters now

enables students to take the special examination.

GROUP TIO. Trained and practising teachers, both those who are

teaching in lower levels of education and want to teach at sixth

form level, and sixth form teachers who wish to qualify to teach
in extra subject:;. The first category can attain their objec-

tive after taking Radio College courses for four semesters,

followed by an examination. For the second category, the study

period depends on the number of subjects taken. Once again,

special arrangements have been made with the Hesse hinister of
Culture to create opportunities which did not exist before.

GROUP THRU. Students in university-level institutions in Hesse who

wish to broaden the range of their university studies to include

one or more of the subjects offered by the Radio College (all

currently in the field of social studies). Recognition is

granted by universities for successful participation in a Radio

College course and completion of an appropriate university exam-
ination.

GROUP FOUR. Interested members of the public of academic standing

who are net seeking a qualification as such but who, for occu-

pational reasons, need to extend their knowledge into one or

more of the subjects offered by the Radio College, or, if they

already have a grounding in them, to keep up to date with recent

developments. For this group, the Radio College courses to some
extent serve the fUnction of postgraduate conversion, and refresher
courses.

Before describing the tuition system of Radio College, two

important observations need to be made on the abave. Although Rad:o
College is intended to serve several distinct audiences, the actual
courses are the same for all groups. It is recognised that a basic
course in, say, economics, can serve for students attempting univer-
sity entrance, for current university students wishing to broaden
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their syllabus, for postcraduate students 1ified in other dlscip-
Lines, and fur teach(:::; who, by taking several courses, en qurdify
to teen soel.,1 studies in sixth forms. Thi per s to be an
ecenomically wise strategy, and raises the question whether our own
forthcoming Open Univrsity curses should aim to prepare stuUonts
only for univers1V-type deone and alplomu qualifications, or whether
they should be planned for use 'At least in part-ereparation for any
of q much wider n.inge of qualificatione, for example, in the G.C.Z.,
orofessional and oost.;radunte fieldn.

Thc second observation concerns the length of time Radio College
st dents seekinu a quClification ar expected to study before being
in a. positio4 to sit tne appropriate examination. The longest

qualification-geared course is that or teacher upgrading - four
semesters. The other exNaination objectives aro norma)ly attalnab
in two semesters or less (though students whose performance is un-
satisfactory may be required to repeat a semester). Here the system
recognises alto undoubted strain of home study in addition to tall-
time work, and the home student's consequent need for the incentive
of knowing he can complete the course and obtain a moaningful quali-
fication within a reasonable period. Nor need the course on that
account be simply a cram course: Radio College students must not take
more than two subjects at a time.

The Radio Collage at present offers courses in five subjects in
the general area of social studies: economics, aodern history,
sociology, law and political science. Znglish and French will be
introduced in the near future. At present, also, the service is
limited to the etate of Hesse (oroadcasting, like education, is
organised lsraol7 on a state basis in West Germany) , but discussions
are under way oa its possible extension to other states. The broad-
casting side of the service has hitherto been limited to radio, but
'enrichment' programmes on television were being introduced in early
1968 and it is anticipated that television will eventually form an
integral part of the service.

Each subject is presented through a series of twenty radio
lectures lasting 45 minutes each and twenty radio seminars of the same
duration. The radio time allotted to each subject is therefore forty
programi.:es of 45 minutes each. The radio seminars take the form of
discussions between the lecturer, junior academic staff and students
of the College. Three pleees of %mitten work are required from the
student for each subjeeL, taken durin3 a semester, and the quality of
these determine whether the student is arowed to sit for the



oxaminetiuns. ',:noetisf, tory work cal lead to a direction to repeat
th6 uemeoter er to the caneellatien of thy studont's regi tration.
Thi degree of strictnese ha(1 to be halt into the systom to obtain

recegnition of Radio Colleee courses fie preparation for official

examinatione

The printod material accompanying the radio serios differs
markcdly from tho traditionel carreepondence courso. It is more in
the nature of a tpackasol of reference mnteriele; extrects from
role woke, offprinte, roference lists, date tables, graphics and
pr exercises are sort a appropriate to thc oubject mattor.

It is the conviction of Dr. Gerd Kadelbaeh, of the Hesoischer Runde
funk's Education end Training Department, that the combination of
two educational media requires the development of a 'new form' of

tuition, intograliy plannod from the start, and that tho loos° con.
junction of two hitherto indopendently -used modes of tuition is not
sufficiont. The radio locturee are printod, but are distributed

only after tho end of tho =rester for revision purposes, to dis-
courage rote loarnng.

All servicos of tho Radio Colloeo, including the written material,
art provided froo of chargo to registered students, the costs being
met jointly by the Hessischer Rundfunk and the Volkswagon Foundation.
Optional oral toaching for one evening por mak in conjunction with
the Radio College coureos has boon arranged with twenty evening ins-
titutes (volkshochschulen) in Rosso. About ono-third of the

*rogistered studonts arc found to attend those oral elaoscs, for which
a charge of botwoon £3 and £5 par yoar is mado.

Preliminary figure show that about 75 pox' cont of the students

who wore registered for the spoc.al shortened university entrance

qualification passed the first semoster's oxanination. This is a

remarkably high figura, but it should be romomborod that applicants
for the course are selocted on the baais of their performance in
their occupations, and that tho course has boon specially shortened
to hold out to the student a reasonable proapect of his goal being
achieved. Fuller analyses of student performanco are being made, and
will be awaited with keen interest.

Of greater immediate concern arc the results of a survey of
early enquirers carried out for the orgrnisors of the schemo by a
private research organisation. This was based on a mailed question-
nairo sent to tho first 1,800 people who wroto to enquire about the
scheme during the summer of 1966. Usable quostionnairos returned
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t(73 pur cent 'osponse r, Of those 1,312,

406( 1 per t) wantod to tako tho university ontranco oxamina
roup On above: univorsity entr7,nco oandidatos);

115 (7 par cent) woro ined and practising tsacIlers (Group Two

abovo);

102 (8 por cent) current university students (Group Three above);
(46 p.r cent) foll into Group Four abovo, linterostod umbers of
the pub lot, who \tem not aiLing to propars for any qualification

(non (xcamine.tion participants): and

96 (7 per cent) wore no longer intorosted (non-larticioants).

Groups One, Two and Throe - students aiming at examinations worts

regarded, perhaps somewhat prematurely, as the poontial active core
or Radio Gallop students.

This s rvoy yioldod host of interesting rosults, of which only
a few can be briefly summarisod here. 23 per cent of the rosponso

woro from wonom, bat among the univorsity ontrance candidates the
proportion of women was only 16 per cent. 48 per cent of the

rosponsos wore from poop' in the ago-group 20 to 29, and 77 per cent

were between 20 and 39. The schedulod times of the broadcasts
(Thursdays and Fridays at 5.15 p.m. and Saturdays and Sundays at
4.15 p.m.) rare tho most popular. Doarly ilalf (47 par cent) of the

univorsity entrance qa44idatos wore proparci to devote ton or more

hours per wook to their Radio Collsgo studios, but for all other

participant.groups the hignest percentage was in tho 4 - 6 hour

category, suggesting greater motivation among tho univorsity ontranco
candidates.

Three groups of findings aro particularly noteworthy. Although
the occupational status of rospondonts was, as might bo expected,

hcavily woighted in favour of non-manual workers, only two per cent
boing manual workers thoro is some evidence that Radio College could
help in, overcoming barriors to social mobility. 23 por cent of the

fathers of university ontraaco candidates responding wore manual

workors, compared with about 5 per cent of the fathors of West Gorman
studonts as a whole. The fathors of respondents in the other roups
tended to be educated to a highor lovol and to have had a higher

occupational status than the fathers of univerpitY ontranco candidates
rosponding. This group of university entrance candidate, respondents

showed one other interesting feature: of those who wore married, the

spouses of 22 per cent had themselves alrea4Y Passed the university

entrance oxamination ell the spouses of 16 per cent had completed

highor oducation.
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Ao oxpoctod ondonta

uppor wncomo

0000amor solo,

Illuminatos the

cam o pr, :dominantly f om the niddbe

grou s, and showed a high ownership of omi-luxury

wro cent own d a tape rocordor, a fact which

plificant finding that 33 por cent of the intend-

ing parbicipanto pr0000ald to r,00rd tho Radio Collugo programmes on
tapo, or to havo th.m rocordod by somoono els°. Among tho university

ontranco candidatoo and to boachorp tho proport ns oxprossing this

iatontion worn particularly ai.1 - 55 and 48 pot' cont rospoctivoly:

among tho otudent it wau 42 por cent and amoral the non-oxamination

narticinantp 23 poi' cont. IC thio tatod intontion has boon pursued,
it cloarly has oovoral imalooations. Thu zoos ibi1ity of this occu:r-
ing among our Opon onivoroity otudcnts ohould bo considcrod carofully,
since it may have an effect on the rol tiv roles to bo accorded to

radio and tho other media in tho oystom.

The most rovoaliag Vindins concorn tho dogro- of satisfaction
in their work rocordod by rozoondonts. 54 por cont of tho univorsitv

ontranco aandidabos rosponding trait ;;d to ohanao their occupations:
this also applied to as many as 30 por cont of the toachors: Overall,
33 per cant of tho rospondonto wanted to chango. Whon the intonding

participants woro Askod for masons for their wioh to take Radio

Collogo courses, 53 por cont gave 'intolloctual enrichment', 28 per
cent improved vocational opportunitioa gonorally, and 17 par cont tho
attainment of a specific vocational objoctivo. Two-thirds of the
rospondants saw in particination in Radio Collugo courses a means to
vocational advancomont: this perception was particularly strong among
the university ontranco oar didatos (89 nor cent) and the toachcrs
(87 per cent): among tho men-particiyanta, significantly, it was
much loss (40 par cent). The survey ooncludos that the wish to
participato was strongly motivatod by vocational considerations. In
view of the fairly widespread statod desire for intollectual bonofits,
it might be more accurato to say that there was a strong vocational

motivation among a substantial minority of the respondents, exactly
one in throe, who wore extremely dissatisfied in their occupations.

The Radio Collage is one result of the incroasing awareness in
Wont Gormany of the potential use of the 'distanco media' in advanced
oducation. Another is tho establishment of the Gorman Institute for
Corrospondonco Study, which is as yet barely more than a bluo-print,
but of groat significance for the future.
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8 Tha CratLIA:. IMP:LOUPa CORra,JkOIFDaPZ

This inditute has ;rown out of an intarost in tho possibilitios

of corros»adonco oauc.tion shown by the Volkswagen voundation. The

FoundwGion caaLlissionod s,..veral reports an% resoil,rchual inc1u.U. tho

maosivo collparative atudy oy Moro at thL, Lducational Contro, Burlin,

and u raaoarch by %ustoriaann,23 nat yot co:Ipletod, at tho Ceraan

Instituto for International Lducational Rosoarch, lrankfurt, into the

sociological characteristics of corrospondonce atudents.* It also

offered a grant of lour ,Allion marks (about 4375,000) for the est-

ablishont of a schomo oi corroopondonco teaching at university level.

Following disoussions with the dinistor of Culture oi the etat© of

Badon-Wurttomburg, the Oorilan Institutu of Correspondence Study was
sot up at tae University of Tabinaun in riarch, 1966, unC.or tho

diroction of Prof. Dr. Gunther Dohucn.

Tho Institute is a largely autonomous bodj within tho University,

being govornod by a Foundation whose mombers arc reprosantatives of

the Statos, tho Fodoral Government, the univorsities, the Volkswagon

Foundation and Tubingon University itsolf. Its function is to

arrange tho provision of corres?ondence tuition at university level

throughout the Foderal Ropublio.

Hitherto no university-lovol correspondence study has existed in

West Germany, either provided by public bodies (as in east Germany and
the other Eaat Luropean countries) or by private organisations (as,

predominantly, in Britain). Nor is it likely that financo on such

a scale will again be available in the iormeablo future for any

alternative schemes of university-level correspondence study in West
Gormany. The Institute therefore feels that it is in a position to
plan the development of its programme on a co-ordinated basis from
the start. The Institute itself will provide vary little correspond

once matorial directly, but will commission particular faculties and

departments of West Gorman universities to provide courses in specific

subjects, aiming in general to avoid duplication.

Prosent plans arc limitod to two-year courses of university-level

for teacher upgrading; =DSOS have boon or are being prepared by
various universities in English (a test course for Baden-Wurttomburg

students only, starting in April, 1968), nathoniatics, biology (both
to start in late 1968), political science and education, and plans are
being worked out for chemistry, physics and theology. The corres-

pondence courses will be mabined with two-to four-week summer

schools, and it is intonded to establish study gr:Jups in towns and

* The fate of this research is now uncertain, duo to the
investigator's tragic death in a motor accident early in 1968.

- 34



centre'. villages.

This tree. oA or oduvtion is nu in wh oh lout Geruan univer-

rAtios have not s) xar boon involvod. It ie fult ti let th4 climato

in the universitiou is mill not Q for the i 'Lotion of corms-

pondunce tor ching stinE university courses, but that, as the

prossure :f mpidly tncreusi studunt nuabors, with qhich financial

provision is unlikely to troop pact), makes itsolf felt, the univorsiti

will have to roconsidor thelr position. Gorman universities still

predominantly maintain an 'open door' policy of aduission towards all

those who have pLused tho and, faced wtth the Govurnmont's

opposition to seloction, they expoctod to prefor corrospondoncu

tuition for perhaps tho first year of a university course to vast

overcrowding. In that event, the groundwork undertaken by the Gorman

Institute for Corrospondenco Study will be gat (Teat value, particularly

as the eourses now being preparod and planned arc couparable to basic

course at university. It is rocognisud that the scopo and aias of

the Institute paralloi to somo extent those of the Radio Collego in

Frankfurt, and a committeo has boon established to co-ordinate the

dovolopment prograames of both institutions: the institute will also

take over the production of the wrltton material accompanying the

programmes of the Radio Conoco.

Probably of greatest interest to us is the Institute's decision

to distribute its resources in such a way as to avoid wasteful dupli-

cation of provision. This is a courageous decision, which it is

recognisod will arouse somo opposition and could lay the Institute

open to unfortunato accusations. Nevertheless, one of the main

advantagos of correspondonce tuition is that a single course can roach

any nuaber of students spread over a wido area, and this tends to riako

duplication of correspondonco provision particularly unnecessary and

wastoful. This is a characteristic of the method we shall need to

boar in mind when planning new correspondonce facilities, such as

those envisaged under the Opun Univorsity oche io.

56IgagaLaLuAiNiNGIxUORRFASPONDEriCE

The use of correspondence for tho training and upgrading of

teachors was found to bo acceptod and woll-developed in all the

countries visited except West.1..19110.a, whore, as we have just soon,

provision of facilities for this purpose is well under way. We have

already discussed this provision in .Sast (lama, whore about one

in ten toachers in any for of training is taking upgrading
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ful candidato the oxatination in 1966 pron. rod for it
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Corrospondonco rticularly vital rola in teacher
training in Holland, but hero, in contrast to the situation in tho
other countries visitod, tho courses are provided entirely by privato
collogos - mainly by L.O.I. of Loidon, but also by N.S.S.C. of.
Culamborg. Coursoa of basic toachor training aro included in tha
provision: stude nts make their own arrangements for tho toaching

practico component of the course, with oducation uthorities, although
guidanco on this is given by the corrospondonco collage, and tho
toaching practice poriod is assessed by state oducati.on inspoctors.

The basic court qualifios tho student to teach in primary
schools. Thom is a 'ladder' of throe further qualifications in
single optional subject areas, with no practical toaching component,
qualifying the student to toach in progrossivoly higher stagos of the
educational pyramid, until ho can finally roach the equivalent of
a continental doetorato (approximatoly Master's loyal in Britain)

for sixth form teaching. Corrospondanco courses aro available for
all tho qualifications, and indeed it is possible for a toachor to
be entiroly trained up to sixth form love' without attending an oral
teacher training ostablishmont at oil. aout one third of those in
all forms of teacher trainin,ri at any one timc in Holland are studying
by correspondence.

In Snot Germany, official opinion is doubtfUl about the desir-
ability of teacher training by correspondonce, ovon when combined
with regular consultation sessions and annual longer courses, on the
grounds that it can produce an excessively theoretical orientation.
The use of corrospondonco in teacher training since 1950 in East
Germany is regarded as a temporary expedient, made necessary by the
lack of financial resources and the low level of qualification of
many existing teachers, who have needed upgrading courses while
toaching. The ultimata aim is to provide all intending teachers
with a full time oral higher education of four Years and the



proportion of t....cners in training studyJ.ng by correspondence will be
progressively reduced. Ti o only group for whom it is likely to remain
are postgradw.tes, who tilte eigiteen-month trainin course by
correspondence :Ater graduation and while in tner first teaching post.

In t e other main are: of univemity correspondence study in :Oast
Germany, economics, there is much less likelihood o a decline of
correspondence t-%!.cr.,, In 19S, 5,401, or about one in five of all
univereity-level correspondence students, were studying economics by
correspondence, and there were more students studying it by this method
than by continuous oral instruction (4,170). of these corres-
pondence students tahe the courses provided by the Jchool of .;conomics
(Hochschule Okonomi,) situated at Narlshorst, a surburb of Last
Berlin, whose work is described in the next section.

1104Ma§.0.221:-&-iiaiIll. WA. EAa.-Liika
This is a university-level institution specialising in the

teaching of economics (without other social sciences) and providing
courses of three types:

(a) full first degree courses in economIcsi.
(b) postgraduate courses for economics graduates; and
(c) postgraduate conversion (or Isupplementaryt) courses for

graduates in other disciplines.

Course (a) is available for both correspondence and full-time oral
students: at any one time there are about two thousand correspondence
and one thousand full-time oral students taking it. Courses (b) and
(c) are only available for

correspondence students (in the Saab German
meaning of the term) and comprise together above two thousand students
at any one time. The fchool thus has some five thousand students in
all, four thousand oi whom are correspondence students.

The first de6reo course is of five years' duration for the full.
time oral student, and six years' for the correspondence student.
This relatively small difference in the length of study for the two
types of student is explained partly by the fact that correspondence
students, being already at work, are exempt from periods of practical
work training compulsory for full-time students, and partly' by the
greater maturity of correspondence students, whose average age is 28,
compared with an avera.41e age of 19 to 20 for full-time students.
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It is intones wing that this experience is simi ar to the :.ustralian

one with part-time university students:

'Typically the part-time student is older than his full-time
colleague (teddieton givos the difference in average ago as
about seven years), aid through his employmant he will have
had experience which may be relevant to the subjects ho is
s.a dying. It is to b,,,c...cp:ctc..,d that history, philosophy,
literature, indeed all the subjects of the humanities and
social sciences, will take on different dimensions for the
student who is older and has some experience of tho world
of affairs than for someone straight from school.' 26

The final cornment in the quotation bonds to bo confirmed by a sample
survey of 500 of its correspondence students carried out by the
School, which found a high correlation between length of job experience
and degree of success in studios.

Several other suggestive correlations woro obtained in this
survey, for example between position in ono's occupation and both
degree of success in studies and a perception of the relevance and
usefulness of the knowledge gained during the course to one work;
also between such a perception and marks gained during the course.
athough a general factor of intelligence may underlie those partic-
ular correlations, it is likely that further studies of these variables
would be profitable. The drop-out rate among the studonts surveyed
was found to be between 30 and 40 per cent, compared with five to
eight per cent among full-time students at the School.

Ls is common in cast Gorman universities, school-leavers with
tho university entrance qualification arc directed to full-time oral
study, unless there aro special circumstances. People with some
work experience and the entrance qualification take the correspondence
course, though it is not normally possible to enrol over the ago of
40: this, too, is, common to all Last German

correspondence study.

Correspondence students taking the first degree course are given
50 days' paid leave per year for oral study. For the postgraduate
courses (h) and (c) above, which last eighteen months and two years
respectively, 60 days' paid leave is granted to cover the whole course.
The School has four consultation centres, at Dresden, Potsdam,
flagdeburg and in its own premises in East Berlin. Students normally
attend these for one clAy every fortnight, and have a two -week oral
course at the School every six months. For the earlier years of
tho course, the consultation centres use parttime staff who teach
full-time in university-level institutions in the localitye For the
later years, the School's own specialist staff go out to the consul-
tation centres.



Beyond thu in nation contained in the survey, it is found in
general that the full-time o.: el students re better able to master
the theoretical princidles of the subjects studied, while tno

correspondence students are more likely to succeed in translnting
what they have learned into practical terme in their work situation

after oompleting teeir etudies There appears to be a widespread

recognition among students of the value of the correspondence training:
83 per cent of the survey reepondents found the knowledge gained
relevant and useful in their work.

The main problem surrounds the resources that can be allocated
to the printed correspondence study material. These appeer to be
quite inedequate, with the result that lesson units have to be long
(between 50 and 100 pages each, some 40 or 50 representing one year's
work), uniform in app)arance, printed on poor quality paper and with
little or no use of photographs, diagrams or other visual aids.
(They are also available es an additional study aid for full-time
students at the School, at around two marks per unit and are
purchased in substantial numbers). This is clearly a weak feature
of the system, whose effects, nevertheless, are likely to be greatly
mitigated in the regular oral consultation sessions and courses.

11. CONCLUSIONS

This report has focussed mainly on the organisation of corres-
pondence education in the countries visited. To study this was the
prime purpose of the visit, and so relatively little has been said
about techniques of correspondence teaching and the quality of cor-
respondence material. Some impressions of these matters were
gained, and numerous examples of course material collected, but to
study this aspect in depth would have required far more time than
was available.

We summarise below the main points that have emerged from the
visit as reported here

(i) There is clear evidence of a dramatic growth since the war in
the numbersof correspondence students in all the countries

visited. In addition, student numbers in Holland arc

remarkably high in proportion to population, by comparison,
for example,. with Britain, and we have discussed some of the
factors underlying this.

(ii) In Holland and West Germany, where correspondence tuition is
provided entirely by private institutions, schemes of state



inspection are likely to be introduced in the near future. In
Holland, a voluntary scheae of accreditation has been in operation
for more than twenty years, and has attracted an ever-increasing

degree of govern lent subsidy. France already has a large state-

controlled correspondence college providing courses for more than
100,000 students.

(iii) Periods of oral instruction are frequently included in correspondence
courses in Holland and Jest Geemany, and always in Last Germany.

Lxcept in East Germany, however, they are usually optional, due
aainly to the heavy additional cost involved and the lack of direct

government subsidy to correspondence education. In Last Germany,

as in other Last European countries, correspondence courses are an
integral part of the provision of further and higher education, and
contain a significant element of compulsory oral tuition.

Correspondence students in Holland who withdraw before completing
their courses pay little more than the proportion of the course fee
equivalent to the proportion of the course they have taken. This
syste is being introduced also in West Germany. As it becomes common
practice in correspondence education, it is likely that greater
attention will be paid to the problem of student dropout.

(v) A study of two new West German institutions in the field of advanced

education through 'distance medial, the Frankfurt 'Radio College' and
the German Institute for Correspondence Jtudy, raises, aaong others,
two particularly important points:

(a) whether our own forthcoming Open University courses should aim
to prepare students only for university-type degree and diploma
qualifications, or whether they should be planned for use at
least in part-preparation for any of a much wider range of
qualifications; and

(b) that, when new correspondence facilities are planned, we should
bear in uind the ability of a single correspondence course to
reach any number of students spread over a wide area, which

tends to make duplication of correspondence prevision particularly
unnecessary and wasteful

(vi) The use of correspondence for the training and upgrading of teachers
is accepted and well-developed in all countries visited, although it
is regarded as only a temporary expedient in East Germany.

vii) Fact-finding and research into aspects of correspondence education,
particularly into the factors associated with successful study
by correspondence, are beginning to be undertaken, and a great
deal is likely to be done in this field in the years



ahead, by correspondence institutions, by universities and
research organisations, and, on a broader plane, by inter-

national bodies like the Council of Europe and the European
Council for Education by Correspondence. Studies undertaken
so far suggest that, in certain

courses, successful study is
related to clarity of goals, and (where the subject-matter of
the course is relevant) to length of job experience. One in
three people who enquired about courses of the Frankfurt Radio
College war extremely dissatisfied in his job. Research
is particularly needed:

(a) to discover how correspondence students who attend
optional oral sessions differ from those who do not, both
as regards personal characteristics and subsequent perfor-
mance in their studies; and

(b) to assess the relative effectiveness of 'paced' and
'unpaced' systems of correspondence tuition.
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AMEX 1,

XMLATIONS GOVLICING STANDARDs OF THe; INSTITUTION FOR

Tel; 11-16P2CTION
4.....=ggNaigiaaggligUallialLUAURA)

A. DJVIRITION,

Zducatien by correspondence is defined as follows: the systematic

transfer of knowledge and understanding on sound didactic principles,
largely by mean;; of the written word.

B. :6TA4.24:44

a'oe the eratiab =ion receeeleien.

I. Basic standards:

1. In general, the teacher whose duty it is to design the whole or
part of the written coursea in each of the subjects provided,
and the persons who are responsible for guiding the students in

their studios, shall be fully qualified to teach the subjects
concerned.

2. The wnrk of the students shall be guided and supervised. They
shall be given the veportunity to send in their work for correc-
tion and to submit questions at regular intervals and shall bo
given the maximum encouragement to do so.

3. The costs attached to the correction of work and the answering
of questions shall be included in the fee for the course.

II. Standards suunlementary to the basic standards:

1. At the beginning of the couree each student shall be informed

in an unambiguous manner that answering questions and complet-

ing exercises will form an integral part of his study.

2. The studentls work shall be corrected under the supervision of
the Directors of the institution by teachers who are registered
with the inspectorate and accepted as such by the latter on the
ground of their qualifications.

Special standards:

1. The Directors of an institution shall be of good reputation.

2. Institutions shall be able to satisfy the body granting recog-
nition that they are able to fulfil their obligations to their
students. They shall therefore be able to provide reasonable

guarantees with regard to their financial basis and their

continued existence. FUrthermore, they shall be in possession
of all equipment required for the courses they provide, except
where special exemption has been granted by the Inspectorate.

3. Institutions that prepare their students for external examina-
tions shall inform the Inspector at his request of the results



of such examinations in so far as those results may reasonably

be oxpocted to b o tho institutions concornod.

4. Recognisod institutions shall roquiro pormisoion from tho

inspoctorato to award diplomas, cortificatos or tootimonials

of a similar naturo, unless othorwiso statod in the Examina-

tion Rogulations basad on those Standards.

5. Each institution shall systomatically rocord all particulars of

essontial importanco to r000gnition by the Inspoctorato and tho

conditions oxising thorofrom.

U. It shall bo proved to tho satisfaction of tho Inspoctorate that

tho obligations undortakon by thc studonts aro based on reason-

ablo principlos. The obligations of both partios shall be

cloarly stated on tho onrolmont form, or be specifically

roforrod to therein, while students shall stato that thoy arc

aware of those obligations.

7. Recognised institutions wishing to employ tho services of on

or more roprosontativas of any typo or under any name whatso-

ever to recruit or assist in the recruitment of students for

its courses shall first obtain permission from the Inspoc

torate to do so, and shall observe all conditions stipulated by

the latter in this respect.

8. All documents containing information handed to the Inspectorate

for assossment in connection with an enquiry relating to the

granting, extension or continuation of recognition shall bocome

the proporty of the Inspoctorato unless by reason of thoir

nature they would be difficult or impossiblo for the institution

to replace, in which case the Inspectorate shall be appris3d of

that fact at a roasonablo intoval before the commencement of

the enquiry.

C. PROFESSIONAL COW

An institution recognised by the Insoo.torato ohall:

1. formulate its lossons, prospoctusos and publications in such a way

as not to be at variance with the law or with generally accepted

standards of decency and not to be dotrimontal to public order

and morality;

2. formulate its publications, prospoctusos, etc. and, in gonoral,

carry out its advertising in such a way as to convoy an accurate

picture of the institution (course), without holding out any

promises in respect of results that it cannot reasonably hope to

fulfil;

3 observe the statutes and regulations of the Insoactorato, fulfil



all obligations to,,ards the Inspectorate and, if removed from the

list of affiliated institutions, relinquish those rights that were

gained when recognition was obtained;

4. provide the Inspectors in confidence with all information required

by them regarding the observance of the provisions of the StandPds
Regulations and afford them ev)ry facility should they wish to

institute any enquiry on the premises;

5. provide the trustee appointed by the Inspectorate with the informa-

tion necessary for the proper discharge of his duties;

6. inform the Inspectors in confidence of all changes in the institu-

tion, specially those relating to the manacement or the teaching

staff, and of planned alterations in or extensions of the institu-

tion's field of activities;

7. not co-operate with an uarecognised correspondence school if, in

the opinion of the Inspectorate, to do so would be detrimental to

the interests of the recognised institutions.



STLTISTICS OF THE N.,TIONa CENTRE FOR

CORRES?ONDSNCE INSTRUCTION (Franc )

(.:4) CUR. ENT SiT3DEN 1266-67

1965-66 1966-67

Enrolled at
Number of
students

Per cent Number of
students

Per cent

Vanves 80,237 71 78,891 63
Branches:

Lyon 17,151 15.5 22,049 18
Lille 6,298 5.5 11,592 9
Toulouse 9,323 8 12,169 10

Totals 113,009 100 124,701 100

(B) STUDENTS' RLSONS 2OR ENROLMENT (Vanves) 1965-66 ,:eND 1966-67

Reason

work:

Public sector
Private sector

Total at work
Subjects not provided

at school
Distance from school

or college
.armed forces
Ill health
Fhmily situation
artistic studies

Totals

1965-66

63,756 responses out
of 66,208 students
questioned

Number of
students

('4,252)
( 6,707)
30,959

10,414

10,331

5,692
5,164

1,196

63,756

1966-67

62,714 responses out
Df 67,188 students
/uestioned

Per cent of gumbor of
responses students

(38 ) (27,055)
(10.5) ( 7,065)
48.5 34,120

16.5 7,879

16 4,503
9 5.716
8 5,622

arol 3,952
2 922

Per cent of
responses

(43.5)
(ii )

54.5

12.5

7

9
9
6.5
1.5

100 62,714 100

i.dapted from: Iinistbre de l'Education Nationale Centre Nationale
de Telcr-Enseignement, Renseignemtnts Statistiques Statistica
Information) 1965 -66. 1966-67, pp.4,52,53.
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Although correspondence education has attracted little attention in
this country among either educationists or official bodies until recently,

other countries have been exploiting its advantages for more than a decade.

Particularly rapid progress has been made in urope, where correspondence
is frequently combined with other media in a variety of learning situations.

It was therefore decided to visit some European countries and study
their systems of correspondence education; to see how it is used and the
fields it covers. Though the time and resources available for this

purpose were limited, an attempt has been made to study as many systems as
possible, as well as the different areas in which the method has been

effectively employed. My colleague ill'. i. Glatter, who visited Holland,
West Germany, Oast Berlin and krance, has written a separate report on his
visits.

I went to Sweden, Russia and Poland. This report includes a section
on each of those countries which outlines the growth of correspondence
education within it, and describes somoinstitutions I visited there. I
have attempted to deal with the history of each institution, its adminis-
tration, courses, methods, effectiveness, dropout rates and any research
undertaken.

The institutions were selected to represent a particular activity in

which correspondence study is used. The field covers a wide area ranging

from academic teaching at university level and industrial training, to
hobby courses and studying for self-enrichment.

4! II 'SO ICA $) swig-

Uorrespondence education started in Sweden in the 1890's and now
serves nearly a million students, one out of every eight Swedes being
engaged in some form of correspondence study.

In a sparsely populated country where only 8.5 million people live
in about 175,000 square mile 3 some special educational problems are
inevitable, and although general educational provision has been substan-
tially increased since the socialist government came to power in the
19201s, gaps have been left in some sectors. In the same period indust-

rialisation has created a demand for the means of training skilled workers
with the minimum dislocation of labour: increasing importance has been
attached to courses of training for a wide variety of specialised quali-
fications, and an expanding interest in tourism, international travel and
world affairs has intensified the desire of many Swedes to study foreign
languages. All these factors have contributed to the pressure on exist-
ing educational resources in the country as a whole.

OM AA; WO



The Adult itduqatiga, Bill

The Jwedish Board of .AucatIon has therefore taken stops to augment

existing facilities and to develop new resources and methods. 11:3tablished

institutions pmvidint, further education, and particularly correspondence
study, have received direct subsidies ana st-te grants. additionally,
extensive one into the nued and demarl for adult educational provi-

sion have led to the recent introduction of a Bill which is intended to
meet the =rent situation and future requirements for any years to come.
This provides for:

a) increased use of radio and television for teaching

purposes, preference being given to correspondence education;
b) installation of a special production unit to prepare

educational programmes;

c) a Committee to be formed which will research and

experiment in private study courses;

d) expansion of existing courses and provision of new ones

in the field of Business Studies;

e) promotion of educational activities to fulfil labour

and industrial requirements;

f) making available additional grants to cover 100 per cent

of the costs of school management and teachers providing

further education through part-time and correspondence;

g) laboratory facilities to be made available for students

studying science subjects through correspondence;
h) additional facilities and grants to be made available

for study circles;

making educational loans available easily, interest free,
to all correspondence students; and

j) subsidising travel expenses through grants.

......11.4114112ricat'onTheidjamartinent in the Boar,g_aLaaration

Implementation of the Bill devolves largely on the Board of

Educationts Adult Education Department. This was set up in the 1930/s,
and has since been developed to meet the volume of current and new work.
The administrative structure is shown overleaf.

The functions of the adult education section include of
correspondence courses used in adult schools and elsewhere. (The school
section supervises secondary school level correspondence courses.) It
co-operates with private correspondence colleges in making available grants
for development of courses, and at the same time assumes a certain amount
of control on its progress and performance. Promotion of study circles,
provision of =pita, running of Folk High Schools, Ault Education Centres,

Provision of library facilities etc., are some of its other administrative
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act ntiou. Fro. 3 19X36 tig: section will have a new brneh to co-ordinate
radio .,n(1. tole Ti 0.1 011 pro r.yaLuao

fLarqUaaA.Ana$4.4;t4LIPnU

At tho namo time, corresponeonce in titutions have also been expand-
rvialy. In 1.95Ci the numbor o naz.zgelgeags w 330,000. This

ineremow to 450,000 in 1961 And 675,000 in 1967. rho numbor of students
grim by corresponeenee rose rrom 700,000 in 1961 to more than a

million in 1966. The polio,/ oi the covernmont has been to assist private
initiutive in this sector rather than Dive direct support. The best
example of this policy io the help (liven to Hermods Ocrrespondonce School
and ft.B.r. when they were in financial difficultien in the 19401s.
Similar encouragement wt j. ion in 1951-1952 and 195S-1959 when 'super-
vised corrosponuunco study' techniques and 'study circle' techniques were
developed. These two institutions have AM developed rapidly and now
provide almoct all tho correspondence education required in the country.

The interest and participation of Juadish University departments in
correspondence education dates back to the 1940's when Professor Hussen,
Professor of alucation, University of Stockholm, worked out aptitude tests
for students proposing to study by correspondence. This approach has
given Sweden the (greatest preponderance of correspondence students in any
country outside tho Soviet Union. Research into the use of programmed
learning in correspon&nce study has shown valuable results in terms of
increased attainment, and an experiment in University level correspondence
educution, teachin political science, is likoly to provide valuable
in:ormation on success rates and drop-out, characteristics of students
and the effectiveness of such additional media as radio and television.

ilasit.ladjakitasualea.Aarsedisa
1. HPrm9d3. .=1111.

s WOW
atarted ass an ordinary school by its founder, Harmed, in 1886, the

school gave its first correspondence lesson when a pupil loft the school
because his parents moved to another part of Sweden, and the founder
started corresponding with him about what, and how, he should study. In
1889 this correspondence method was extended to students in the agricul-
tural and commercial. fields. In 1898, Hermod printed the first self-
instruction material, based on the German pattern.

In 1920 Hermod died, leaving the school to his wife who sold it in
1928 to a limited conpany headed by a i4r. Came. Supervised correspond-

ence study was introduced into Hermods' activities under his direction.



fl

Durina thu urd 1946 - 50 thw school wen4 through h serious financial
difficulties, but with the hold of sovernment ;1.nd business interests
thoLe WX ov..rcoae rr:' 4 foundation way oxpnised run the school on
a non-profit 4.1kih, basis. By 1959 thu 4tandint, of tho school was such
th:vt the Bor, of ziotc,tion empowered it to or,Thnise classos, oonduot
exmaimtions 1nC aw..trr, catifIcAes. Tho uritablich,lent of 1.1:.rmods as an
axanu.n.0 body has sie,hifie.Antly uhan,...ed its rola in th,. field of corres
pondence education, elle its certificates aro formally recognised by
comorce and industr:" tlroughont ;:meden.

b.
AollakikAAKAki.qn

Tho School h,..1 100,000 ehrolmonts a year, and 250,000 students at
any ono tiao, with a turnover of hr. 30 million (Z2.15 million) and a
profit of K1. 200,000 (15,000). Some of the profit is ploughed back,
e.g. for the improvement of lesson material; some is used for scholarships
and for reimbursement of fares to students coming frogs a long Cistance to
the oral courses organised by tho school at Malmo. Tho school supplies
books and instruction material and has a library for students attending
oral and residential courses. Both residential :nd external tutors cope
with the marking of exercises, and the school maintains a staff of about
300.

Tho students send completed exercises direct to the tutors for mark-
ing. Narked exercises are routed back to students through the school to
allow scrutiny, inspoction and the keeping of records on tho progress of
the student. The director of studies makes additional comaents an in
some cams susgests extra reading material. The school thus aaintains
close superviUon ov r the student. The time taken to send the exercises
for warking and return them is roughly two weeks, as in snsland.

The school issues a magazine which is sent, free of charge, to all
current students, and to libraries, schools and other professional bodies.
This is published every two months and contains articles, photographs and
information on subjects rangi-ns from visitors to the school to interviews
with tutors, discussions on correspondence study methods, etc.

The students can pay for their courses either in cash, to the postman
on receipt of lesson material, or they can pay in instalments. If they
discontinue a course there is no obligad.on to pay thereafter.

c. DgMEMIA

The school offers courses in academic and non-academic subjects.
Academic courses are based on the same syllabuses as the state schools.
The non-academic and leisure subjects cover a wide range, such as langu-
ages, art, retail trade, distribution' selling, etc. Courses relating to
training in industry and commerce are developed in consultation with, and
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to the reeuireeents of, eomeerce end industry. 'Aor example, Swedish

banks hive aLreed thet ell theer flew employees should successfully

complete the basis oourse in bankinG by Hermoda before tney4en bo

eonfirmed or promoted en their jobs.

d. LAIRLAIW

The characteristic feasure of Eoraods course is the system of

integrated study they offee. tieder this it is possible or a correspond-

ence student to take e course ehich includes a oortain amount of oral or

face-to-face teachin,IA 11 t.ke; a certain number of correspondence

lessons and then goes to Aalmo to attend an oral course for 2-4 weeks;

after more lessons he then goes back to liaise° for a second oral course.

This alternate arrangement ef correspondence and oral courses rives

students the benefit of both methods. The nuaber of oral courses given

under this system varies wit% the subject and is usually 2 or 3 a year.

The same syetem is also used to teach soae full-time students from state
schools who ere tekinf specie]. subjects for which Heraods provide the

teition. Travel and other expenses to Aalmo arc met partly by Hermods,

partly by the student, partly by the local authority and partly by the

student's eeployer.

e.
0129.r.1/149-tecearerMS249119.2....0.11):

Hermods aleo provide supervised correspondence courses in collabor-

ation with state schools, folk high schools vnct industrial and commercial

training establishments. or these, Hermods supply lesson material,

syllabuses, teaching aids, etc., a certain amount (4: actual teaching being

done by the supervising staff. It is sometimes possible for students on

these courses to work in groups, composed according to the subject of

study and the ability of the student.

The most significant aspect of this aethed is the part ployed by the
supervisinc; teacher. He aseumes responsibility for guiding the students

through lessons and ultimately their courses. He also explains the diffi-

cult points of lessons, and auggests additional reading. 'Shen the student

receives corrected correspondence exercises from the school, the teacher,

in his supervisory role, explains the correspondence tutor's comments.

This additional service and attention to the students neans extra ade

istrative tasks for the teacher. He must co-ordinate closely with the

correspondence school, draw up time-tables, plan the use of teaching aids
and keep progrees records of students.

For the correspondence school, this system involves additional

responsibilities in the training of supervising teachers. Syllabuses and
tests have to be devised to suit the new classroom situation, rather than
the correspondence student situation. The school must also mark the tests,

and report results to the supervising teacher, the local education

authority, and in most cases to the parents as well.
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students ol state echoole and teose studying with Hetimods,
both in correspondence eee full-time coursee, nay take their public

exeminatione eiteer at Lel-mods or at a agate schoOl. Hermods run

residential reveolon cuurees ane preearatory courses for these examinations

which ere compulsoey (in gloat subjects) for students who wish to take the
gramaar school level examinatieas conducted by Heraode.

g DjeWlaileteeLjaaa--Q01t222

Nomads also prepare studoets for univerelty de-:roes. dubjects
offered are Lnglish, Uerman, Political elconomy, the Science of Government
or Politics, Psychology, Religion, wethematics and Physics.

The ceursee include the correspondence element, marking of exercises
being uneertakon by two tutors independently, and make use oi etandard
textbooks as well as specially written notes. eats of lessons are again
alternated with short periods of oral instructice. Lectures are organised
by Hermode and are given at the University oi Lund, only a few kilometres

away from ivialmo, by University teaching staff. The University is also used
for practical work in physecs, psychology, etc. The period of stay lasts
from 2 to weeks, and may occur up to 4 times a year, according to the
course.

The correspondence students sit for the university written examin-
ations in the same way as full-time students, but in theer oral examin-
ations they are tested by a Hermods examiner. This makes this institution
unique among correspondence colleees.

The university level courses are not expensive, most of the expenses
being covered by public or state grants. As ari example, the course on
mathematics at university level costs Kr. 480 (g35) inclusive. The
residential course during tho sumer at Lund University costs about Kr.100-
150 (g8 to £10) per week, inclusive of board and lodging. Generally, the
qualification requirement for entry to degree courses at ally Swedish
University is Studentexamen (G.G.E. 'AI level or matriculation), but this
requirement is waived for Hermodat students except that the candidate must
have attained the studontexanon level in the particular subject which he
is taking at degree level. This encourages the student to take a
university level course, even if he has not obtained a complete student-
examen certificate. The system of accumulating credits also applies to
the &mods course; to obtain a university degree the candidate should
gain six credits.

h. balp_AaLV20....talubing

Stith certain other correspondence schools, Hermods provide lesson
material written specially for Radio and T.V. programmes in consultation

-53..



with the producers, and serve on the Corinittee which meet several times

a year to discuss the practical aspects of the preparation of Radio and

T.V. programmes in conjunction with correspondence lessons. Cuing to

the limited nuabor of wave-lengths ant:1 T.V. channels available at present

in Sweden, however, USQ Oi these media is souewhat limited.

j. 80.914:211

A research department is operated to study aspects ranging from the

presentation of lesson material to the evaluation of correspondence

education as compared with full-time education. The school has also been

experimenting with techniques such as 'planned path instruction', and

scientific testing of programmed instruction. In practice, however,

shortage of time limits this kind of research.

k
In general, dropout and withdrawal figures are difficult to compile

as the criteria have not been defined, but Hermods are working out as

precisely as possible their dropout rate on the basis of discontinuance

of a course occurring in the year of enrolment. A vary rough estimate,

as given by Dr. Holaberg, is about 30 - 40 per cent, but this figure

varies from year to year.



2. he_ Brevskolan

a. Histou

The Brevskolan was stilted in 1919, aLtinly to prepare study

material fo:,. various branches of the co-operative aoveaent in Sweden.

Until the 1940's it concentrated aainly on accounting and started

runnin6 correspondence courses in accountin, during the 19201s.

In 1949 other organisations such a- the L.O. (Labour viovement),

the A.L.F. (dorkers'Lduoational Association) and the S.-1.P. (the Labour
Party) concluded arrangements for the preparation of material for their

own courses and lectures. This was a significant step in the growth of

Brevskolan, which has since been engaged in running correspondence

courses on behalf of these organisations.

Its scope was oxte&led when formal training for shop assistants
began in the early 1960's. In collaboration with Var Gard
(meaning °Our Housed, the Co-operative hovements training school), and

Konsam (the Consumers' co-operative) it now prepares courses for shop
assistants and supervisors: it also supplies courses for the Farmers'

Correspondence 6chool and Folk High Schools.

b. Adairlistra_tang_z_umg

While its main activity is still, in ca-operative education, the

Brevakolan produce:, 35 different courses covering over 400 subjects,

and provides for almost every trade except engineering. It has 270,000

enrolled students, and runs 45,000 study circles. Lech of these has

10 - 15 participants, of whoa half are women.

There are 65 staff at the head office, of whoa 50 are administrative
and the remaining 15 are concerned with teaching. The course writers are
freelance and work on a contract basis. The course tutors are also free-

lance, nuabering 25U in all. This figure is significantly low in

relation to the 270,000 students, but the tutor-student ratio is doubt-

luss affected by the large number of study circles. In most cases

students are not required to submit exercises by post for marking.

0. 419217kaaa

The education and training of students in the Konsura is provided in

collaboration with the c -operative movement, Konsum, A.B.F. and Var Gard.
There are several courses available to suit individual needs, and books

are available on almost all commodities sold through the Konsum.in which
technical information connected with the product is introduced grad-

valib with illustrations and, wherever Possible samples of the raw
materials used.

All school leavers who join Konsun as shop assistants are advised



4 to take a suety:elk.: course. This ifJ virtually obligatory, not only for

promotion but also for confirelation of onele post after the initial

probationary period. The courses ar, free, are: Are paie for by the co-

operetive moveelont.

On enrolling, the trainee ie sent the first lesson material, with

a book and a tape recordIng oa "How !..,o otugy" by a course through comes-

pondenee. Once L uhderstands the procedure ho is expected to return the

tape and the film. Trainees who have no Ie-eector or tape-recorder may

borrow these frolA tho co-operative store where they work, or they can go

to the nearest A.B.F. branch to run the film or tape.

The Brevskolan corrects and returns exercises submitted by these

trainees, who must complete a minimum of 10 lessons before being given a

certificate of completion. This initial training course takes ten months.

after his initial training, the shop assistant can take further

courses to become a supervisor. :These courses are planned in five stages,

using correspondence courses followed immediate1y by short oral courses

at Var Gard at every stage. Details of the syllabus, stage by stage, are

set out in Annex 2.

6election for supervipor training is the responsibility of the fore-

men at Konsula branches. The choice is made on the basis of a student's

performance in initial trainin, his performance at work and on the

results of a written examination at Var Gard. Once selected, a student

takes the second stage of the correspondence course with the Brovskolan,

and then takes a further short term oral course at Var Gard. Both the

correspondence course and the oral course are free. The student gets

paid leave of absence during his oral course and travel expenses are

re-inbursed. At Var Gard ho takes a written exerainationt which decides

his eligibility for the next stage. This procedure is repeated during

the four stages of the course as shown in Appendix 2. At the end of the

course Var Gard issues a certificate of proficiency in foremanship or

supervision. The training proGraaao relies heavily on both correspond-

ence and study circlosAihile the trainee is taking the correspondence

course he also attends,once a week, the study circles organised by

Brovskolan, which enables him to exchange information with colleagues and
obtain clarification on difficult points from the leader of the study
circle, normally an experienced foreman

d. itlettraearacia

etudy circles are of thregAmag. The liattygo, and the most

ccmcml is used mainly for arts subjects, especially languages, trade
union topics, etc. Here the participants are not required to send any

exercises for correction at all, this being done by the leader of the
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circle who is usually a clualified teacher. The seceriLtzuR is used for

20rU foma subjects such as law, ,aeeting procedures, etc. In this

case the leer of the circle, (with 10 or oo participants) sends only

one exercise for correction on bchalfe)f ell perticipants. The third

iy.254. is ihtenc.ed 4Jeinly for technicel z.n,, school subjects, where every

participant sonde exercisee for correction. A student belonging to any

of those three types of circlo aly, however, send exorcises for cor-

rection and markin if he wishes,

aut.

It takes about six ,aonths to write a new course, and though the

number of new courses written over a year varies, on average it is about

12. The price for a course, where it is not subsidised by the A.B.F.,

0o-operative ..lovement or Labour organisation, is Kr.15 or Kr.20 (El to

El 10s.) for books and hr.8 (12s.) for the correction of each assiguaent.

A student takin one subject pays on an average Kr.70 (E5), which covers

the correction of five assiGnments. Brovskolan is completely se1 f.

supportik; and non-profit makinL,, and is financed by the sale of courses

(about Kr.5 aillion (about £350,000)). Very little advertising is used,

courses being sold through the organisations served by the institution.

kapsut

The dropout rate differs greatly between study-circle participants

and individual etudents. For individual students it is estimated to be

between 20 - 30 per cent, while in study circles it is less than 10 per
ivcont. The aain ceapetitor of Brevskolan is Heraods of vialao, though the

two institutions specialise in different fields. Brevdkolan concen-

trates on courses particularly suited to discussion groups and study

circles; &mods specialises in school, university-type and technical

courses.

3. The A.B.F.

a. HiltaCE

The A.M., the Workerst Lducational Association of the Uo-oporative

movement in Sweden, was initiated in 1912 to co-ordinate activity in the

workers' study circles. At that time the compulsory education require-

ment in Jwedish towns was six years, but only tour years in the villages;

and to repair gaps in foraal education the t..B.F taught only formal

school subjects until 1918. Thereafter their emphasis shifted, firstly

towards the training of snail groups of workers as aembers of their

organisations, then to the wider concept of training for citizenship;

and later into still wider social and cultural fields.

Since then the scale and variety of activity by the A.M. have
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contlnued to lncrese. It now has nearly 66,000 students in Stockholm

alone, takint, 150 differ,,nt coursesland has achieved a 50 per cent

increase in participation there in the last 10 years. The- following;

table shows the developMent over this period.

tatiltkaa_21.akaill_APtiaSaila_Xn Stock4911,ZakZ

for t40 oalltklaRaLa

Year

Study circ1Z7---Faracipants
and lecture
series Male Fomalo

1

1

Total

Humber of

meetings

1956 -57 3,121 19,423 24,150 43,573 33,340
1957.48 3)545 21,152 26)150 47)302 41)297

1958..59 3i690 21)810 26,533 48)343 42,984
1959 -60 3,889 20,613 28,321 48,934 45,996
1960 -61 3,322 17,902 26,176 44,078 38,852
1961.62 3)659 19)725 28,590 48,315 1424350

1962 -63 3)655 20,407 29,407 49)814 41,160

1963 -64 3,784 20,079 324167 52,246 42,380

1964.65 4)404 22,225 39,340 61,565 47,038
1965.66 4,664 23,068 40,596 63,664 48,680

1966 -67 4,980 23)916 44)336 68)252 56)727

AOJADARIPat.1.0n

This huge °realisation has an administkativo structure befitting its

size. There are several branches in industrial towns all over Sweden.

(In Stockhola there are 10, all of which have their central office at

the A.Ba.'s main building.) The branches are administered by stall

specially trained in this type of education.

The A.B.F. has 170 affiliated organisations all over Sweden with a
total membership of over 400,000. Out of these nearly 75,000 work through
the study-circle method, in 5,000 study circles. This institution

employs wore than 1,000 teaching staff in the Stockholm area. 50 per cent

have been recruited from day schools run by the government, 27 per cent

are teacher trainees, 9 per cent university students and research

students and 14 per cent professional people engaged in a specific trade

or occupation such as artists, musicians, etc. The teaching staff attend

introductory courses on "teaching A.B.F. participants". These courses

vary from 2 to 3 days to one week, depending on the subject and the

experience of the teaching staff.

Post-war expansion includes a massive builuing in the heart of

Stodkholm incorporating all amenities. It has a library, stage, art

gallery and exhibition hall. The lecture halls can accommodate up to



400 people. Four of the five floors ure occupied by the A.B.1'. or its

affiliated orclnisations; the romaininc; floor is let to the Town Hall
to accommodate some of its offices. Aovt of the finance for the A.B..

comes in tho fora I sr_tnts fro.,1 the Government, local authorities and

affiliatet1 or,.;anisations. It also lets its lecture halls during the
day.

C. Courilps 9aA ,leth)ds

Ithout 150 courses are provided, in academic and non-academic

subjects. Last year m ,re than 200 lecture series were held in Stockholm,

attended by nearly 10,000 people. There are also courses for pensioners,

who use the building durin, the day. The main curses are run in the
evenings in two sessions, the first from 6 to 7.45 p.m., and the second
from to 9.45 p.m. Courses can be grouped mainly under three headings,

namely: (i) examination (academic) courses, (ii) nork.examination

courses, and (iii) hobby or vocational courses.

The examination courses are closely geared to the syllabus drawn up
by the Board of Education? These prepare students for the realexamon

(corresponding with C.C.E. 101 level), grundskolans hogstadium or

comprehensive school examinations in the upper stace, and finally for
the studentexamenl the university entrance qualification (corresponding

with G.C.E. 'A' level). The A.D.F. has facilities for laboratory

experiments in chemistry, physics, biology, etc. In addition to oral

lectures and school-type classes, correspondence courses are used

extensively. The books are supplied by the Brevskolan, and lesson

material is corrected by Brevskolan tutors. This integrat,on of corres-
pondence and oral tuition is reported to be very effective, with a high
success rate.

The main interest ol the A.B.F; however, centres round non-

examination and vocational and hobby courses. The non-examination

courses are rigorous in nature, involving such subjects as psychology,

geography, economics, technical and constructional drawing, accounting,
etc. For these most of the students (65 per cent), are women.

The study circles following these courses use texts and corres-
pondence courses written by Brevskolan to supplement their activities.
home circles work under a professional leader specially trained for this

Purpose; others under a leader elected from the group. The leadership
in the latter changes at each meeting. The manner in which the corres-
pondence course material is used, and the extent to which exercises are
submitted for correction and comment, depend on the type of study circle
and its leadership.

The second important method of instruction used by A.B.F. is the
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lecture series. itudente who with to pursue the subject of lectures
they attend are helped to join a suitable correspondence course or
study circle and are given assistance in the early staes of the
course.

Radio and television are also ueed ae teaching aids, particul-rly
for lan!?;uages and various Aspects of trade union activities. The
Swedish Radio Corporation iorks In close collaboration wtth the A.B.F.
and Brovskolan in preparing the material for broadcasting.

There is also increasing provision of courses, lectures and hobby
subjects for retired and elderly poop. All of these are day-time
courses, which. were first started in 1964. Two series of courses are
arranged each year, one in the autumn and one in the spring. Those
pensioners' courses are becoming increasingly popular, and are backed
by local authorities, workers' welfare associations and the government.

In addition to the training of its own teaching staff, the A.B.P.
trains the teaching personnel of affiliated organisations, in parti-
cular the 1Konsuml or the consumer co-operative. 29 courses lasting a
week or less, involving 771 teaching staff, were organised during the
year 1966-67. These training schemes are combined with correspondence
material specially prepared for this purpose.

There are also weekend training courses for various trade union
organisations, which use correspondence course material extensively.
Another minor activity since 1960 has been the education of adult
gypsies. A course was run during April, 1967 on 'civil burial', which
was attended by 37 people. This was intended to enable them to conduct
burials whore there is objection to religious ceremonial.

4. The Tlapstemannens Bildniyerksaahet

The Tjanstemannens
Bildningsverksamhet (T.B.V.) is the white collar

worker and civil servants' education association. it was founded after
the Second eorld War by the Central Organisation of ewedish Academics or
8 A.C.O.

This organisation works in ,auch the same way as the A.B.F., though
on a much smaller scale. ,th about 50,000 enrolled students, it
provides some 150 courses in mainly academic and professional subjects
such as accountancy, banking, economics, etc., using a coabination of
correspondence and oral teaching methods for most of these with an
element of study circle activity in some cases. Where study circles
are foraed, they operate on similar lines to those of the A.B.F., but
more specialised leadership is provided: an authoritative businessman
or industrialist, for instance, or university teaching staff may super-
vise the activity.
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rhe correspoadenco .aaterlal used by the T.B.V. is or tho.most.part
prepared by Heritodo, who cover auch the saao r.tnas af subjects. In
fact the T..V. will fr,,a!uently t simply a6onts for Howods in
this context. brovslzal.a. 4ad A.L.F. correspondeace a.terial is also
usod L . lessor uxt(ant. fa ot,er directions too the droVision oiferod
by this int,titution involves closa :»liacratlon with othor sources.
Joint coursos aru run in ausoci..tion with the A.B.F., in locations wham
thu sc:410 of onrolaent t!ooa aot justify indopenr:oat activity by tho two
organisations. Courofx an0 se:ail-Lars aro ;41so arrangad in collaboration
with university depzrUaents, 4.11a with such walaurcial or aanit;o4ont
interests as thu ,Jdedish saplayerui Foder,Aion.

As with silailar wganisations in Swevlon, the costs of provision aro
partly aat by crants from tho government anel local authoritius. Indeod
tho scale of financial support assorted to the T.B.V. by official sources,
no leas than its specialised courses ana wethoda, has contributed much
to tho reputation it has alrned as one of the aore proarossive and
efficiont oducAional institutions in Swadon.

qutams2.94:
a, ilataktrAt

rhe first Adult Aucation Centro sot up by th vodish govarnmont
was °period at NorrAping, in a prodominantly industrial area in the
haart of owedon, in 1956. The intention was to supplomont existing
roaources by providing both full-time and part-time facilitios for people
whose basic education bad ended at th4 prialry level and wish9d to
continuo with secondary education; for those Booking technical or
commercial courses; and for adults in need of retraininc as a result
of technolog*cal ()bongos, nationalisation or tho move3ont of industry and
labour. The Centre's ovidunt popularity led to the establishment of
another, at Harjoand innaithern swoduni in 1962. The ori63.nal Centro
now has neJrly 2,000 students, while that at HIrnasand, being rolativaii
now and in a sparsely populated roion, hau about 500.

b. Atiajgatrattga jaLgaragm

Now premises opened in 1967 can houso about 5,000 students. At
present there are 100 staff and assistants, of whoa 30 work -time, as
teaching staff. Thu cost per studont at the Contra is ostimated to be
Kr. 1,000 (410) per year. This includes lesson i4atorial, 5 weeks' school.
ins, practical work, oxuminations and correction of papers. Wig

zwisagslthattudent_in_this tsrn -Qtjilitirajapaizaiklatp
(jkLagursisUrmt_s_tato. k The student

pays nothing towards the cost of the course.
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The Centre e t I orrhoping oilers ceureee ror t l (lower

seconeery feeAnsiuml (weeer oecenexy level), Itethisk gym-

naomal (technic ;1 celleee upeoid level couroe), 'kers for intrdess-
H

°kande' (preparetory oeuroe for the speciel level mentiemi Iblve)

thandelseymnasiuml (ceemaerciel socendery auhool). ehe dur t ion 3i study

for tee is eenerily lour to five years. There .1.41 i eart-term

courses Ji about five week:' our :Lien. About 90 tier cent oi the students

have werked or are tctualy workinr.

o

A cembinetion of eral and corresp ndence methode is used to teach

pert-time students, he correspondence element bulks erovided by Hermods

and Brevskolem. etudents Atone; an introductory couree at the Centro,

where teey receive euidanee about the proeramme ane method oi correspond-
ence work. They then start the actual correspondeace course, =dine

exercises for cerrection to the correspondence seheols. Part of the

etude meterial is elso discussed and exelained in oral classes which ere
held over a period of five weeks many times over the duration of the

correspondence course. This system enables individual students to

progress according to their own level of ability: they may transfer to
the next or a higher otage of their course uhen they aro ready to 10 so.

Despite a coneiderable degree of flexibility, however, course

requirements are leereely determined by the nature of tho subject, and

speciel cart) is exercised to ensure that the students' timetables accom-

modate the need for inteneive or extended study and a suitable amount of
written exercises. atudents are also required to send study reports to

the Adult 2ducation Centre, givine an account oe thu lessons completed
and the marks obtained. Tho correspondence schools report t) the Centre,

providine a check on the report sent by the students. Final examiner.

tions are taken at the Centre, which awards certificatee to successful
candidates.

The Centre has a well equipped laboratory and work-shop, an art

room and a lnnguage laboratory. When the student numbers are further
increased, the Centre intends to prepare its awn correspondence courses.
Initially some arts subjects will be covered; scientific and tech.'

nical courses will be added later.

d amaLcalta

The social pressures on the edult students are similar to those

experienced by other adult correspondence students in other countries.
Many feel that this form of education is less effective and more diffi-
cult than conventional methods. They aro reluctant to leave their jobs
daring the periods of oral cle.sses, though leave for this part of their
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course 13 st:!.tutory. studen have ivaily pressures aso,

which reaucc the numbern ntuaents tor men courses. The

arop-out rate in nef;lible f,.r in,le otuenta, but Li between 10

1',5 per oent of mumrieJ si:ucent. i1. ro vytes Are &nut the same as

In fuil-time scbolo, i.o. 20-'30 per cent.

6. ,g119 brj,..;,..L2116111 el42,1491a,

(ItrieLorg Folk Iiicsh School)

a alai=

The Marieborgkolk High School is one of the many folk schools,

or schools for adults, in Sweden, and is situated on the outskirts of

Norraping. The origins nf Scandinavian Volk Schools cm be traced

as far back 18441 when the first collet:a was founded in Denffiark to

combat the threat to the Danish language constituted by the increasing

use of German by middle and upder class a,tnish society. The first three

Swedish folk schools were founded in 1868. Subsequent development was

largely the outcome of religious ctn& social forces, and in the second

part of the nineteenth century such sch.)els provided Christian and native

language instruction for the peasants. Some expansion of activities

began to take place in the seventies, when popular and cultural subjects

were gradually introduced. A rapid increase in the number of schools

was recorded after the First World Warp particularly after the beginning

of the Labour movalaent in Sweden. Their scope was considerably enlarged

during the 1930' e, and in after the Second World War.

The folk high schools are state-aidod day schools. Sessions last

34 weeks, from September to June. The schools are residential, and offer

hostel facilities for both sexes, the age range of students being from

19 to 65. There are three applicants for every place on these courses,

and in selecting students preference is given to older people, to those

needing social rehabilitation such as the blind or handicapped, and

people with other social difficulties. Tuition is completely free and

scholarships are offered to foreign students by local authorities, trade

unions and other foundations,

b. lapses

This school offers four three-year courses covering ten main and

twenty auxiliary subjects. Students may choose any combination of

subjects to make up the minimum number required in each c.-Itegory. Both

science and arts subjects are offered: Swedish, Literature, History and

Gymnastics are compulsory. The school also trains a theatrical group
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using 1-14A1T_Lto yla in which t. compulsory ;4ubjects are included.

,;orrae:,oLf...onco couw-e$ are 1t::d botii t ,,,vore. studentLi- for worL

attLo 41(1 in cojunc4ion w40 Li1 scholst OWL curcc t ho
option tht,i 2tudent. Nash o'ths coJores,londene ..AltoriAl published

by Brovuolan 14 Aso ;4(.4 .1,r teohlk.-- The ,.y,;-; subj,..ct ranges

operating hom call tor a 'hich level. c4 flexibility inmothods of teach!-

ing and stuOyin-,;.- Correspondence our mderial is particularly

sultabl for- this in 'many res2ecte.

No forual wmminAtions aro conducted by t hu school, but students

aro tested at intervuls, ,Jlo their proLress is evaluated on this

Thu isrades they obtain are taken into account by highor education insti-

tutions, if 1..Ii a student decides to continue his studies olsewhere.

The schools 4.ssue certificltes on completion of a sour, but no

grades are m..ntioned in thil. fho level of achiovement is approximately

pre-university sttIndard.

7. F,..011vniamsltAtta,
v'olk Universitima

a. BziA14.V31.44

The 1!-Olkuniversity of dweden i0 an independent institution formed

as an'educatiOnal trust. in function and character :it is similar to the

8xtra-JUral DOP.irtment of any 4ritishi University, but courses for

university entrance an at university level are also providod. Financial

support i3 ,ivon by the Central Lpvernment and local authorities to

supplement income frou course tees.

b. Earavii_vatatz ley.o.11,,C04.1"303

Thd Volkuniversity runs a number of non university love' courses

for its students. These are, Mainly in non-technical and hobby subjecto,'.

Many of which aro run in conjunction with the A.B.F., and the T.B.V. *The

cours es include shorthand anCk typing, clerical and sdcrotarial studies,

fproign kin 'us, photo6zaphy, musid, paintinGiand science for the

studentexamane

Corrospondence maturiAl is used to a great extent. Hermods,

Brevskelan, A.B.F. and other correspondence colleges supply this, while

lecturers frau the universities, teacher trainin6 colleges and other

educational establishments conduct classes.

LT 01.2...a.-s.9.12

The ovenin,i Grammar school for

important and popular course run by

students. Tho syllabus is the saaa

adults (Kv:11sgranasium) is tho most

Folkuniversity, and has nearly 4,000

as for the day-time gymnasium courses.



A similLr pattern :meats throughout 6w.,.den. 19e,c, the pattern of

the evening graalar eohoA csurse wIll 1.4:1 modifi d to incIlde radio and

television broAde.eots. rhz1 studest wit.). enrol in the usull manner with

the Yolkuniversity, but inatead ...tten4ine, formal lectures in class

rooms ho will iellow the Llioa4.1e,..ats, enct discuss the lesson with fellow

atudents .n supervised study cIrcles. Thu lesson-a4oerial and text-

books rre te be published by Hermoan. Atter completinc .4 course of this

kind, a student k .114* st4te-run LT.:7.1111,1.w seheol to exlaine him in

his subject at any time of the year. Thu :414edieh Boari: of Sduw,tion has

granted to Felkuniversities the r2.42t to examine heir evening students

for university entrance, 440 rrOill 1966.

If ho prefers, a student aay use correspondence instettd of the study

circle method in association with broadcast lessons. in this case the

correspondence college also corrects his exorcises.

d

Tha Felkuniversity also runs an internAtional residential public

school, called Grannaskolan, which prepares students in their late teens

for university entrance. 6tarted in 1963, the school cetera for the

children of Swedes, particularly those living abroad. It has an

internAional curriculum and provides an all-round education. All

students have a common basic year which combines scionce, modern langu-

ages, history and cs.eography. This is followed by epecialisation in the
second ...Ind third years, 2urin6 which the school flees lessen material

provided by Hermodst correspondence school and teaches some of its

students by the study circle method, through a trained professional

leader.

u Akdraidgeala jcialuziLs.

Evening lectures on wIrious subjects are organised by the Folk .

university for the general public, and given by specialists in the field.
Many of them are expositions of correspondence lessons prepared by
Hermods or Jrevskolan. Tho Volkunivarsity also runs adult holiday courses
abroad, in England, Germany, I rance and Switzerland. The English course
is held in Bristol, by Professor Peter Bromhead, Professor of Politics
and Economics at theliniversity of Bristol and his 6wedish born wife, on
behalf of the Folkuniversity. Before the course the students are expected
to enrol for a correspondence course in the appropriate subject.

f. LIALYSIEL29iitatr192.40.9.1

The Folkuniversity also runs university level courses. The student
can take any 'one credit' subjects and a few of the 'two credit' subjects.
The one credit subjects are normally languages, philosphy, etc., while



thu crodt aubjocts amchololy, s,)cioloaya uconoaics, mathomatios,

otc. AS yet no sclonco oubjoots Aro offorod. At laassont those courses

aro run on a part-Liao b sis, or Ly o4ros)oralanco, or both. Thu studont

attond occasional locturos an, a nuabor of stagy circlos, and haw

his oaorcasos .rlsjc j aho corros,,oaaonco collau. In 19 tha broadr.

casts on radio and talovislon will ba uood additionally. Thu sbudont

rogistors at tho faalloanivarsity but eats for his exaainatiun at any ono

of tho atata univorsitius such 6tockhola, Uppsala, or Lun04, at any

ti mo of the yoar. univarsity marks his oxalAination papors but

the oral oxamlnation is conductod joiatly by tho Folkunivoraity and tho

Stato univorsity. II th studont is succossful hu gains a credit or

credits, and can accumulato tho so to Ulu minimua of six which aro nocus-

nary [or a 6wodish B.A. dogroo. Thu dropout rAt, in those coursos varios

but is norally conaldorod to bo around 40 par cont.

g. BakaALA4

No foraal rosoarch has buon undertaken to attaly the offoctivoneos of

thou or any other COUrSw3 or problems associatod with thou. The

director of the Folkunivorskty is intorosted in conducting a parallal

rosuarch t tho Ifioaa atudy Research Piojoct' into the courses, tho

students and Choir succoss.

8. g2A914.11.94/12

Proa this brief roviaw of seven institutions, it is clear that

corrospondonco study is a woll-established and substantial olcaont in

further and adult education in Swedon. The aaturial of tho correspond-

once courses as mainly - but by no means exclusively - prepared and

issued by oithor Horaode or Brevskolan, both of which are non-profit

making organisations financially assisted by central and local governmont.

Of particular interost aro tho =tont and variety of thu us o of

correspondence matorial in association with other media. Author as basic

content for discussion and oxorcises in study circles; in alternation

with periods of oral instruction; or as optional material in support of

a concurrent oral course; correspondence education has achieved a much

higher level, of acceptanco among students and provideffisalike than in

Britain.

The Swedish Broadcasting Corporation has demonstrated the value of

correspondenco courses as an adjunct to 'a 'distance' medium of instruction,

particularly in teaching languages. When English was mado a compulsory

subject in Swedish schools in 1945, the S.B.C. auccossfully introduced

broadcast radio lessons in English, and a special suries of lessons



eambined with rJe l nee for practisina teachers 04 Lnt lish.

a'ubaeauently a oa4arab1a aeries waz braaacst providing Swediah

languaaa instruction. Other lanauaae course a and ether subjects

have fella:a:4a and .:tare plannad, 1,n, bath adult and achool

oxtdieneesa

gQADN 11: GalitisPalsrAllaL4a41141116=JIBAL

Thar are broaaly three: forms of education in tit e Soviet Union:

day education; fullati.Ao evening education; and part-time/

extra-mural education. "he idea of full-tilAo evenina education is

unfamiliar in the West. Glasses begin late in the afternoon and cona.

tinue until 9 or 9.30 p.m. Though full-time day education is the moot

coaaon form, full-time evening and part-timo/extra-mural education are

fully developed and widely used. Thu majority of students in the last
three typos of courses' tiro workers who epend cost of their day at

factories and offices: almost every field of study including engineer-

ing, medicine, etc., is covered.

This kind of provision is popular for two reasons: the student can
work and earn his living while studying; and the qualifications

obtained in this way are equal to those earned through aayatime study.

Moreover, students using full-tiale evening, and part-time/extra-anral

methods often have the benefit of practical experience in their field,

compared with those just leaving university or another higher educa-

tional institution.

After the Revolution of 1917, the Soviet government was confronted
by a shortage of schools and higher educational institutions. Var and
famine intensified the difficulties of providing better educational
opportunities quickly, without wuch capital expenditure and without

dislocating or reducing the potential labour force. The large-scale
expansion of the secondary school system under Stalin produced great
numbers of students seeking higher and university education. In such
circumstances it became essential to find ways and means of satisfying
the doammad for additional resources.

The Ministry for Lducation acoordinalY concluded that all forms of
education, but particularly full-time evening, part-time and extra-mural
education, needed to be given now impetus. The. Second World War inter-
rupted progress in this direction, but in 1947 parts of the plan were
put into effect: part-time and extra-aural education, including study



by correspomence received seeeL,1 attention, 4nd as a result aany

evenin-, extr--aural and correspondenco institutions bee. zio revitalised.

This aeant a aajor iaproveaent in ((cation faeilities at the tiae, and

the effect of th, nuw meaeures was clost-ly observed by the ,iinistry for

sou 10 years. The eifectiveness of theau lon,s of educAtion, th, number

of students involvu,:, methodolov, the adequacy of courses, thu fields

covered, etc. were investigated by thu ainistry in 1956: the outcome was

the 2Adugatipti41112p.. iet.21_125g. This utteapted to fill soil° of tho

gaps in the boviet eduo:Aional system in generc11; and in eveninextra-
aural in ccrreedonconco aethods of education in particular. It altered

ti v) existin6 syatem by providine, that:

1. Qualifications obtained through eveninz, extra-aural

anst correspondence study would be colaparable with full-

tiae day qualifications for all purposes.

2. A student could, ii he wishel, change froa one method to

another.

3. Preference would be give to workers in such courses.

4. Students wishin to take eveniiv, extra-mural and correspon-

dence courses should qualify by an entrance examination.

5, Lxtra-:aural and correspondence students -...hould have a certain

=aunt of oral teachik.

6. Consultations between the student and a senior tutor (several

times durity, the course) would be introduced a part of the

system.

7, Re,.ulated a/llabuses and time-tables would be observed.

8. An additional year of study for extra-mural and correspondence

students as iains t full-time day students would be obligatory

to equalize the total number of hours' work.

9. Final examinations for a particular course would be the same

for day, evenine, .id part-time students, who would all sit

for them together.

10. Paid study leave for the working student would be statutory

and his privileges enlarged.

11. ass media such as radio ant, television would be used

extensively to help those students. (L fact a channel has

now been exclusively allocated to educational broadcasting.)

12. Universities and higher educational institutions would

improve and expand their evening, extra-mural and corres-

pondence tuition sections.

13. Larc factories, industrial complexes and collective farms

could ore;anise evening and correspondence education and

provide such facilities as viers necessary for this purpose.



14. Practic-1 :2.n0, laboratory facilities for students studying.
engineering an Sei(4100 subjects throu01 extra-mural and

Correspondence courses would bo incrasd, and mobile

laboratories made available.

in consequence of the3o 4aeasurus, several new extra-mural and

correspondence ,:.epartments were opened at universities, technicums

(polytechnics) and higher institutions, and oxistin2 capacities were

doubled. 4ecialised secondary schools solely for evening, extra-mural

and correspondence tuition were opened. Details of these for the aced-

emic year 1963-64 ar 6iven bJlow:

i4pecialecondatz_,...1chsokLducation

in the acl.eLajaw2.12.6.,3-....4

Category

Nuaber of
specialised
secondary

-schools :-

Number of
extra-MUral
departments
of day-time
schools

Total
number of
students

Number of
students
entering

Number of
students:

graduating

industry and
Building 31 576 357,300 99,7100 36,000

Transport
and Communi-
cations 5 136 109 200 32,000 13,200
Agriculture 5 502 186,400 65,300 21,100

Economics 8 213 220,600 79,300 40,100
Care of
Publid Health
and sport - - WO 84 18,600 5,400 4,000
Public
Education 1 224 67,200 22,200 14,200
Art and
Cinema -. - - 122 41800 3,900 300

Total 50 1 879 L971,100 1307, 800 130,900

In the academic year 1963-64, in secondary and higher education

alone (see next page) , there were more than 2.4 million students study-

ing through correspondence and evening tuition. Compared with the

figure of 176,000 in 1950 -51, this indicates a phenomenal increase. The

number of extra-mural departments in higher institutions has also

increased notably. such developments deaonstrate the extent to which
the jwacational Reform Act of 1958 has affected the situation.



Caterory

Fi-her .ducltion in the

aq.c16a4o..Var 1 64

Pumber of lNumber of
extra-mural,111.her

institum. depart.lonts

ti.ons of day-tiao
institutions

YMEIII101.

Industry ant.

Building 10/9

Transport
and Communi-
cations 2/1

Agriculture 1/1

Economice 5/4

Care of
Public Hoaltt
and :port

Public
Education

Art and
Cinema 1/-

Total 21/17

MO NO OS

155/16

31/16

91J61

25/2

29/4

2/2 357/238

35/7

607/463

Total 'Number
number of
students

of
students
entering

454,100 117,500

99,200 22,500

191,100 51,500

153,300 35,100

16 800 3,900

515,400 124,000

8,600 2,200

1,438,000 356,800

Number of
students
graduating

20,900

4,900

9,100

16,500

2 000

51,300

400

105,100

(Ra: Figures in the denominators correspond to the academic

year 1950-51.)

In accordance with the provisions of the Act and to secure greater

efficiency, the linistry has taken such steps to improve the organisa-

tion and techniques of correspondence education that it is now

considered as good as, and in some cases (e.g. in technical subjects)

better than, full-time day provision. The curriculum for all subjects

is drawn up by the Ainistry, and must be rigidly applied. It is

reviewed by the Planning Committee of the ilinistry annually, and once

in five years .Lt is completely revised. Admission to extra-mural and

correspondanca courses and to examinations are on the sane basis as for

full-time day students, so that a uniform level of education way be

available to students in all parts of the Soviet Union,

These are Maial of the features of the correspondence education

programme:

a) An entrance exaaination weeds out less capable students.

Unsuccessful candidates can re-sit the examination in the

following year, and can take a preparatory course.

IpApoductqulestures on laethodo of studying by correspondence

are :iiven at the beginimintf of all naw courses, which hifejl-

light the characteristics and methodology of private study, as

well as theoretical aspects of the subject,



g)

)

eiainars_Luse o laboratories and oracticals. :During periods

of practicals ane. laboratory sess:ms, revision lectures are
riven which co-ordinate theoretical and practical aspects of
the subject.

Industrial traininv and sheenfloor Tact al. These are com-
pulsory only when the student's workinr: circumstances do not
provide then.

p9sil:)ealm,...ci1121.1,1,tions in the course are strictly
limited by the level of the course, and students are stretched

no further than is absolutely necessary.

Orol.consultations. Jorrespondence students may arrange for
consultations at an educational institute near their home,
provided that it is of a similar type to the institute at which
they are studying.

IkpcialiselLyractical work for students who need this kind of
experience.

igglejiml. Correspondence students are tested
every two months: these tests provide examination practice and
are held at the institutes. Additionally the students are
required to malhait exercises completed at home for marking by
tutors.

agloma and Llesm students are normally assigned to university,
level correspondence courses, whereas certifigglg and hither
sextilleale students are assigned to tiglutragIall and
tc finical institlikang.

A stucly prorTalwae is provided in the form of a tLime -table

setting out the subjects for study through the year; the number
of hours' study required for each subject; the hours re ed
for practicals or laboratory experiments; the number of tests
the student is expected to sit each month in each subject; and
the months of terminal and final examinations.

AgAio and television are extensively used for supplementary
lectures, including applied knowledge. Two radio wavelengths
and one M. channel are allocated for education. The lectures
are printed and distributed to the students.

ligal.elle etc. are used individually and in combination to
accelerate the learning process.

Al]. the above features are provided by the individual institutions offer-
ing correspondence courses.

Co-ordination is achieved largely through a network of 'branches',
'centres' and 'affiliated institutes of correspondence education. These
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branches ancl eentres are also equi,?ped with laboratory and other
facilities required for practicals in science and technical subjects.
Particular regions specialise in one subject, this subject being offered
by a main institute in the region. Reciprocal arrangeaente operate to
ensure access to specialised facilities and equipment. If there are
more than 150 extra -mural or correspondence students in an area not
served by a branch, centre or affiliated institute within a 50-mile
radius, a new centre can be started, possibly in a local high school.
A similar nuaber of students in a single factory obliges the factory
authority to open a trainini; centre with full teaching facilities. This
centre then becoaes an affiliate' for other correspondence institutes.
There are now about 800 branches and affiliated institutes serving the
needs of correspondence and extra-mural students.

teach aain institute draws up its own course prograame or syllabus
in accordance with the lanistry curricula: this will form the basis of
the institute's prospectus. Standard textbooks, compiled by experts and
approved by the Ministry, are designated for individual courses. (Other
works may also be used for reference purposes). Additional study aids,
notes, apparatus and exercises devised by the institute staff will be
listed in the prospectus.

It is claimed that there is no 'wastage' in full-time education in
the Soviet Union. The universities and other higher educational insti-
tutions are required by the Ministry of ilducation to achieve a specific
number of graduates in each faculty, corresponding with the number of
enrolments. This is effected by replacing weak students in the fUll-
time day courses with the best candidates fro evening courses. Their
places, in turn, are filled by the best candidates from correspondence
courses. The weak candidates displaced from full-time day courses can
join evening or correspondence courses as they choose. No restrictions
are imposed on the universities as to the number of students they may
admit to evening, extra-mural and correspondence courses.

Wastage rates in the part-time and correspondence faculties differ
between courses and subjects, between the stages of a course and between
institutions. They are only 2 per cent in subjects such as history, but
15 per cent in others, such as engineering. The Ministry keeps a close
watch on wastage and institutions are periodically inspected. The
inspectors' reports are taken into consideration in deciding grants to
be made by the Ministry. At the same time the institutes themselves
make every effort to encourage, persuade and help weak students, and
potential dropouts.

From 1968, only oral examinations will be held in subjects such as
history, politics, etc. The Ministry has concluded from pot experience



tin .1 ye-r studs its it the40 c,icc iplines hardly over fail, and that

6e.aonstrite more knwleaae of the subject or 11y, in u given

th..n throe ti mitten :int:msertio

-o..r1.4.4119xap(

I. igliaalLJt 4.43114.2LAEL19, '04.414 4i.11injagl

provision o ci,reet%) ve:tre-murekl education is

virtually the same in 3oviet universities, and owes much to the 1958
Act. A eep4rato ad4lnistmtivo de: artbent has beer, sot up in each
university to deal with corr4st.ondence and extra-mural students. its

structure and ,to locus in the university administration are shown on
the followin y7Age.

In audition each fa cults h::y url to four staff burs who are roe-
p neible for their depurtw ntal administration in respect of the evening,
and correspondence students, and who deal with time-tables, syllabuses,
curricula) amlint; and receiving test papers, books and related lesson

material, as well 33 co-ordinating departmental requirements with those
of the evening and correspondence section.

The lesson material provided maybe printed and published in any of
the state univoreities (although the pressure of work on their printing
resources is now so great that government printers may also be used),
and much of it is freely exchanged between the universities as may be
necessary to supply the needs of students from time to time. This
system helps to maintain a high standard of material veld facilitates bulk
production, with resulting economies.

b. Dii...a.tisigati

Extra-mural and correspondence students amount to between 30 and 50
per cent of the total strength in these universities. Amongst post-
graduate students more than 25 per cent study by correspondence and part-
time methods. The distribution of students lor the two categories at
these universities during the academic year 1967-66 was:

University
NOMA WIMP

Full-time dAtra4fiural Correspondence Total

Moscow 18,944 6,777 4,308 30,029
Leningrad 12,798 3,725 40141 20,664
Kharkov 12,545 1,684 3,867 18,096111~111111.

1=11111111

0. ASAMLAJUSQW41

,Moat of the departmunts take correspondence students, exceptions
being Nuclear ?hysics and Philology. however, these subjects can be
studied in evening classeSe But a student who has studied a foreign
language at school and enrols as an lomAlgAteggigl, for instance, may
only soktjauLtet_tesajagnjmom, and not s a new one: if he
enrols as a ap.r.r4,pai o co.:Wald he may study only the Russian language.
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Similar principles apply in other faculties, with a decreasing choice,

and thu less difficult 6ubjocts offered by the eorres?ondence method.

No correondence course iS yet Available for students in the

4;cenoMic Cybernetics or dathumatical economics faculties, but the sylla-

buses for those have reeently b4on written and the courses should be

available in 1970. Though, there are spode' institutes for correspondence

Ancients in Political Lconoway engineering Economics and conomics of

Trade, the universities still offer correspondence courses in those

disciplines. Students who take the university correspondence course most

freqUently enter the teaching profession afterwards

4. &Wads.

Thu systaa of corres?ondence education at university lovol is

specially planned to net tho .eeds of the students while maintaining a

university level of achievement. In addition to studying for a year or

two longer than the full-time student$ the correspondence student starts

his term two weeks earlier, attending lectures and a briefing session on

each of the subjects to be taken. A detailed explanation is given on how

test papers should be written. The student must submit answers to at

least 8 test papers in a year, or 4 in a termtheio expected to write as

,many course papers as ho wishes. (Those are short notes on points arising

out of their study.) Tho test papers are designed to test the students'

knowledge stage by stage, the first dealing with general and the last with

specific aspects. The first three are written at home, and students may

use text-books and notes in preparing tho answers: these are designed to

provide examination practice. The fourth test ggAI be taken at the

universities and is held just before tho final examination. The whole

process is repeated in thu second term.

Before the final examination, the student spends a week attending

general lectures and having counselling sessions with his tutor, lecturer

or professor. If be is studying a science, he spends this week doing his

laboratory work. These activities take place immediately after the run-

time and evening students have gone on vacation.

One of the main reasons for the popularity and success of university

level correspondence courses is the credit system. This allows the

student to choose (depending on the faculty), between 6 and 10 subjects

which ho way take during an academic year to accumulate this total number

of main and subsidiary passes required by his course, and any additlonal

credits ha wants to improve his grade.

'Phu majority of correspondence students achieve their grades in 6

years but some take up to 8 years. Lxtension of the study period is

allowed in special cases for reasons of illness, working abroad, army
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service, etc. No time li,ciit is set for a student to pass the examination,

but in practice, he can take an extra year for every proscribed year of

study, i.e. a total of twelve yearo to complete a six-year course.

The dropout rate vuries botwuwn facultiee ana botwoon subjects, but

not significantly between universities. On average it es from 12 to 15

)er cunt. The success rata of corrospondonov students is 70 to 75 per

cunt. Thu remaining 10 per cAlt transfer to evening or day departments

or to other institutes. The dropout rateo vary greatly between years of
study: for instance, in first-year liathematics or mechanics, it may be

67 per cent, but only 10 per c_int for first -year History.

f. usooLuttuintil
Radio and television are used extensively, not only for correspon-

dence education but to reach the workers and public as well. The

universities conduct a number of courses through T.V. lectures, and

students are given advance notice of the subjects to be dealt with, The
material thus presented is broadly based and general in character, being
aimed at a large popular audience as well as students. The universities

maintain that the students should see programmes which will stimulate

their interest in the subject matter, rather than specific items directly
linked with their courses.

Higher educational pro6rammes involving several subjects and lasting
for about five hours are broadcast in the evenings for day -shift workers,

and the following morning for night-shift workers. At the end of each

lecture, previous lectures in that series are re-capitulated and summa.
rised. The summary is also printed and sent to correspondence students

and anyone else who wishes to have a copy. Future programmes are

announced at least a month in advance; reminder announcements are made
at least a week before. Details are also published in "Pravda" and in
local papers. The final television programme of a series is frequently

discussed on radio, and panel and group discussions may be held to

promote and sustain viewers' interest, and to provide feedback.

such programmes are propared with the help of university, technical
institute ane. factory personnel as experts in their respective fields.
They are evaluated by a specialist panel including rectors of the evening
and correspondence courses of universities and Institutes, T.V. and radio
programme organisers, 'Jotters Education organisers and a member of the

Television institute for Engineering and Technical Workers,

tional body sponsored by Soviet Television),
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The All-Unjap .4pstitite of Postal Bdueutioll

for linalve 9nd Lponomies, 40SCOW

This is u centralised institute serving all the republics of the

Soviet Union. it was established in 1930, and has 26 affiliated instit-

utes and branches throughout the country preparing correspondence students

for examinations in eight courses inelading accounting, statistics,

industrial planning, agricultural economics, etc.

44. Student nwubers aud administrItlipn

The courses provided are generally of five years' duration. The

Institute's annual intake has been increased gmdually from 5,000 in 1960

to about 8,000 in 1967. The distribution of students in branches and

rural areas for 1967 is shown below:

Year or stage Villages and Central Institute Total Moscow
of study rural areas and branches only

1st 3,435 4,692 x,127 405

2nd 2,42 3,362 5,764 272

3rd 2,797 2,814 5,611 259

4th 2,302 2,600 4,902 193

5th 1, 965 2,304 4,269 150

Total 12,901 15,772. 28,673 1,279

It will be seen that the numbers of students in rural areas and in towns

are comparable, with only about 5 per cent of the total enrolment in

Moscow itself. At any one time the total rumbor of students may be as

much as 30,000.

The branches are more or less self-contained units serving students

who live nearby, and have their own staffs (appointed by the Central

Institute), to organise and run the branch activities. Books and lesson
material are supplied from Moscow, but work schedules, oral classes,

correction of answer books and examinations are arranged and conducted

internally. Students living in outlying areas without access to tho

branches are supervised directly by the. Central Institute.

b. obt4o40

Students wishing to enrol must hold a secondary school leaving cer-

tificate. If this is sufficiently good it will secure the student's

exemption, provisionally, from the Institute's entrance examination in

all papers except Mathematics. Performance in this paper determines

whether the student must also take the other subjects to gain entry to

his course.
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On admission to the Institute students are briefed in detail about
their study progrw4imos and course requirements. Exercises are submitted
in accordence with the programme to the appropriate branch or to the
Central Institute, It takes about ten days to mark and return these to
students. strict observance of the requirements

concerning written work
is expected: if a student does not submit exercioev he is first reminded,then warned, and finally his course is terminated.

About Leif of the textbooks used ire written by the institute's own
staff; the remainder aro provided by ether institutions and the universities.
iaplanatory notes may be issued to supelement this material. Attendance at
oral classes is obligatory for those who live within roach of them, and
students are expected to show a minimum porcontago attendance, Those whohave no access to classes go to the Central. Institute in doacow for 30 or40 days a year for instruction

and prmtical work. Their employers are
required bylaw to pay their expenses on those occasions. Fifth year
students are also given 30 days' additional leave to stay in Nescow while
preparing for their final diploma, their expenses again being paid by their
employers.

General lectures on subjects relating to the courses are given on
television each evening, and repeated on radio the following day. The
course lecturers frequently participate in those, and the Institute
students receive the printed text.

c. Dropout

The average dropout rate over the five years of a course at the
Institute is claimed to bo 10 - 12 per cent, with a rate of about 20 percent in the first and the third year. The relatively high ago range of
students is believed to account largely for the incidence of dropout,

3, pioseow Instituto of People's
j1ational ,Economv

(Plokhanovl s Institute)

There are eighteen institutions in the Soviet Union which provide
training in trade and commerce for some 22,000 students at any one time.
Jost of these are located in the various republics of the Unions and
specialise in subjects appropriate to the region. The floscoer Instituteis, however, the largest: it was established in 1907 by Russian merchantsand bears the name of a founder.

Through several faculties the Institute offers numerous commercial,
industrial and technological courses ranging from economic planning, ergo-nomics and industrial finance to purchasing and food technology. The fullrange is available to day and evening students, but correspondence students
are admitted only to the technical courses, involving

such subjects aschemistry, physics, iathe1natios, food technology, catering engineering,
refrigoration, ota



The correspondence courses take fAX years to maplete, as compared
wath four to six years for the day and evening courses (See Annex 3).
One thousand enrolments are registered annually in the Postal Faculty,
which has apxoximately 5,000 students following courses at any one
time, 70 per cent of whoa are women. About twice as many applications
for admission aro received au there are places available: theresre an
entrance examination and a selection procedure for admission, preference
being given to students who have previously failed or dropped out of their
courses.

At the time of writing there was no foraal afiiliation between
this and eomparable institutions throughout the Soviet Union, and groat
difficulties were being encountered in laking adequate provision for
students living at a distance who sometimes had to resort to facilities
and courses provided by other organisations for oral instruction and
practical work. Proposals for an affiliation scheme had been made to
the Ainistry for Education, however, and it was hoped that if those were
approved an improvement in the quality and scale of provision could be
effected which would significantly reduce the unusually high dropout
rate of 25 per cent.

4. Aoqcow PolvteOnic Institute

(for correspondence education
in technical subjects)

Established over 30 years ago, this institution provides courses
in 64 subjects including power engineering, raining, electrophysics,
aetallurgY, chcaical and automobile engineering, construction and
engineering economics, and has aifiliated branches all over the Soviet
Union. The oscow Institute is responsible for the development of
curricula in accordance with the Anistry requirements, and for the
major part of course planning: the branches distribute lesson material
and provide oral instruction, practical and laboratory facilities, etc.

Altogether some 40,000 students are following courses at the
main institute or one of its branches. The jinistry's requirement for
admissions in the year 1967 .- 8 was 7,500 students, 184000 applications
being received. There is a competitive entrance examination for which
preparatory courses are available, and the .number of students taking
such a course in 1967 was 6,000.

As in comparable courses provided by other institutions using
postal instruction, the students are thoroughly briefed at the outset
on work programmes and study techniques: they spend the first ten days
of their courses attending lectures on general aspects of the work, and
the first year on a general treatment of their subjects, with an increasing
degraa of specialisation as their studies proceed.



ProEross is assessed by writti.n ixercises and test papers, and

by terminal examinations, the students being given facilitios for

c,nsultations and discussion with their tutors and lecturers at approp-

riate intervals, and prticularly before exwiaations. Studonts in

technical courses are allotted additioaal time to work at the Institute

on practiculs and .U.boratery sessions.

Dropout is said to be highest in the first two years of these

courses, at a rate of about 12 per cent. Thereafter it reduces to only

5 per cent. The reasons adduced include ill-health, transfer to other

courses and other institutes, poor performance, and the fact that 30

per cont of the students are women. Special eflorts are made to help

students known to be having difficulties in studying: personal inter-

views, additional tutorial sessions and oral classes, and approaches

to employers whose co-operation would be of assistance are among the

methods used.

Here again courses are supplemented by radio and television

lectures, mainly for students in the first three years of study.

Prograame details, are given out at least a week in advance, and printed

touts of the broadcasts are distributed free Of charge.

SECTION III: CCRRESPXOLNCE aUCATION

IN poua

Correspondence education in Poland, as in other East European

countries, closely resembles the Russian pattern and operates at

university, polytechnical, technical and secondary school levels.

Univorstty level courses are run by the Universities of Warsaw, Posnan

and Lodz; polytechnical and technical courses by Itechnicums, (technical

institutions) and workers! universities; and secondary school level

courses by state schools and other correspondence institutions known as

lyceums. There are also special courses for the army, and agricultural

and farm workers. Loisuro and hobby courses are organised by groups

of societies, mainly for their own members, and foreign languago courses

arc Provided by inter-cultural associations.

Higher educational and vocational courses through, evening classes

and correspondence have boon increased substantially in rocont years:

Percentage ipereaso of evening and corcespondenee atudeas
,n hither education between 1962 an 967

Cateeory 1962-3 1

Students 85.42

Graduates 162.83

General 89.62

1965-.6

79

126 6 / 196LZ.

9.59 ,

14.64

9.97



Actual student nuabers have nearly doubled in the four years to 1967.

;Lk

While the organisation and administration of correopondence

courses in t,oLtnd are vely much the same us in the Soviet Union there

aro some variations. In Poland, for instance, the student pays for
his course material; he is required to have at least two years'

practical or proEessional experience in his field; and ho ..lay not

study a science subject involving a groat data of practical work.
Though no reasons arc offered for the last stipulation it is probably
due to the lack of facilities in science departments at the universities
and other institutions. Chu most significant departure from the Russian

model, however, is the stress placed in Poland on studies in the human-
ities.

The Polish correspondence student must satisfy entrance require-
ments but receives no briefing at the start of his course. Consul-
tations and oral classes are held in the lyoeumspand in the state

schools throughout the country, which the student attends at weekends
if he lives nearby: students living further afield attend fortnightly.

b. University lgyelsmarwit

Those arc provided by the three major national universities.

Warsaw University has 21,000 students of whom half are evening and

correspondence students, and the same proportions obtain in the other
two universities. At Warsaw there are about 50 undergraduate and five

post-graduato students following a correspondence course in chemistry.

klotwithstanding the resemblances between the Russian and Polish systems,
the dropout rate in Poland is surprisingly high: it is estimated to
be 40 per cent.

C. Teacher training

It is a special feature of correspondence education in Poland
that a largo number of specialist toachers, in a wide range of subjects
at lower levels, are trained profossionally by correspondence courses.
In the year 1965-6 over 31,000 obtained a teaching qualification by
this method and in the year 1966-7 the figure was over 33,000.

d. Workers' educatiork

The greatest preponderance of evening and correspondence students
in Poland is to be found in the lyceums and

technicumc, which specialise
in providing general and technical education for the working population,

technicians and foremen, etc. In 1966-7 there wore 633,710 such students
attending courses, an increase of 6.3 per cent over the previous year.
Plans are in hand to raise the total to over a million by 1970, and the
number of lyceums and techmicums is boing doubled to cater for the

increase.
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Radio, and to a loser extont television, aro used for the trans-
mission of full courses of correspondence lessons. Popular university
courses, one on agriculture and another on biology, have boon broadcast
in the form of lectures by well-known Polish writers and spoakors, for
6oneral educational purposes. TI.cre aro or, course no oxamination
requirouents for tho, nor do they earn a qualification, but roading
and roforencu uatorial axe suggested for thosu who wish to pursue the
subjocts.

Other coursoc soared to the syllabuses of higher technical studios
aro transmitted on television. These are examination-oriuntod, and
IdaY fork part of a correspondence course. Foroign languago instruction
is also provided on both media, on linos similar to B.B.O. programmes,
and it is hoped that the allocation of a second television channel
in 1970 will greatly enlarge the educational resources open to students.

aCTIOLIV: SO4Lgig11,4. OBSERVAIZNS

In a field as extqnsivo ad t.3, information and impressions
derived over a period of three weeks are insufficient for a serious
evaluation of correspondence study: tho following observations never .
tholess suggest themselves:

1. In all throe countries, correspondence education and corres-
pondence lesson material are usod extenstvoly to supplement
other resources. They aro nearly always integrated with some
form of oral instruction.

2. Study by correspondence is officially recogitt.sed as an
effective educational medium in each country, and receives
large-scale financial support from public authorities.

3. The effectiveness of oxistin correspondence provision is
partly maintained through safeguards in the fora of inspection
and/or control by the responsible governmont authority.

4. On the scale represontod here, the use of educational media
in combination calls for a very high degree of co-ordination
and reciprocity between the providing institutions, espocially
at regional level.

Qualifications obtained through correspondence study appearto be regarded
as equivalent to those obtained by any othermethod.

Postal courses form a substantial part of the provision for
teacher training in all three countries.
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The use of coirespondence material in conjunction with other

'distance' media such as television and radio is well-established
for edua:Aional purposos.

0. Wastage and dropout in All three countries are generally
^

claimed to be at a lower level than they are estimated to be
among British correspondence students. The institutions

involved are keenly aware of the difficulties associated with
study in isolation, and are concerned to alleviate these by
all available means.
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This report is based on information obtained through interviews
and discussions with members of many institutions and government
bodies and from material prepared by them.
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Self Study staa2.1
Study by correspondence obliatory)

Courses for a alicanto for further
con 4.,nua on o, oretanq courso

the con re

Subject

Algebra
Labour Legislations
evaluation work and
qualifications
Personnel evaluation
Labour negotiation and
Aanagement
Negotiation and settle-
ment
Industrial consultative
coiamittee

Total

Number of

121.1.02.9.1:
letters

8

5

4
3

3

5

Correzoonclenc course for the,

credit stage

"Shop floor safety -
it pays off"

Coamat-Costatso
51jataucl"

A-11WLJUZIglWillit2=119.1112A

Business conomics
Accountancy and stocktaking
Planning
Personnel and lianagezlent
problems
Statistics
Administration
Production
Case Study
Study visits

Entranaa qualificItima

Completion of Self Study
Stag) 5.



Ministry of rado U.S.S.R.

lloscow Inutituto of Poor)]. ' National EconomY

gAii4ELLA
CORRiCULUU

Correspond A courcon in Toohnology Or, ion of Food and.
Cltering

Cormvondone' oulty Course leading to
alifictipn of T( chnolog.:. nd-Enginoers-.-

5th yony

Subjects

No. of rlours

Con-
trod
work

-Tosts Ex, mina

tions

Total 1

i

Including
at: 04.& Lab.

session

Lect-rL1b.
uros

&
prac-
ticals

1. Sanitation and 4ygiono 51 10 .

2. Technology of Food
proparation 245 30 40

3. Equipment of Catoring
Establishment. Largo
scale cookers (3y g'ui
ar aloctrioity) 100 20 20

4. Book-k4.eping and
Calculations 22 18 8

5. Fundamentals of con-
struction (Food ind.) 50 8 8

6. Organisation and
Planning of Catoring
Establishmonts 50 12 g 1 1 -

7. Techniques of Refrig-
eration 104 20 20 1 1 1

8. PilYsioloa of Feeding 68 14 6 - 1

Total 690
1

132 1110 11 5 6

Doan of the Correspondonce Faculty (USTINOF 13 I.
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Report of an analysis carried out by W.J.A. Harris,

Lecturer in Adult Education, University of Nanehester.

This i5 a report of a study of those replies to questions 11

and 12 in the enrolment questionnaire which wore aglt in the form

of multiple choice answers B and X). In each of these two

questions there wore thirteen printed treasons'. Space was also

loft, below each list, and aloo at the feet of thy: whole shoot,

for respondents to add (a) other reasons (not listed), and (b)

any further coaaents in oxplanataon of their choices. Details of

the construction and method of distribution of the questionnaire,

together with a specimen copy, will be found in Volume I, Chapter

Seven.

As 20,045 forms wore sent out to the correspondence study

students, (through their correspondence colleges), and 12,077 were

returned completed, the 7,135 G.O.E. tAt level students who returned

quostionnairos represent a substantial part of th© total. This

analysis covered 1,374 of the returns from G.O.E. 'At level students

i.e.19 per cent. Of these 1,374, 621 orOper cent made some form

of 'open-ended! response

To summarize the results:

limatelan asked for reasons for decisions to study, and listed

thirteen suggested reasons (which we will indicate hero as (1) to

(13) corresponding with the ordor in which the reasons wore printed

on the questionnaire).

(13) Over 160 commented on the motivation to study for tAt levels in

order to Pass on to further study.* Of these as many as 149

wished to study eventually for a degree or go to university.

The number might be larger if one deduced that those who merely

wished to 'study for law' wore also wanting a university degree.

Where the degree was stated or could be deduced the score was

B.A., 24; Economics, 7; B.Sc., 6; B.Ed, 4; L1.14,3;

Engineering 3; Law, 2; dedical, 2; Dental, 2; History B.A., 1;

laths, 1; B.D., 1; Seel St., 1;

48 wished to enter teacher training college or 'to teach' in

schools. Allowing for the small degree of overlap (students

responding to both reasons (7) and(13)), about 200 altogether

ccumented that they were aiaing at further study.

(7)

* But see further reason (7) below..
- 91 .



(2) 25 stressed the makine up of missed opportunities in schooling;(6) 19 stressed improving job perfor,lance;
(1) 11 stressed onjapant of study;
(10) 10 stressed keeping up with others;
(A) 8 stressed interest in subject;
(9) only 7 stressed the neue. for a contrast from norLial occupation.

The other five listed reasons each collected
some 4aention, but

were stressed by only 2 to 6 people.

A, number of extra reasons wore jut forward, though none (so far),by more than 7 or 8 people. Those reasons included:
a. helping children or husbands to study;
b. keeping one's mind alert;
C. disproving the prejudice0 of others about oneself;
d. serving the community;
o. improving exam results already attained (mainly older

school students);

f. earning more Salary;

C. understanding society;
h. improving one's conversation*

II Question ,12 asked for personal reasons for studying by correspondence,
and listed thirteen reasons (i.e. (1) to (13)). Hero there worerather more now reasons, apart from those already listed, in students'comments. Of the listed reasons:

(4) The suggestion that going to classes was uneconomical of tie o
was supported in as any as 70 replies, mainly by those who
wished to attain qualifications quickly and who accordingly
wished to work at thcir own pace. This is therefore related
to the wish, of others, whos

(2) wanted to work at their own pace 20 comments. The next
largest support was given to

(9) 'that a ,correspondence course will help you in your °Ikea
studies' - 43 students.

25 commented that no classes wore conveniently available.
'Convenience' was however variously dependent on time, subject
availability, place or even the right examining board, and this
particular reason overlaps with r others. There were also 24
who supported

reason (11), i.e. that they preferred individual
study to class study, some because they worn too self-conscious.Of the eight remaining listed reasons, only two attracted morethan 6 supporters. Those two wore: (5), problems of "domestic
responsibilities" - 16 students, and (1), problems of shiftworking - 15 students.

(7)
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Of the 3U extra reasons which were adduced by students to
explain their choice of study by correspondence, the four most
'popular! were stvported by between 24 and 31 replies each. Thu most
popular, with a score of 31, was almost the most difficult to explain,
i.e. the feeling thA correspondence study was "CHEAPER" in spite of
the level of course fees. liany evidently felt it was cheaper because
they could be earning while studyinE, which implies a choice between
full-timu and part-time oral study. The next most popular reason,
with 29 supporters, was that they had very irregulrlr leisure time
available, with a variety of causes including' work An nursing and in
the araed services (which relate to printed reason (I) eoncerning
shift-work). This might be added to the ton who felt that they often
worked TOO LATE. FOR GLASSES, and to the nine who felt that CLASS
TLS wore TOO INCONVLNIENT for them. Another larger group, 26, felt
that only correspondence study enabled them to STUDY A 4XTRA SUBJECT;
while 24 attacked POOR CLA;eS Ti]ACHING (mainly evening classes), this
being in their experience tedious, incompetent or incapacitated by
tired teachers and over-large student numbers.

Another large group, 1$, DI6LI1QLD TRAVEL to class centres ('a
waste of time!, etc.). This is relevant to printed reason (4) which
attracted the highest number of 'free' colieenbs overall. An important
point, mentioned by 16, was that class course dates were often too
rigid to provide for late enrolment, January exams and other special
needs. More positively, ten felt that correspondence study was ideal
for revision, 9 that it provided for individual attention, and 8
that one could study while travelling, while (partly) incapacitated
by illness, or while actually at work (with less demanding work
duties!). any other reasons were put forward by a very few students,
sono by individuals alone. We can note 5 students who gave high
praise to the QUALITY of correspondence tuition (in detail), and
another 5 who far preferred the CUZI`ORT OF HOMJ TO CLASS SURRCUNDINGS

Three conclusions can be drawn from this limited study, as
follows.

(a) In their 'free' comments, students most often simply amplified
the printed reasons, despite having been asked to supply others.

(b) The reasons students most frequently wrote about were those which
proved most popular in the multiple-choice sections of the
questions, notably in the cases of reason (13) in Question 11
and reasons (2), (4) and (7) in Question 12.*

*Cf the findings presented in Volume I, Chapter 8.



(c) In Question 12, whore souo now reasons recoivoci a moasuro of
support, thou reasons frequently cowered difforont aspects
of thQ relative inflexibility of class tuition in torus of
tiuini; or provision. All of toso reasons tended to support
the main conclusions drawn from the analysis of the total response
to this question.
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